Prof. Dr. Albert Ferrer

INTERNATIONAL EDUCATION FOR A NEW WORLD.
SAI INTERNATIONAL SCHOOLS .

Philosophy of Education andPractical Pedagogy
For Integral Education in Human Values:

Towards the new holistic paradigm



To my Indian children,
Chendu, Lokesh and Shruti.

And to my Gurun India,
Sri Sathya Sai Baba.



Summary.

Part I. The Practice.

Section I.P. 7.

The ProjectP.8.

Our educational model. B2

Pedagogic progressrough the aggroups. P53.
How do we do it? The educational practice6P.
Some examples of value education78.

The five domains of integral education.82.

Section Il. P. 112
Integral value educatiothe transformation of humanity and a new paradignil3.
Integral education in brief. R22

Section lll. P.133
Some historical and philosophical reflectioRs134.
Pedagogic issues of special significarieel47.

Section IV.P. 162

The practical tools fomitegral educatiarfrom the pedagogic
pradice to the philosophical vision

From technocracy to humanism

Part Il. The Theory.

SectionV. P. 187
Quantum education and paradigm shift.
Integral education, quantum physics and the new holistic paradigm.

SectionVI. P.224
As a philosophical@nclusion.

SectionVIl. P. 231
Appendix.
The worl d cducasonh.s of boysod e

Postscript. A New Pythagorean SchoolP. 264.



This book constitutes an academic shorter version of the complete illustrated books presenting
t he Educational Project, Alnternational Educ

The original fultlength illustrated work is offered in two formats:

1 A three volumes book: introduction, practice and theory.
1 A series of shorter books each centred on some topic or discipline.

The reader can refer to the fidingth illustrated materiaisither through the three volumes or
the series of shorter bocks

There are still shorter materials in PDF or PPT format to present the Educational Project to a
wider public.

The present book is a scholarly presentation of 782 pages out of teadiil of the Project

1200 pages Most of the sections have been arranged to be published autonomously as papers
in international academic journals; they are all gathered here in a coherent way as an academic
work.

The present book is developed by complemeanty volumes focusing on some other aspects
of the Educational Project:

AN INTERCULTURAL PHILOSOPHY OF EDUCATION TOWARDS AN INTEGRAL
VALUE -BASED PEDAGOGY.
THE SPIRITUAL MASTERS OF INDIAAND EUROPEAN PHILOSOPHERS.

Quantum Physics, New science and the WeHolistic Paradigm towards
Integral Value Education.
An Education for Consciousness within a Quantum World View.

THE TEACHINGS OF SATHYA SAI BABA.
INTEGRAL EDUCATION IN HUMAN VALUES TOWARDS A CONSCIOUSNESS AND
PARADIGM SHIFT.

APPLICATION TO THE INTERNA TIONAL BACCALAUREATE. (IB).

From the crisis of boyhood towards a recovery of boyhood within a new
paradigm.
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This Project is presented through:

U lllustrated books in PDF and printed format:

9 1200 pages complete book (3 volumes)
1 500 pages longer handbook/ 350 pages shorter handbook

9 250/ 150 pages summaries and other shorter presentations

U A set of 15 @ademic articles
U Power Point presentations (PPT)

U Videos/ interviews/ lectures (all in You Tube)

U The Project has also been publicized in several websites.



The Project through different topics and disciplines:

Bibliography

Sclool outline

Pedagogic project/ school guidelines
School organization/ management

Architecture

Syllabus: International Baccalaureate from Geneva
Practical tools for integral value education/ pedagogic models

Psychology of education and neurosciemtglosophy of education

The teachings and educational philosophy of Sathya Sai Baba

Scientific foundation: quantum physics and the new holistic paradigm

The world crisis of boysodo education

Quotations from universal wisdom

The Project through images



THIS EDUCATIONAL PROJECT CONSTITUTES A UNIQUE SYNTHESIS OF:

1 Comparative/ intercultural philosophy.
The major philosophies through history evolving some kind of integral education on
spiritual groundsVedanta, Buddhism, Platonism andlightenment/ Romanticism
(Kant, Rousseau and Hegel; Emerson, Thoreau).

1 Comparative/ intercultural pedagogy:
The main schools of holistic education in the modern world.
In India: Vivekananda, Tagore, Aurobindo, Krishnamurti and Sathya Sai Baba.
In the Wedern world: Waldorf /Steiner, Montessori, Dewey and Kilpatrick.

1 The best academic excellence from Europe/ the West and the most profound
spiritual self-inquiry towards self-realization from India/ the East.

1 Science and spirituality(quantum physics/ nescience in dialogue with the traditions
of wisdom);human development and education.

IN PARTICULAR, THE PROJECT PRESENTS FOR THE FIRST TIME AN
ORIGINAL SYNTHESIS OF:

1 The most prestigious and holistic international syllabus: the International Baccedaurea
from Geneva (Switzerland),

1 And the most respected integral vahased education from the West and the East
(inspired by renowned sages, philosophers and educationists from both Western and
Eastern cultures).

This is maybe the first proposal of intageducation that really blends in depth
the best from the West and the East in an international horizon towards the unity
of mankind.

It is also valuable for its articulation of:

1 A profound, comprehensive and coherent pedagogic system
1 With aperture ofnind, being flexible and open to innovation;
1 And a sound interdisciplinary theoretical frame on scholarly grounds

1 Integrating education, philosophy, psychology, science and spirituality.

Beyond other holistic pedagogies that have been either scholagyperficial, or deeper but
esoteric, beyond many amateurish interpretations,

this Project tries to unveil all the depth of integral vedased education in a serious academic
format (at the same time beautiful and artistic)

in order to bring it to theaneral public, and the educational, academic, scientific and
governmental arena of the modern world on the threshold of a paradigm shift
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About the Author

And the Project.

Prof. Dr. Albert Ferrer was educated at Brench School of Barcelona and dmated in
Political Sciences and Sociology from the Autonomous University of Barcelona, specializing in
International Relations. Afterwards, he did postgraduate studies at the Institut d'Etudes Politiques
de Paris and the University of Cambridge, and mepdeted his Ph.D. (Doctorate) on Philosophy
at the University of ParSorbonne. His initial interest for Romanticism led him to the discovery
of Eastern Philosophy.

After this scholarly training in some of the most prestigious academic institutesopiei-u
Prof. Ferrer got the advice of the renowned philosopher Raimon Panikkar to direct his
postdoctoral research towards Comparative/ Oriental Philosophy. He stayed in South India for
long periods of time, visiting ashrams of the great sages, schduistic education and ancient
Vedic schools, and studying in depth the traditions of spiritual philosophy of India, in particular
the Vedantic lineage and the teachings of the great masters of modern India. He also lived for
some time in Myanmar (Burmajyhere he combined his teaching duties with research on
Buddhist philosophy in direct contact with Theravada monasteries.

During this period (1992002) he laid down the foundations of a new Project for integral
education while transporting comparativelpsophy East/ West into the educational field.

In parallel to his stays in Asia, Prof. Ferrer was a Lecturer at the University of Barcelona,
Asia House (Ministry of Foreign Affairs/ Government of Spain) and several Departments of the
Government of Catahia (Religious Affairs, etc).

At a certain point of his life, an illness manifested which was incurable and hopeless for
conventional medicine. Believing in his own study and work, and putting into practice techniques
of meditation and healing, he tyacured himself at the astonishment of the medical society.
Then he came back to India to start a new stage which still goes on (from 2005 on).

Since then, Prof. Ferrer has been living and working in South India with his adopted sons.
During the periodf elaboration of the new educational Project, he has been Visiting Professor in
Sri Sathya Sai University, probably the best university of India, accredited A++ by the Central
Government, while he got the counsel and blessings of Sri Sathya Sai Baba.

In his home town, he has been appointed as Consultant for Education to the Government of
Catalonia.
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The educational Project is being presented to sponsors towards its implementation and
the creation of model schools. Through the trademark stiéVieence, it might be adopted by a
diversity of organizations or educational institutes.

It has also been presented to the Prime Minister of India, the Chief Minister of Andhra
Pradesh and the Dalai Lama among other personalities of India.

It has arisem strong interest not only in India but also in Malaysia/ Singapore, Peru and
other countries of Latin America, the USA and Europe, where Prof. Ferrer has been invited to
present his educational philosophy.

Prof. Ferrer carries on a lotgrm researcbn spiritual philosophy and philosophy of
education in a comparative perspective East/ West. His work focuses on the spiritual philosophy of
Europe/ the West, India and Buddhism, and especially on the theory and practice of education
from the inner spirital dimension and wisdom towards a paradigm shift. Linking theory and
praxis, Prof. Ferrer leads the study and the practice of holistic education from the inner being, from
human and spiritual values, putting forward the philosophical foundations andatienac/
scientific grounds for integral education in human values, while exploring the techniques and
instruments of this kind of education in terms of practical pedagogy. His perspective has found the
way to combine the best academic education from tlest\@ind the most profound spiritual
inquiry from the East.

At the same time, Prof. Ferrer works on the fundamental dialogue between science and
spirituality, that is, the convergence between the spiritual philosophy of the ancient traditions and
the nev science of our timé&quantum physics, new science, Jungian/ transpersonal psychology,
etc, collaborating in the emergence of a new humanism, a new holistic paradigm and a new
unifying theory of knowledge and reality which goes beyond the limits obtheef materialistic/
mechanistic model, and ultimately laying down the epistemological foundation and the empirical
evidence for integral education in human values.
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A PROJECT FOR HUMAN DEVELOPMENT IN EDUCATION.

INTEGRAL OR HOLISTIC VALUE-BASED EDUCATION
IN AN INTERCULTURAL/ INTERNATIONAL HORIZON.

WITH AN INTERNATIONAL SYLLABUS (THE I.B. FROM GENEVA).
(To be formally proposed; informal interaction already going on.)

BLENDING IN DEPTH THE WEST AND THE EAST,
INTELLECTUAL/ ACADEMIC PERFORMANCE
AND THE HUMANISTIC/ SPIRITUAL QUEST.

AN INTERCULTURAL SYNTHESIS OF MAJOR PHILOSOPHIC SCHOOLS AND
PEDAGOGIC SYSTEMS FROM INDIA/ ASIA AND EUROPE/ AMERICA,;

AN INTERDISCIPLINARY SYNTHESIS OF EDUCATION, PHILOSOPHY,
PSYCHOLOGY, SCIENCE AND SPIRITUALIY.

UNFOLDING THE MULTI-DIMENSIONAL NATURE OF HUMANITY.

MERGING ACADEMIC EXCELLENCE AND THE INNER BEING,
SCIENCE AND SPIRITUALITY, THE SPIRITUAL AND THE MATERIAL.

THROUGH A CHILD-CENTRED AND VALUE-BASED PEDAGOGY,
SELFLEARNING AND SELFINQUIRY TOWARDS ELF-REALIZATION.

KNOWING THAT THE KEY LIES IN CONSCIOUSNESS:
THE TRANSFORMATION OF HUMANITY TOWARDS
HIGHER STATES OF CONSCIOUNESS AND VIBRATION.

THE PEDAGOGY OF QUANTUM PHSYCS AND NEW SCIENCE
IN DIALOGUE WITH SPIRITUAL PHILOSOPHY AND WISDOM:

A NEW HOLISTIC PARADIGM AND A NEW HUMANISM.

TOWARDS THE UNITY OF MANKIND AND A NEW WORLD.

The very presentation of the Project already tries to be integral, expounding the scholarly
contents in clear pedagogic ways and also through a beautiful artistic foatnalrdady

conveys the message by itself.

The 1200 pages book that fully develops the Project in detail constitutes a whole treatise and
encyclopaedia of the new holistic paradigm and integral education.

There are summaries and shorter presentations f@@nmo52 pages.
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International Education for a New World.

FOUNDER: Prof. Dr. Albert Ferrer.

UNDER THE GUIDANCE AND BLESSINGS OF
Sri Sathya Sai Baba,

And the counsel of Prof. Dr. Raimon Panikkar.

A Project elaoratedbetween 1997 and 2018
In India, Europe and North America.

LEGAL COPYRIGHT (India/ Catalonia/ International Convention of Berne):

The first copyright application has been accepted on NovembB22@4. by the Copyright
Office in Delhi with number 13821/ 201Q0/ L. (Registered).

Six files have been presented at the Ministry of Culture of the Government of Catalonia (all
registered): 02/ 2013/ 869, 02/ 2013/ 587, 02/ 2014/ 1622, 02/ 2014/ 3492 (the four of
them being handbooks), 02/ 2014/ 3519 (shorter presentations) and 02/ 2015ul2624 (
1200 pages book in three volumes).

BRAND NAME/ TRADEMARK: in process by the legal firm Universal Legal (India/ USA)
under the Numbered Representations from the Trade Marks Registry (Mumbai): 2285949 (class
41)/ 2285950 (class 45)/ 2285951 (clasy 2285952 (class 45) with date February" 2012.

Project: (PROF. ALBERT FERREROS)
INTERNATIONAL EDUCATION FOR A NEW WORLD.

Institutes: SAI INTERNATIONAL SCHOOLS AND COLLEGES
SAI VOCATIONAL SCHOOLS/ SAI LOCAL SCHOOLS
INTERNATIONAL INSTITUTE OF HIGHER STUDIES FOR THE UNITY OF
THE WEST AND THE EAST, OF SCIENCE AND SPIRITUALITY.

Motto: From Academic to Human Excellence. Blending East and West.

MODALITIES TO ADOPT THE PROJECT through trademark steward/ licence:

U For investors/ sponsors wishing to establish new campuses through this Project in the
frame of their own organization.

U And for existing schools/ colleges wishing to adopt the Project towards their pedagogic
enhancement.

U The Foundation/ trademark stewastablished by the author/ owner of the trademark
might have its own model schools or colleges.

The Project is open to a flexible adaptation according to the context and the requirements of any
organization interested in its essential message and priciple
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THE DIFFERENT PROGRAMMES FORMING THE PROJECT
Al NTERNATI ONAL EDUCATI ON FOR A NEW WORLDO.

(Any organization can start with any particular programme
For any particular institution or area of work.)

U CREATION OF NEW CAMPUSES.
1 Sai International Schools.
1 Sai International Colleges.
1 Sai Vocational Schools./ Sai Local Schools.
1

International Institute of Higher Studies for the Unity of the West and the East, of
Science and Spirituality.

U ADOPTION BY EXISTING EDUCATIONAL INSTITUTES.
U PEDAGOGIC ASSISTANCE TO SCHOLS/ COLLEGES.
U TRAINING OF TEACHERS.

i COLLABORATION WITH GOVERNMENTS/ INTERNATIONAL
ORGANIZATIONS.

U ACADEMIC RESEARCH AND PUBLICATION.
U MASS COMMUNICATION THROUGH THE MODERN MEDIA.

U CINEMA. PROJECTS OF FILMS.
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ADOPT OUR PEDAGOGY
TO ENHANCE THE EDUCATIONAL STANDARDS OF YOUR SCHOOL.

Your school can be inspired by our educational programme whichever is the syllabus of
official affiliation in India (Stateboard, CBSE, ICSE/ ISC, IGCSE or IB) or in any
other country.

DIFFERENT FORMS OF PEDAGOGIC ASSISTANCE:

Educational counselling for the direction of the school.

Training of teachers towards conceptual education and academic excellence.
Introduction of education in human values towards an integral or holistic pedagogy.
Provision of pedagogic meials.

Participation in educational networks to share information and expertise.

Model classes with the children of your school given by our own coaching team to
inspire your staff.
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OUR VISION.

U From the robotic system to conteal education andcademic excellencdirected
towards understanding, learning how to learn, free thinking, creativity and self
expression.

U From academic thuman excellencewith ethics, human values, sensitiveness: self
inquiry and the blossoming of tlener spiritual dimension.

U From national/ religious/ social divisions to intercultural and inéégious dialogue,
solidarity, international understanding ahe unity of mankind.

OUR MISSION IS TO:

U Spread through the entire wodd integral, value-based and humanistic pedagoggn
spiritual grounds that blends academic and human excellence, the left and the right brain
hemispheres, the West and the East;

With a genuine spiritual inquiry from within through relation and dialogue unfolding
human trasformation towards higher states of consciousness and vibration, always in an
international atmosphere under the ideal of human unity.

U Contribute to the development of thew holistic paradigmalready outlined with the
advent of quantum physics/ new saie in dialogue with the traditions of spiritual
philosophy and wisdom;

Hence, foster the unity of science and spirituality, the spiritual and the material, putting
forward a unified theory of knowledge and an epistemology coherent with a holistic
pedagoy, and ultimately, a new Humanism.

U Faceandredresshepresent r i si s of baadyabedation df bayreoddhile n
also caring fogirls in a vision of harmony of the whole

17



HIGHLIGHTS OF THIS EDUCATIONAL PROJECT:
Why is this Project so ugue?

Never before its characteristics have been put together.

c:

It offers a profoungbhilosophical, psychological and scientific foundatiotior integral
education with scholarly standards and academic rigour;

While shorter presentations for a wider feilare also available.

U It offersa comprehensive pedagogic practiceeady to be implemented in any existing
institute or in a newly created school,

Which, far from constituting a rigid system fixed once forever, is flexible and open to
research, innovain and creativity,
Knowing that holistic education is a dynamic process like Life itself.

U It deeply blends the best contributions fr&mrope/ the West and India/ the East
through an open diversity of sources of inspiration (sages and philosophers),

In a totally international horizon and genuingercultural dialogue towards the unity
of mankind.

U It deeply blendscience and spiritualityin the line of the historical dialogue between
guantum physics/ new science and the traditions of wisdom/ spphilasophy towards
a new humanismanda new holistic paradigm that is, an integral world view
interweaving the spiritual and the material.

This is not the realm of religious organizations, with our respect for all of them, but
rather that inner dimensiaunfolding through free selhquiry towards selfealization.

U Far from aiming at an elite, it aspires to reach a wider spectrum of the population,
With social sensitivenessnbued with love and compassion, and hence, an earnest

effort to implement edtational policies for the most needed sectors of the society while
contributing to raise the educational standards.
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In strictly pedagogic terms, this Project is also original and quite unique:

U By offering aninnovative school organizationdividedinto academic mornings and
holistic afternoons devoted to the other dimensions of the human being.

U By offering a comprehensive and truly integpattern of workshopsin the afternoons
to cultivate all the facets of humanity;
In a flexible spirit, howewe open to innovation and research, and centred on the
creativity of children through the concept of the project.

U By offeringa middle path betweerthe two historical extremes of tosdgregationand
total coeducationthat acknowledges the anthropologjiddferences in learning within a
common campus with spaces of interaction.

U By integrating in a harmonious way the best contributions fremmain schools of
educational philosophy:Philosophical Idealism in dialogue with Existentialism,
Naturalism, Reléism and Pragmatism.

U By putting forwarda middle path in educationthat avoids all sorts of extremes
encountered through the history of education;
And in particular, by putting forward a middle path in the crucial matters of freedom
versus discipline, fedom versus protection of the child.

U By implementing the highest contributionsWwestern and Eastern Humanisminto the
educational process,
Through achild-centred andvalue-based pedagogyhat discloses the uniqueness of
every child from inside, blendinacademic and human excellence, the left and the right
brain hemispheres.
For this, the Project proposas original five-fold holistic pedagogyunfolding all the
domains of humanity:

The physical dimension and the relationship with the environment;
Therelational dimension, ethics/ human values;

The intellectual dimension with true academic excellence;

The aesthetic dimension with emotional education antharapy;

The inner or spiritual dimension through free setuiry.

E I I

This is the first attemgb combine the most prestigious international syllabus
(International Baccalaureate from Geneva) and the most profound integral
education in human values from India (Sri Sathya Sai Educare, etc),

Fine academic training, sound holistic education andigairselfinquiry,
blending the best from the West and the East.
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A theoretical/ practical model of integral education:
From an ideal school (and the creation of new schools in this horizon)
To a pragmatic adaptation to any educational space.

This Prgect presents an innovative designdorideal school and we can certainly try to
implement it through the development of a new campus, though we must humbly acknowledge
that any human endeavour will only constitute a sincere attempt striving for gartegral
education.

Hence, the Project is an invitatibm create new schoolgeveloping its pedagogic proposal in a
comprehensive faithful way.

Nevertheless, the practical implementation will have to be wesddypted to the cultural

contextof every paticular civilization, country, region and local area.

Still, Westerners may learn many pedagogic ideas from India, and Indians from the West;
intercultural dialogue lies at the core of this Project.

At the same time, our educational project catréesported to any existing school/ syllabus
towards its pedagogic enhancement.

What we present here would &e educational modelessentially open and flexible, to be
adopted withpragmatisrmand to be adapted with wisdom to the context of any existing school.
We do not believe either in dogmatism or absolutism.

A newly created school could integrate our model in a more comprehensive faithful way (in
coherence with the IB), but any school anywhere in the world can take it as a theoretical/
practical model thatam serve as a source of inspiration to implement any facet helping this
particular school to improve its pedagogic practice.

In Government schools, for instance, it is virtually impossible to introduce global changes; but
it is perfectly possible to opemsall prudent wedges slowly developing towards integral value
education.

Also, we must stress thete theoretical and the practical dimensions cannot be dissociated.
As Vedantic and Buddhist philosophies have clearly emphasizedtion i or consciousnes

is the key,something that quantum physicists would also acknowldetenstancethe
practical tools of inner work applied to education are void or useless without the adequate
intention. According to what is the state of mind, the results canriealifferent.

Here,philosophy of educationbecomes crucial for the educational practice as a guideline that
may furnish an invaluablerientationto teachersif we do not understand in depth the real
purport of integral education, what will we implen@nt

From this point of viewthe training of teachersi not only academically will be decisive in

holistic education, together with the relation with parents/ families and the interaction with all
the systems affecting the educational process. Integuabéidn can only be systemic.

Education is interwoven with culture and society, and constitutes the best reflection or mirror of
any civilization.
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Education for the XXIst century.

Project of
SAI INTERNATIONAL SCHOOLS AND COLLEGES.
Initial campug model school:
Preferably in Puttaparthi (South India).

However, the Project is open to a diversity of locations.

In the line of a new era of peace, cooperation and unity, we propose:

A UNIQUE KIND OF INTERNATIONAL CAMPUSES.

1 Model International &nhoolsto inspire the entire world towards integral humanistic
education in a spirit of brotherhood of mankind.

1 Including an Arts Section for children with an artistic vocation.

1 Offering a Vocational School for children who will not pursue an academatbsmltill
the end and prefer a practical profession.

1 Developing into pioneering Colleg&swvards the new holistic paradigm.

Always blendingacademic excellence and human values,
Science and spirituality,
The West and the East.
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SAI INTERNATI ONAL SCHOOLS.

Not for an elite but for a wider spectrum of the population.

The uniqueness and special value of this new educational venture lies in
blending five major factors that have never been integrated in depth until now:

1 The bestonceptual edication incorporating the finesicademic excellencedirected
towards understanding, critical/ creative thinking andestiression, and stimulating
interdisciplinary skills in a vision of unity of knowledge, without neglecting any child,
and recognizinghe multiplicity of geniuses and the uniqueness of each child or human
being.

1 A holistic approach based upoimtegral education, offering a whole life style in the
line of sustainable livingand ultimately pointing ahe new emerging paradigmand
the wity of science and spirituality.

1 The most beautifuhumanistic traditions from Europe/ the West and India/ the
East, underlining the sacred dignity of the human being and the unique value of
everyone, in solidarity with all beings and the cosmos entire;
hence, the most profourelucation in human valuesandspiritual inquiry , unfolding
the universal human values from inside as a solid foundation for ethics, and guiding the
process of selinquiry towards selfealization, under the enlightening inspiratiof
mystical philosophy and wisdom in all spiritual traditions of mankind.

1 A prestigious and genuineternational curriculum (theInternational Baccalaureate
from Geneva, Switzerland), to which we will apply, in a timernational
atmospherewith students and staff from all around the wotbdiilding the bridge
between the West and the East and promoting the brotherhood and unity of mankind.

1 A sensitivenesgor social justice chargingmoderate feescompared to the average

cost of international anpublic schools (through an adequate sponsoring), and
implementingaltruistic service to others, the most needed and society.
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* Sai International Schools will hav®eautiful and welequipped campuses of international
standardsshowing a nddle path between the extremes of luxury and precariousness.

* They will offer hostel accommodation for students having their families far away, although
we will also welcome day scholars staying with their parents.

* In order to avoid the typical schobtildings that look like corporate headquarters,

schools will be split into smaller units of a more human seizsrresponding to the major age
groups (primary, middle and higher secondary) for boys and girls respectiéti, means

that Sai Internatinal Schools will be built as a compound of six villas following the traditional
or classical patterns of the country or regn@ammoniously disposed around common gardens.

* Every unit will havea maximum of three classrooms per academic standiadéach
classroom will ideally count around 20 studentsind even less if possible wiéim ideal
teacher/ student ratio of 1/ 10.

* The schools will implemerd new educational policy regarding genderFrom the

increasing awareness in the Western world ablmuptoblems produced by coeducation, our

campuses will set fortbomplementary pedagogies for boys and dpdsed upon the

anthropological differences in learning and growing up.

However,thddo oy s 6 and t h e shgréecommendgardesshard aduspin acdaeper

vision of complementarity and harmothat will certainly develop through the XXlst century.

The Project can also be i mplemented in separ

*In any casewe will create certaispaces for meeting and sharing begw boys and girlsand
also between elder and younger children

*All industrialized countriesface cr i si s of boysd edhbogh@ddi on and
with so many f or mssocalfbehbvioy andl acaderoid faluBatheprivata n t i
organizations like th&ates Foundatioand governmental authorities express their concern and
startimplementinfir ecuperative masculinity politicso.
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In terms of syllabus our schools will be preferably run within the framewofkhe

I nternational Baccalaureate from Genevacomplying with the required standards and
fulfilling the prescribed syllabus, and hence, following the procedure for affiliation;

while they will deepen into the underlying spirit of Genewvhich already aims at agamic
excellence understood in qualitative/ not quantitative terms, towards the development of the
capacity of understanding, thinking, creativity and-seffression.

The International Baccalaureate (IB) also strivesrtagral education, and may bensadered
as one of the best syllabi in the world, certainly coherent with our project and highly suitable
for any school implementing holistic education.

Under the guidelines of the International Baccalaur&selnternational Schools will be
divided into three sections:

1 primary sectior{Primary Years Programme/ PYP),
1 middle section (Middle Years Programme/ MYP),
1 and higher secondary section (Diploma Programme/ DP).

At the same timehe campuses wilimplement adequate pedagogies for boys and ¢gr
respectively that take into account the real anthropological differences between them.

Neverthelesghis educational project can be adapted to any school or any syllabus.

What we present here would be an educational model essentially open arid, ftexie

adopted withpragmatisrmand to be adapted to the context of every school. We do not believe
either in dogmatism or in absolutism.

From this point of viewpur pedagogy can also be implemented without any affiliation to

an existing syllabus butrather by creating our own; then students will be prepared for

public exams.

Today, this option is much easier to implement with sites such as Tata, Vidya Vahini, the Khan
Academy, etc, and similar settings created by the world top universities in thandSsher
countries.

Furthermore, a free school like this can establish formal links with Open Universities/ Schools.
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For higher secondary school or pameiversity college,
The International Baccalaureate to which we will apply offers a twgears
special programme in the different fields of arts.

ThisIB Art Programme is divided intofour sections:

= =4 =4 -9

Visual Arts,

Art/ Design,

Music,

And Theatre/ Performing Arts.

Sai International Schoolswill fully develop this IB Art Programme through i ts four
sections.

Later on, students should be able to get graduate andaaktate degrees in these artistic
disciplines within the framework of thrts Schoolsvhich should be part of tHaternational
Colleges

1
1

Hence,our IB candidate higher seconary schools will be split into two main
streams:

the more strictly academi8 Diploma Programme,
and theB Art Programme with the four areas mentioned above.

Even before 16, we will arrange a specific artistic education in any discipline for those
children who show a special talent and vocation. Needless to say, our whole educational
system will stress the pedagogic value of the arts for all students.

i

From primary school until collegart education in our institutes will incorporate a
double dimensimn:

Our approach to art will always I@ercultural andinternational, bringing students
towards a comparative study of artistic disciplines in the major civilizations of mankind,
and fostering the dialogue between the West and the East.

Furthermore, areducation in our campus will balue-based which means that

students will be invited to discover the fundamental human values and their spiritual
foundation through a comparative history of art, and ultimately, to live and express
human values and bettemow themselves through their own creativity.
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The main service of our International Schools will be the sponsoring of
vocational schoolswhich may be part of the international campus itself, hence
offering three complementary streaiadl equaly worthy-: academic, artistic and
vocationali each with its various sections

These vocational schools can serve as a model for the education of children who
will not pursue an academic syllabus till the end.

1 Manifesting the pedagogic aberration oddemic imposition upon children who will
never go to academic colleges.

1 Proposing efficient alternatives to academic school failure and drop outs.

1 Dignifying the manual professions, skills and crafts.

1 And presenting a coherent pattern of education foydlhs who will lateperform
this kind of jobs.

1 The school must certainly prepare children for life and for society, but it is a
technocratic bias to subdue the school to market criteria; first and foremost, the school
must educate the human being ahdumt only train a worker

These vocational schooldll come into the picture after the primary section and the
first years of middle schoobetween 14 and 16

While asking for very moderate fees, they will offer an efficient training with adequate
teachers/ masters for a variety of crafts and professions, including some basic general
knowledge, artistic expression, human values and spirituality.

The vocational schools can also be twinned with local schools following a regional/
national academic #gbus while implementing our integral vatbased educational
philosophy.

Our campuses will also try to haagorogramme of scholarshipsso that some
children whose parents cannot afford the fees but who show academic capacities can join the
International School though, as stated aboube fees of the international syllabus itself will
be kept as low as possible in a neprofit policy -.

Moreover, our international campuses shall bring their contribution to raise the
educational standards of India afssia, especially at the local level, through special
programmes: from the predominant robotic system to conceptual education, and from academic
excellence to integral education in human values.
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It is our ambition to develop in a second phase ése unique international
schools into pioneering international collegesffering education, arts,
humanities, management/ social studies, and science/ technology

The general scope of the International Colleges will be threefold:

1 international undetanding through intercultural dialogue,

1 professional skills with ethics and values,

1 and the unity of science and spirituality through the dialogue between quantum physics/
new science and spiritual philosophy towards a new holistic paradigm

Our Inter national Colleges will be totally devoted to the emergence of a new unifying
theory of knowledge and this holistic paradigm for the future of mankind.

oMands achievements in the fields of science
to improve the material condit ions of living.

What we need today, however, is a transformation of the spirit.

All the education that we pursue today is secular.

No doubt, that is also necessary.

But, the real education is that which helps you to manifest your innate

Divinity.o

Sathya Sai Baba.
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Sai International Schools will soon develop into International Colleges

This new kind of College will be focused on the following areas:

* For Education; Faculty of Education:

Philosophy of education and practical pedgg@gmparative education,
Integral/ holistic education and education in human values.

* For the Arts; Arts School:

Traditional fine arts, modern visual arts, design and media, music and dance, drama and
performing arts.
The core of the Arts School Ingg modern visual arts, design and media.

* For the Humanities; Humanities College:

Comparative philosophy, religion and civilization,
Cultural studies from a comparative perspective,
Intercultural and intereligious dialogue,

Cultural/ publishing margement,

Modern languages/ translation.

* For Economics/ Social StudiesSchool of Business and Social Studies:

Political sciences/ sociology, administration/ public policies, international relations,
Economics and management with human values.

* For Science and TechnologyScience College:

In particular, the different branches of New Science.

Psychology: transpersonal psychology and Jungian psychiatry,

Parapsychological studies and research on subtleéh&rgy,

Health: holistic medicine, energetitrerapies, psychosomatic studies and education for health,
Physics/ chemistry: quantum/ new physics and relational theory,

Biological sciences: deep ecology and environmental studies,
Computer science with human values.
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|. TheseColleges will be tadlly international, both for the multicultural composition of staff
and students and their foundational spirit.

This means that we will fosténe intercultural and cosmopolitan perspectivan all fields of
knowledge.

[I. Our Colleges will stresthe link between sciences and humanities in a holistic approach
to knowledge and reality while they will encourage interdisciplinary training and research
and a new unifying epistemology.

The Colleges will also develop the convergence of science and sgiyitual
which means the confluence of mystical philosophy and wisdom in all the spiritual traditions of
mankind with the different areas of new science today.

This new holistic paradigm, beyond the limits of the former mechanistic model, will be the
horizonof our Colleges, and an epistemological foundation for integral education in human
values;

a new unifying theory of knowledge for the XXIst century, holistic in nature, at the junction of
science, philosophy and spirituality,

supporting integral education human values and a new humanism,

at the service of all human beings for the sake of their welfare and realization.

lll. Therefore, our Colleges will stimulatiee introduction of human values in all academic
subjects and in the different branches oscience, culture and managementyhile they will
also promote sustainable living criteria in all the spheres of social life.

29



Sai International Schools and Colleges will try to be a genuine Forum or
Agora.

This shall be a place falialogue and exchange, with aperture of mind and freedom of thought
and expressiomwhere critical thought, however, does not indulge in negative criticesnit

has happened so ofteibut becomes an instrument for sedalization in solidarity with athnd
everything.

Our institutes will try to set an exampleaf open organization where the needed
management is not to the detriment of the purity and depth of the vision, but allows, on the
contrary, dialogue in freedom and the realization of everyone

The students of our schools and colleges will grow up in this spirit of freedom of thought and
selfinquiry, together with love and compassion for all, and a sense of service to our fellow
beings.

This has always been the spirit®dithya Sai Babalike other spiritual masters before Him.

The master has always stressed the central rélevafeness which implies a free
investigation into ourselves and around ourselves, in relation, dialogue and unity with others.
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Profile of the Student of Sali International Schools.

We will earnestly try to educate human beings that:
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are conscious of the unity underlying diversity both at the human and cosmic levels;
are open to intercultural/ inteeligious dialogue from their own culeiand tradition;
have an international frame of mind, and can be cosmopolitan citizens and global
leaders;

unfold the universal human values, like love and compassion, sensitiveness and
tenderness, peace, etc, from that inner depth inside them, beywadstiie nature of

the mind and emotions;

put a ceiling to their own desires, while being open to help their fellow human beings
through altruistic service;

perform their jobs and duties in society with competence, but also with ethical
principles, valueand a sense of responsibility and solidarity;

perform their role in family and community with coherence and maturity;

understand in depth and think freely (in analytical, critical and creative terms), while
they are also capable of observing and chandiemselves through an earnest-self
inquiry towards selfealization;

integrate in a harmonious way all the dimensions of the human being (physical,
relational, intellectual, aesthetic and spiritual);

honestly strive for their own transformation to be béitenan beings, to manifest the
spiritual depth within, and to serve for the improvement of human society.
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Our educational model.
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THE MAIN FEATURES OF OUR PEDAGOGIC SYSTEM.

To be wsely adapted to the cultural context of every civilization, country and area.

Philosophy of education.

Integral or holistic educatiotirough a fivefold pedagogy unfolding the five

fundamental domains of humaniphysical/ environmental, communitani/ relational/

ethical, intellectual/ rational, aesthetic/emotional, and spiritual.

In the horizon of the historical dialogue between quantum physics/ new science and the
traditions of spiritual philosophy/ wisdom towards the emergeneaeneiv holistic
paradigmand the unity of science and spirituality, academics and humanism.

Preference for thinternational Baccalaureaite terms of syllabus (a new generation of
international schools), although our pedagogic system can be implemented within the
frame ofany syllabus or independently.

International atmosphere openimtercultural/ intesreligious dialoguevhile blending

the best from the West and the East towards the unity of mankind.

Inspiration upon Sathya Sai Baba and ofsgres/ educationists ofethWest and the

East such as Swami Vivekananda and Vedanta, R. Tagore, Sri Aurobindo, J.
Krishnamurti, Plato and Neoplatonism, Kant, Rousseau, Pestalozzi, Froebel, Goethe and
Romanticism, Hegel, Emerson, Thoreau, R. Steiner and Theosophy/ Anthroposophy,
Montessori, Dewey, Kilpatrick, etc.

Foundation upoumanism and Philosophical Idealismdialogue with the other

major schools of educational philosophy: Existentialism, Naturasagmatisnand

Realism.

Proposal of middle pathn pedagogyvoiding al extremed in particular regarding the
matter of freedom versus discipline, freedom versus protection of the. child

Social sensitivenestrying to charge moderate fees and to offer scholarships, while
sponsoring vocational schools virtually free of castl contributing to raise the
educational standardespecially at the local level
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U School structure.

1 In order to avoid the typical architecture of modern schooling with large dehumanized
buildings, our schools will be split ingix smdler unitsof a more human seize
following the major age groups: primary, middle and higher secondary for boys and
girls respectively.

1 Non coeducatiord i f f er eamt g Badoks ié the same campus and sharing
common gardenshough separate sable are also possiljleomplementary pedagogies
taking into account the anthropological differences in learning and growing up in a
vision of deeper harmony of the whole.

In any casewe will create certaispaces for meeting and sharlmfween boys and
girlsiand also between elder and younger children

Ideal numbenbf students per classroom: aroundi29en less if possible

A maximum of 3 classrooms per academic standard.

Ideal teacher/ student ratiaround 1/ 10.

Our schools shall welcome badlayscholarsandresidential studentdepending on the
distance between school and home: hostel available from Monday to Friday only (going
back home for the weekends) or for the whole week including weekends.

1 Residential students will be allowed to go baockne for short holidays within the
semester, and parents will be invited to visit their children too.

= =4 -4 -9

1 We acknowledge that parents are the first educators, and for the sake of the children the
schools will keep in close contact with tharents/ familiesto whom the schools will
also offer special workshops and activities.

1 A special programme will be arrangfat hostel memberso that they grow up happily
and feel like at home; each hostel will have its own name and character, and will be run
by the studets themselves in a spirit of brotherhood (any form of ragging will be
strictly prohibited).

1 In the school canteen, the food will be vegetarian in India, and in Western countries for
those who wish it; always of high quality and hygiene, and balanceagthean
international multicuisine menu.
1 For day scholars, lunch at school will be compulsory.
The boysd s maeteathersthoughmaliadsovhave soméemalestaff,

T h e @gadhoollwdl baveemale teachers thougiimayalsohave somenale staff.

It is anthropologically evident that boys do need a positive male role model to grow up.
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School organization.

The morning session shall commence aftectaol assemblwith community singing,
guotation and a short presentation byualent.

Original school organization divided iné@ademic morningandafternoons devoted to
the other domains of humanity and education through a comprehensive set of
workshops.

The lecture method and other forms of group teaching must be combined with
personalized tutorialdirected towards free thinking and skdarning.

Academic tutors will be complementary to the personal guardian.

The afternoon workshopsill be open and flexible, and will be centred ugbe project
(with seltlearning and the cativity of the student).

At the end of the afternoon workshops, the school day will be closed by daily practice of
sports, games, free playing and gardefinmgh some time for the dialogue with the
personal guardian

Weekend/ holiday€lubsmanaged bytte students themselves in order to develop the
afternoon workshops.

Evening functions, school/ cultural degsd performances throughout the year allowing
students to offer their works and creativity.

Celebration okeasonal festivalsom an interculturaperspective.

Holiday outdoor activitiesuch as hiking, trekking, etc, in hills areas.

Gardeningand contact with animals and Nature.

Organization of groups @doy Scouts and Girl Guidesithin the school premises. All
students will be scouts/ guidesptigh the school shall offéwo levelsof commitment:

basic (for all) including the oath and community service, and full (for those who want to
develop scouting in depth).

All students shall participate Bocial/ community servicie ways appropriate tdeir

age under teachersd6 supervision.

Positive valuessocial/ management skills and leadership with wisdom.

The school shall distributasks to the childreand strengthen their autonomy,
responsibility and maturity in a spirit of cooperation.

Studentswill take care of their own classroom, which they will consider as their
Vidyalayai house of knowledge

They will also share some responsibility on their dormitory/ hostel.

The school clubs for weekends and holiday$ wilb e run by them with
assstance.

Students shall act as assistants to teachers and monitors to their mates.

Elder children will perform some pedagogic role towards the younger.

All students will participate in the School Parliament and the campus life.

The school culture will bringtudents to see their mates as brothers and sisters in a spirit
of community life.
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Pedagogic methods.

Our educational system will try to cleanse the syllabus from an excess of information:
from quantity to quality of educationpnceptual educatiatirected towards
understanding, curiosity, research, free thinking, problem solving, imagination,
creativity and sefexpression which means selknowledge and selfealization.

Our schools will reinforce the capacity of the student to learn how tq léamesearch

and investigate by himself or herselttive learning

The pedagogic practice will always bleild-centred unfolding the uniqueness of every
child and recognizing the multiplicityf geniuses.

The pedagogic practice will also aluecented manifesting human values through
academics and cultural history in a comparative perspective East/ West, and ultimately,
unfolding the fundamental human values from within.

Moreover, school life will promotthe Socratic dialogue/ dialectic methaith active
participation of the student through dialogue and discussion. The whole educational
process in the academic morning as well as the afternoon workshops must be Socratic
towards seHearning and selfealization.

With due respect to mechanistigestce and its proper role, our schools will cultivate
the new fields open byuantum physicand other branchexd new sciencén the
horizon of the unity of science and spirituality and a new holistic paradigm;

While they will encourage curiosity, imagition, creativity, a passion for exploration
and knowledge, and free research/ investigation.

Emphasis oteam workandinterdisciplinarybridges, breaking rigid boundaries
between subjects and disciplines, and nurtuaimelational mindpen to
interdepadence and interconnectedness.

Our schools will acknowledge the importancestafry-telling and playingi in particular
free playing in the process of growing up; hence, plagy methods will be displayed

in primary school, though middle school studemitalso be able to fulfil the playing
nature of the young adolescent through other iayspired by scouting for instance

We will encourage free playing too, avoiding an overwhelming presence of the adult.
Without dismissing the pedagogidemf theadult and his dialecticaélationship with

the student, we will fostezxperiential method&lirect experience) argklf-learning/
explorationof the child through a wise middle path that avoids the extremes that the
history of education has encountered.

Our schools will always take into accouhné specific needs of the mane groupshy
respecting the anthropological features of each group under the inspiration of
educationists such as Steiner, Montessori, Piaget or Dewey. In some contexts, however,
it will be goodto mix the age groups
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Evaluation and discipline.

Continuous evaluation systeamoiding academic pressure, including qualitative agsets

not only quantitativeand regarding the child as a whole and a human being.

Our schools willavert tests and mechanic procedures of evaluation, putting forward
evaluation toolshat foster selfearning and active participation, free thinking,

creativity, imagination and sedfxpressionsuch asprojects (individual and collective),
research, dect experience, inductive/ experimental methods, problem solving, case

study, commentaries, compositions, summaries, essays/ dissertations, oral presentations,
manual works, performances, etc.

Students should produce their oiastrated summary of cours@rk in primary and

middle school, and more academic coursework later.

Our schools will be run on the double principldafe and disciplinewithout love

discipline becomes authoritarian; without discipline love becomes chaaotic.

Aiming atqualified freedomiunder the adultdéds caring guid
over whel ming and pursues the childbés bl os
Aiming atself-disciplineof the childi which requires less external methods of control

Students will collaborate in the campus diicie.

To the maximum reasonable extent, we will upholdsiéléeducatiorof the child and
selflearning,so that the student is active rather than passive.

Under the inspiration qf-J. Roussegwour educational system will confront the child
with theconsequences of his or her deeds.

Any form of correction will never be to the detriment of thspect for the childnd his
or her dignity, and will always intend to be pedagogic towargdssitive transformation
of character: instead of reprimandingticizing or punishing, emphasizing positive
values, qualities and actions, and also confidenceésedem together with social skills
in a spirit of unity.

We should temper external coercion as much as possible, trying that the needed
discipline nevebecomes repressive whereas it is transformative.

Physical punishmeritstill common in India/ Asiawill be totally prohibited.

There is a profound link between Kant and Romanticism, and this bridge opens to the
spiritual masters of India, especially iretmillenary lineage of Vedanta. It is well

known that external coercion does not work on the long term. Ethics and human values

must come from inside.

Here coincide Kantds ethics and ihat hya Sa
coherence with Swami Vikananda, Tagore or Sri Aurobindo

Our schools will try to fulfil the Enlightened dream of human dignity and emancipation;
knowing that spiritual philosophy and wisdom represent the culmination of

Enlightenment and Humanism.
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Integral/ holistic education.

The physical dimension including education for (holigtiealth
The importance dNatureand the contact with the environment.
Community life relation and dialogue.

Capital role conferred tthe Arts(classical fine arts, modern visual artafts, music,

dance and drama) developing: aesthetics, the sense of beauty, sensitiveness, emotional
intelligence, creativity, imagination, positive transformation-{agrapy) and self
knowledge.

Equal importance given thhe Humanities, Philosophy andcal Studies (with History

and GeographyY¥ostering research, curiosity, sédfarning, free/ creative thinking, the
capacity to learn by oneself and seXpression together with tolerance and aperture of
mind i the best antidote to prejudice and fanatiej from GK to the knowledge of

human condition.

Though our schools will not neglect indigenous cultures, popular culture or more recent
contributions, they will underline the value and pedagogic potent@assical culture

in a comparative perspecti#ast/ West.

Our schools will also recover the educational rolelagsical languages

Incorporation ohuman valuegdirect teaching/ comparative);

While studying the main traditions epirituality and philosophwith respect for the
faith of every stdent or teacher.

Direct practiceof inner worktowards selknowledge and selfealization in a spirit of
free inquiry and dialogue: relaxation, meditation, yoga, etc.

Emphasizing the central role obnsciousness the process of seifiquiry and sel
realization in order to manifest the spiritual depth within.

Stressing the significance dlation and dialogum this process; organization of
groups of dialogue towards a culture of dialogue.

While respecting all religious traditions, our schools wilkethe difference between
organized outer religions and a free interior spirituality.

The schools will avoid the recreation of systems of beliefs and dogmas, promoting
freedom of thought and Socratic selfuiry in dialogue.

In the horizon of the quantumtegration of science and spirituality towardseav
holistic paradigm.

The main goal of education is thransformatiorof the human being towards higher
states of consciousness and vibration.
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School life.

School uniformfor boys and girlsvhich will change from primary to middle and finally
higher secondary.

Classical look but no jackets/ ties; no shoes for India (we are in a tropical country).
British style for the classes (pokshirt like Oxford/ Cambridge colleges),

More traditional #ire for the evening and for special occasions (Kpyfamain India);
schools in Western countries will find equivalent forms of clothing.

Though we will take special care of the hostel life, the whole school will offer a
community lifewith a certain #hos or atmosphere imbibed with values and the double
pillar of love and discipline.

Every student shall freely choose a teacher who will acpassanal guardiam the

spirit of the Gurukula (master/ disciple relationship). The guardian will be
compkmentary to academic tutors.

Elder studentshall also take care of tlyeunger oneshrough a loving guidance as also
practised by the ancient Gurukula.

Our educational philosophy will acknowledge the importance and significance of
initiation in the proess of growing up, especially for boys, something well studied in
anthropology though dramatically lost in the modern age; under the inspiration of
modern movements like scouting, our pedagogic system will try to recreate adequate
rites of passage to conoéagei basically through the scout oath and ritual

Our campuses will hold &chool Parliamergnhancing democratic culture and
citizenship with studentsd participation

Our schools should be living laboratories of imgg@ducation towards the new holistic

paradigm,
A Vivarium, living hubs or clusters,
With teachersd training, information for

With community links in a systemic approach.
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U School environment.

1 Our schools will do their best to utilize alternative sources of energy and ecological
criteria in the line obustainable living

1 The architecture of the schools will not follow modern concrete/ glass design, but rather
traditionalor neoclassical paernsfrom Western or Eastern cultures together with the
principles of sacred geometry.

1 Our schools will also take special care of tlygirdenstrying to incorporatgvaterin
the landscapingat least some fountainand always stimulating children taltvate
the relationship with the environment.

1 The schools will make a sensible uselaksical musiin many facets of the campus
life.

1 Ultimately, they will offera happy environmenib the children, with cheerful colours,
and a sense of beauty andesaty.

1 The campus itself should incorporate squteyingareasvi t h chi | dr ends
scouting constructions.

Integral education is ultimately pure philosophy in its etymological meaning:
PHILIA SOPHIA,
The love of wisdom or the wisdom of love,

When knowledge and love are inseparable,
When the sense of unity, beauty and joy unfolds from inside,
When our Self is One with That living in each and everyone.

In this philosophical horizon,

Our Project can only be a frame or a source of inspiration,
Never a rigid system fixed once for ever;

Instead, it is open to flexibility, innovation and creativity,
Flowing like the very rhythm of Life.
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Child-centred strategies and selfearning.

Optional subjects beyond the basic compulsory.

Self-learning approach in the afternoon workshops allowing the child to build his/ her

own curriculum and unfold his/ her own talent and vocation.

1 Crucial role of the project among the evaluation tents only for the afternoon
workshops but also for the morniagademic subjects

1 Other forms of evaluation fostering research, thinking, creativity aneéspiession:

composition, commentary, essay, oral presentation, etc.

Pedagogic methods evolving direct experience andesgiiingiunder t eacher s o

guidance; Socratic dialogue towards se#alization.

Personalized tutorials, guardian, and monitoring from elder students.

Nurturing emotional intelligence through the arts, human relationship and community

life 7in hostel and in the general campus-life

Seltknowledge and seléxpression through the arts and humanities.

Selfknowledge through selfquiry and spiritual awakening with proper guidaiice

through relation and dialogyeconsciousness and energy.
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Value-based strategies and spiritual awakening/ awaress.

1 Direct teaching of human values and spiritual teachings through all the traditions of
wisdom of mankind; a diversity of validmased tools.

1 Valuebased perspectives in the academic and artistic subjects.

1 Valuebased ethos in the whole community life.

1 Accompanying the growing child through an inner process ofrsgliry towards sef
realization: cleansing of inner blocks and de@lbwledge, unfolding the deepest
spiritual nature and human values from within.

The artistic education must include.

Training in the techniques of the different artistic disciplines.

General knowledge of the artistic traditions in an intercultural perspécs/a

profound source of inspiration teo

A value-based approach evolving human values through the arts.

Direct pracice towards selknowledge and sekxpression; astherapy and the

Socratic/ transformational potential of art.

1 The cultivation of emotional intelligence, the sense of beauty and the aesthetic taste
towards higher states of consciousness.
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Academic instruction must provide:

Basic facts and concepts, general knowledge and intellectual skills or tools.
Together with the fundamental capacity to investigate, learn how to learn, innovate,
think freely and creatively and express onebeith values.

1 Team workspirit, and an interdisciplinary/ relational mind.

T
T
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Sai International Schools:

A UNIQUE BLEND OF THE BEST CONTRIBUTIONS FROM THE WEST AND THE
EAST, FROM MAJOR PEDAGOGIC SYSTEMS AND EDUCATIONISTS.

For instance, our schools wilintegrate in a coherentway:

1 The International Baccalaureate, officially recognized, highly praised by universities
and truly integral product of sound comparative education

The tutorials of British Public schools, Oxford and Cambridge.

The AngleSaxon case study/ problemh\sng with team work.

The projectbased and experientased pedagogies from North America.

The finest conceptual education ifoteem Fr an
how to learn.

Critical thinking with commentaries/ essays from Continelatabpe.

The Gurukula of Indidthe mastedisciple ethosand the Indian sensitiveness for inner

work and spirituality.

The Buddhist paths of seilfiquiry with their own mastedisciple traditions.

The new holistic paradigm opened by quantum physics/ n@mce in dialogue with

the traditions of spiritual philosophy and wisdom.

E R ]
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1 The Socratic dialogue and the Platonic role of Philosophy.

f Rousseauds interaction with Nature and t h
T Kantds autonomy of t hddaecits] ect and Hegel 6
T Steinerds emphasis on creativity/ 1 magina:
T Montessori 6s r es p-+earingttrategies. he chil d and se!
T R. Tagorebés cultivation of the Humanities
T Aurobindoés Integral Yoga.

1 Krishnamurti on relation/idlogue together with the observation of oneself.

1 R. Panikkar on intercultural dialogue and comparative mystical philosophy.

1 Sathya Sai Babadés human values approach a
1 Etc.
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Sai International Schools. Always through
The Socratic Dialogue:

SCHOOL ORGANIZATION: Il nstead of the teacher 6
Overwhelming and blocking
U Mornings for the academic subjects. Through an external imposition;
The Socratic teacher will suggest,
U Afternoons for the other domains open the mind, listen to the child
of integral education. And accompany him so that
(Together with weekends). He learns by himself from within

And learns about himself.

Without the adequate intentiea Socratic spirit and its educationallphophy
Mere techniques and external arrangements will be void and useless.
Integral education is first of all a certain attitude and pedagogic relation.

SCHOOL ORGANIZATION (in more detail):

u  The mornings will be devoted to the academic subjectsariteg through

the 5 Academic Departments with their correspondent Heads of Department
(English, Languages, Social Studies, Maths, and Science/ Technology).

Our educational programme will prefer the International Baccalaureate of Geneva
(Switzerland);

However, our pedagogic method of integral education in human values can be
implemented in any school whichever is the curriculum of affiliation or even
independently from any syllabus.

u The afternoons will be devoted to the other domains of integral education,

arranged through the 5 remaining Departments of the S¢kinelVvisual
Arts, Music, Dance/ Drama, Human Values/ Inner Work, and Sports/ Outdoor
Activities).

During weekends and holidays, students shall jo@lubsrun by themselves and
centred upotthe afternoon workshops;

Our schools will also organize a numbeffuictions, cultural events and special days
throughout the year to allow the children to perform their own creation.

The afternoon workshops and the Clubs will encourage the creatiwtyagnts
through individual and grouprojects
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U Afternoon workshops (developing through Clubs).

(Apart from sports, games, free playing, outdoor activities and gardening).

Always from an intercultural and vahkeentred perspective and through dd:leentred
pedagogy; students being assistants to teachers and monitors to their mates, and the elder
taking care of the younger.

1 Classical Fine Arts (Drawing, Painting, etc);
gradually integrating History of Art.
1 Modern Visual Arts (Photography, CinanVideo, Graphics, Design, etc), with use of
computers, image and sound studio.
1 Both Classical and Modern Arts should incorporate complementary dimensions:
aesthetics and the sense of beauty, emotional education, creativigkmel$sion, and
selfknowledge/ artherapy.
Handicrafts and Pottery: instead of Visual Arts for Primary School.
Carpentry and Crafts: combined with Fine/ Visual Arts for Middle School.

T Musi c: all owing the selection of an inst
Chorand a Girlsé Choir (with School Orchest

1 Dance. Not only for girls but also for boys (overcoming deepbted prejudice against
boys).

91 Drama. Both dance and drama being combined through the academic year, one semester
being devoted to dance and thibey one to drama.

1 Humanities, complementary to English/ Second Language in the morning academic
subjects: focused on the capacity of free/ creative thinking ané)gaiéssion (oral and
written) and communication skills; the study of thinking and exgioesthrough the
history of philosophy, literature and art. Quality culture: general knowledge, feeding
the mind and healing the soul.

1 Comparative Study of the Spiritual Traditions of Mankind: religions and mystical

schools in the past and today, with gresence of human and spiritual values through

the history of philosophy, literature and art.

Human values (direct teaching).

Positive values, organizational skills and leadership with wisdom.

Groups of dialogue.

Relaxation/ meditation.

Yoga or other prawes of inner work.

Introspection, selinquiry and selknowledge in relation and dialogue.

=4 =4 =4 -4 -8 -9
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Afternoon workshops:
Periods frame. (Flexible).

Fine Arts:

2 periods/ week for the whole school;

gradually integrating History of Art.

Visual Arts:2 periods;

with use of computers, image and sound studio.

Both Fine and Visual Arts being combined through the academic year, one semester
being devoted to Fine Arts and the other one to Visual Arts.

Handicrafts and Pottery: instead of Visual Arts fanfary School.
Carpentry and Crafts: combined with Fine/ Visual Arts for Middle School.

Music: 4 periods for the whole school.

Dance: 2 periods. Not only for girls but also for boys (overcoming deeptgd

prejudice against boys).

Drama: 2 periods.

Both dance and drama being combined through the academic year, one semester being
devoted to dance and the other one to drama.

Humanities, complementary to English and Second Language in the morning academic
subjects: 1 period.

Comparative Study and Histoof the Spiritual Traditions of Mankind: 1 period.

Human Values (direct teaching): 1 period.

Combined with:

Positive values, organizational skills and leadership with wisdom.

(Already present in many facets of the school life.)

Relaxation/ meditatior2 periods.

Yoga or other practices of inner work: 2 periods.
Integrating:

Introspection, selinquiry and selknowledge.
Groups of dialogue.

Total: 15 periods per week;
arranged through 5 afternoons comprising each one 3 periods.

Although this is thedeal scheme (flexible) to provide integral education to our students,
arrangements can be made to suit the particular talent and vocation of each child.
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The afternoon workshopsfor integral education will not constitute a rigid scheme fixed once
for ever; on the contrary, they will offer an open and flexible platform to implement in depth a
holistic kind of pedagogy.

For this reason, each workshop will combine different kinds of activities from different
perspectives and disciplines, in a spirigehuine freedom and creativity, enthusiasm for
education and love for the children.

Through the workshops, students will have the opportunity to asdsastantsto teachers and
monitors to their mates, while elder can take care of younger.

The workshop will allow children to build up their own curriculum while promoting self
learning, creativity, seléxpression and sekinowledge.

The concept ofhe Projectwill be crucial not only for the afternoon workshops but even for
the academic subjects.

TheProject will be conceived as an exciting challenge for the students, an invitation to be
creative and free, to build something from their own skills, interests and experience, always
under the sensible and caring guidance of the teasliboswill gradualy vanish and wisely
bring the children towards sdéarning and selknowledge.

In all the domains of integral education, and very especially in relation to inner work and the
spiritual dimension, our campus will be a living laboratory, promotingeanadand scientific
research, that will be published and shared through working groups, symposia, conferences, etc,
contributing to the expansion of integral education in the world and the emergence of a new,
holistic and truly humanistic paradigm.
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SCHOOL SCHEDULE: (May be adapted to the context.)
(Flexible)

In Hostel (before Assembly):

6:00 AM: waking up and getting ready
6:15/ 6:30: prayer (intereligious)/ meditation
6:30/ 6h45: physical exercise

6:45/ 7:45: teettbrushand school uniform
7:45/ 8:15: breakfast

8:15/ 8:30: getting ready for Assembly

= =4 =4 -8 8 19

The whole School (residential and day scholars):

1 8:30/ 8:50: Assembly: chants/ prayer (intee | i gi ous)/ medi tation a
presentation
1 8:50/ 9:00: getting ready fanorning school

9:00/ 9:45: ¥ period (academic) (integrating group teaching and tutorials)

1 9:45/10:30: ¥ period (if needed: some tutorials

1 10:30/ 10:45: break in the afternoon/ evening)

f 10:45/ 11:30: % period

1 11:30/ 12:15: & period (breakscan be used for

T 12:15/12:30: break relaxation/ meditation, short

T 12:30/ 1:15 PM: 8 period educational games or free playing)
(Some minutes of relaxation/ playay

1 1:15 PM/ 2:00 PM: lunch tools can be used before the periods
and also through consdated periods)

§ 2:00/ 2:45: ¥ period (integral education)

1 2:45/ 3:30: ¥ period (through workshops/ projects)

1 3:30/ 4:15: & period

1 4:15/ 4:30: getting changed (sports uniform)
T 4: 30/ 5:30: sports/ games or daay dening (s
1 5:30: residential students go to hostel, day scholars back home

In hostel after sports/ gardening:

5:30/ 6:15: shower and getting changed (evening uniform) with snacks
6:15/ 7:15: homework

7:15/ 8:00: dinner

8:00/ 9:00: study/ activities/ free time

9:00/ 9:30: meeting in the common room with a short prayer

9:30/ 10:00: getting ready for sleeping with tebthsh

10:00 PM: lights off

One extrahour for study may be arranged for elder students if needed

= =4 -8 -8 _9_9_°2_2
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Special evening timings for Younger HostelEarly Primary):

= =4 =4 -4

Evening activities: only half an hour, till 8:30 PM

No meeting in the common room (only frofi gtandard)
8:30/ 9:00: getting ready for sleeping with tebtiish
9:00 PM: lights off

Periods can be consolidatedh flexible ways accordigto the pedagogic needs,
especially the two sets of consecutive periods in the morning session.

Schools can explore the possibility of devoting each morning to one main academic
subject (First/ Foreign Languages, Social Studies, Maths, Science) toeumthnmto

the subject in creative ways. Apart from the two longer breaks, consolidated periods
require pauses of several minutes. We must organize longer coherent periods with
internal breaks in order to unfolkde learning experiencen depth: I. Absorptn, II.
Assimilation, Ill. Reexpression. (Cf educational neuroscience among the tips for
integral education.)

In the academic session, the lecture method and other forms of group teaching must be
combined withpersonalized tutorialsdirected towards frethinking and seHearning

while nurturing the autonomy and maturity of the student. Academic figors

important in British Public Schools and Oxford/ Cambridg#l be complementary to
thepersonal guardiani in the spirit of the Indian Gurukua

In the evening workshopsperiods can also be consolidated to have more time for the
development of artistic training or inner work activities.

Then, every afternoon may be taken up by one of the five departments for integral
education: Fine/ Visual Arts, Migs Dance/ Drama, Inner Work.

The Science and the Sports/ Outdoor Departments can organize various activities such
asobservation of Natureor direct experience(apart from the sports/ games periods
between 4:30/ 5:30 PM).

For the younger children,some pecial time for rest can be arranged taking into

account the biological needs of the age group or any particular child.

The evening workshops can easily provide opporturtitiesix children from

different age groupsi which is highly educational

Then,the elder students can take care of the younger while acting as monitors to their
mates and at the same time as assistants to teachers.

The evening workshops can also be more suitableeléeducationin achild-centred
pedagogy,so that the student bds his or her own curriculum to some extent through
creative methods and evaluation.

Even the academic mornings can encourage students to be more active in their own
educational process, especially through projects and creative ways of assessment, while
also acting as teacher assistants and mates monitors.

The evening workshops, weekd clubs, evening functions, outdoor activities or the

service to the community can sometimes provide some spaces for meeting and sharing
between boys and girls.
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Our schools will always try to find a middle path between the extremes that the
history of education has encountered:

1 onthe one hand, the mainstream school system of the modern age, with its rigid
structure based on pure academics and lecture methods regartiless he chi | dos
and the integral dimension of the human being;

1 on the other hand, progressive pedagogies that have sometimes brought the pendulum to
the other extreme, with lack of limits or discipline, the dismissal of the pedagogic
responsibilityof the teacher, and an erosion of academics.

This middle path can be more easily trodden through a sensible combination of sound
pedagogies from the West and the East, such as the International Baccalaureate, Steiner,
Montessori, Dewey, Vivekananda, TagpAurobindo, Krishnamurti, Sathya Sai Baba,

etc.

In the academic morning session, students will remain in their own classroom, which they will
take care of as theWfidyalaya i house of knowledge in Sanskrit

Teachers will come to every classroom frtimair respective department (English, Languages,

Social Studies, Maths, Science/ Technology).

Hence, mobility through classrooms will be t
This pattern will save time for teaching, and will avoid the abstract mechanicaltiatilip

anonymous rooms that do not belong to anybody.

Taking care of their own Vidyalayidouse of knowledgewill be by itself an educational tool

in the hands of the children, nurturing positive values and responsibility, while being more
implicated intheir own educational process.

Integral education must questitite traditional structural inputs Tlike the physical settings
and the classroonand explore new possibiliti#¢sncluding movable/ folding desks, various
ways of organizing the classroom, anan some classes or tutorials in the gardens in contact
with Nature.

For this, our educational project already questions the common architecture of mainstream
schooling and makes the case for a new school architecture.

EACH HOSTEL should avoid being big building with all the dormitories;

Rather, it should be like a set of small cottages, nicely connected, containing each cottage one
or more dormitories and other services.

Each dormitory cottage must have its own name and character, being likd hamalfor the
children or youths.

Moreover, the hostel cottages will enhance the values of community life and brotherhood; for
this, we will avoid double rooms or dormitories with less students.

Our schools and hostels will convert the traditional foofsullying and ragging into positive
values such as love, care, responsibility and maturity. Students will perform some tasks to take
care of their own cottage.

There will be a teacher responsible for every cottage, acting as a house parent.
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SATURDAY.
CLUBS.

(Recommended for day scholars/ compulsory for residential students).
Selected from the Integral Education Afternoon Workshops, namely:

Fine Arts Club

Visual Arts Club

Handicrafts Club

Music Club

Dance Club

Drama Club

Yoga Club (to deepen intoeditation, yoga and inner work)

Sports Club

Nature Club (gardening and farm)

And finally, Alpine Club for outdoor activities, hiking and trekking.
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The students will give a name to the club and will manage it themselves with the minimum
assistance of tehers.

U Furthermore, the School will have special wing8oy Scouts and Girl Guideghat
will basically operate on Saturdays with their social service activities.

U The School will also haveitsowBioy s 6 Choir and GChestrhhsd Choi 1

SUNDAY.

Free for residential students, though there will always be a sensdileverwhelming
t e a c $upervisian.
Here, free playing will be encouraged. Day scholars can always join if they wish.

U According to the age and the needs, additional study tuitens/ tutorials and
personalized attention may be arranged through the-esed%, especially on Saturday
and even Sunday if necessary, not only for residential students but also for day scholars.
The dialogue with the guardian can happen here too.

0 SomeClub/ Scout activities may sometimes take place on Sundays, though the Clubs
and Scouts will try to concentrate their activities on Saturdays.

U The Sports and Games Area with the swimming pool will always be open for residential
students and day scholamsdugh the whole wee&nd, Saturday and Sunday.
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T he Boy sl take fadsibetween 7 and 15 years for the soprano/ treble and alto voices,

and elder youths for the adult male voices.

It will follow the grand tradition of the British ChapelB@dys Choi r and the conti
Knabenchor, Maitrise or Escolania throughout the long history of sacred music from Gregorian
Chant and Palestrina to Romanticism and B. Britten.

This tradition is virtually unknown in India and Asia; in fact, India ignoresithigueness of

boys6é voices: whereas girlsé voices are just
mends voices but rather a third gender cl ose.
sound especially suitable for sacred music.

Forthese easons, the Boysod Choirs of our School s
India and Asia while it can also remind Westerners of the musical and pedagogic value of this
millenary tradition of Boys®& Chaomanastereslikei ng b .

Montserrat but even to Rome and Greece.

As it has become evident so many times i n We
tool to transform boysdé alienation or troubl
beautifuly shown inthe FrenchFilmi L es c o T h e t € 8 -dasedsupoe red facts.

In general terms, all the arts offer a tremendous pedagogic potential to foskeosdédge

and seHexpression, facilitating positive changes and enhancing humaesval

Boysd6 Choirs are particularly important toda:
present boysdé crisis worldwide towards a r ec:
values. Scouting also offers a tremendous potential in ternesgberative masculinity politics

and a positive recovery of boyhood.

From this point of view, Boysd Choirs and Bo:
needed today to tackle the persistent crisis
redress it towards a new boyhood imbued with human values within the harmony of the whole.

The Boysodo and the Girlsdéd Choir will be accom

Long weekends and holidays will allow our students to undertake special
activities, like:

U Outdoor camps for trekking and hiking;
U And special social service to the needed, especially within the community.

U The Boys Scouts and Girl Guides will constitute a particularly suitable platform for both
outdoor camps and social service.

Throughoti the year, the School shall celebrapecial events and days, evening/ cultural
functions, etc,allowing the students to offer their performance, inviting parents/ families
together with members of the community, and also welcoming scholars or astistsutside
to bring their contribution.

Together with the International Colleges, our Schools will aspire to becoltoeal centres
and living hubs hosting different kinds of activities and programmes, always from an
intercultural perspective and pointiagthe new holistic paradigm in emergence.

51



ABOUT UNIFORM:

(Every school may have its own colours to avoid standardization.)

No socks/ closed shoes (for India); we are in a tropical country.
The same would apply to other tropical countries. No tee¥ets.
We do not want boys to look like business men in miniature, or girls like boys.

c:

Young boys (until §or 13" /15 or 16 years): shorts aneshirt (British Oxbridge style
polo/ golf T-shirt).
Elder boys (from 19or 11" 16 years): long trousermnd similar Tshirt.

For girls: skirt and blouse, changing across the three sections (Primary, Middle and
Higher Secondary).

Each one of the 3 sections of Boys and Girls will have distinctive colours.

There will be another sports uniform, scout/ guidéorm;

And, in India/ Asian countries, eveninguika pyjama or traditional/ Brahmin style dress
for boys and evening dress for girls also following the Indian/ Asian traditions, which
the day scholars may use for evening functions and special daysnts.e

Our schools in Western countries will find the equivalent kind of clothing.

Male staff:

White and white or Krta pyjama/
traditional dress (in India).

Trousers/ shirt (in Western countries).

Female staff:
Sari (in India).
Decent dress (in Westecountries).

Staff shall use academic gowns for the morning
Assembly and for special occasions.
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Pedagogic progress through the aggroups.
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It is fundamental in school lifo take into account the specific needs of each age
group, and hence, the different phases of human growth: birth/ 2/ 5/ 8/ 11/ 15/ 18/
21.

The predominance of Realism in educational philosophy with its intrinsic overemphasis
on academics (in rationalistic/ scientific termagHoo often brought teachers and

schools to treat children in the same way irrespectively of the characteristics of the
different age groups, which means that modern schooling has shown a ruling tendency
to teach small children like elder students thropgtely scholarly methods. Rousseau
already protested against this lack of sensitiveness towards the child at the dawn of the
modern age. The pedagogic schools of Anthroposophy, Naturalism and Pragmatism
took up his call for a childentred pedagogy, ancheent educationists such as Steiner,
Montessori, Piaget and Dewey fully developed an educational system respectful of the
different age groups and the requirements of the child at each phase of growth.

In this process of human developmény stepsare anthropologically decisive to

awaken the capacity ofeasoningand the autonomy of the subject: 7/ 8 and 10/ 11,

the first step arising when the primary teeth start to shed and the permanent teeth begin
to come through, the second one being marked bfyrgtehanges of puberty. Not by
chance, all human cultures before modernitygligenous and Ancienarranged

different kinds of initiation, especially necessary for bangtween these two crucial
moments.
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9 Education prior to the change of teethln front of the strictly scholarly approach of
Realism in mainstream schooling, educationists su&teiser or Montessori evolved
more humani stic pedagogies which are al so
Below the developmentf oeasoning, that is, below 7/ 8, children can believe in Father
Christmas or the Three Wise Men, which vanishes above this age. As Steiner suggested,
the period below 7/ 8 is the realm of magic and myth, where playing becomes the most
natural pedagogy tegher with sensory training and activities. A sensible educational
system must take this obvious reality into accomstead of forcing young children
into merely academic patterns.

1 After 7/8 and even more after 10/ 11 till 14the elder child (7/ 10)royoung
adolescent (11/ 14) develops the capacieatoning (first concrete then abstract),
moral judgement and his or her autonomy as a subject, though imagination and playing
still retain a significant roléin ways which are quite different from yoger children,
as scouting has very well understacthrough this period, peers relations and the
positive adult role modélespecially within the same gendbecome very important;
that is why the mentor was so crucial for the educational proces<iuiléhations
before modernity. This is also the time for heroes and adveirgusn more for boys
which youth literature and scouting have profusely elaborated. A sensible pedagogic
system must be adapted to the evolving needs of these age groumbohstamly
transporting into them higher academic patterns.

1 After 14/ 15,the human being is totally equipped with reasoning skills and moral
judgement; at the same time, he or she is deeply autonomous as aishbjegi the
human being aged 11/ 12 releeady all the basic capacities of the adwéifter 14,
purely intellectual training can reach its peak, provided that it has been adequately
prepared through the previous stages. The common aberration of modern schooling has
consisted of treating th&revious stages with the same patterns of higher secondary
schooli only academics, always sitting on the desk with fixed timings and rigid lessons,
with bells and tests disciplining the mind and drilling the sothat is why Waldorf
Schools, Naturalismral Pragmatism protested against these pedagogic distortions that
did not respect the nature of the child through the successive age groups. After
Rousseateminent educationists such as Steiner, Montessori or Dewey opened the
school scenario to new postitiés beyond the chalk and talk with all the eyes on the
blackboard for hours and hours and purely bookish knowledge. Even in higher
secondary school, education should continue to be holistic, and the other dimensions of
the human being beyond the intetlshould not be forgotten, something that the
International Baccalaureate, academically te@utries to implement in different ways.
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Value education must integrate Piaget and Steinewhich means that holistic valizmsed
education must takinto account through its daily implementation the features and the needs of
each age group, and must, therefore, be adapted to the growing process of the huniian being
and, needless to say, to the unique characteristics of every child or. youth

Education in human values through the age groups.
Pedagogic strategies more suitable for each group.

(Just as an open and flexible set of examples, never exhaustive).
For all: arts/ artherapy/ seHexpression.

Child/ primary school:

Moral/ inspirational ®ries, fairytales, legends

Playing activities and control of ertsenses

Simple projects; basic community life

Collective prayers/ quotations (appropriate)

Group singing with values

Development of the spirit of inquiry, curiosity, imagination
Silentsitting i short.
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Young adolescent/ middle school:

Study of the lives of great men and woni@mterculturat

Direct value teachinghrough understanding, while showing clear ideals

Group activitiesso well developed in scouting, for instanaad prgects

Service activitie§approprat e t o t he agwdancaander teacher s
Solidarity and community lifé scouting, outdooactivities

Collective prayers/ quotatiorisnore profound, always intercultural

Group singing with values, learning classicariguages like Sanskrit in India

Introspection, selinquiry and dialogue with othefsvith appropriate guidanee

Meditation in the Light and yogdaor other disciplines like katsugen undo,-etc
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Teenager/ higher secondary school:

Study of the cultural éritagei valuecentred, in an intercultural perspective
Study of the traditions of wisdoAn an intercultural perspective, stressing the
common values through cultural diversity

Direct value teachingsharpening intelligence with more philosophicaligits
Philosophical topics and issuiedirected towards selhquiry through dialogue
Service activitiesmore maturity and responsibilitymore developed projects
Community life with longer outdoor activitiéiking, trekking, ete

Collective prayersguotationd interculturat; group singingvalue centred
Individual selfinquiry (with appropriate guidance) and groups of dialogue
Meditation in the Light and yogdaor other disciplines like katsugen undo,-etc

= =
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By bringing together the findings of Ddepmental Psychology (Piaget), Jungian/
Transpersonal Psychology (Jung, Wilber, Maslow), Integral Education (Rousseau, Steiner,
Montessori, Dewey, Vivekananda, Tagore, Aurobindo, Krishnamurti, Sathya Sai Baba) and
Comparative Philosophy/ Anthropology:

A tentative map of the pedagogic progress through different age groups.
(Any devel opmental scheme must be flexible a

U Early Childhood: from 3 to 7;
corresponding to Kindergarten and the beginning of Primary School.

1 This is the realm of magic before the age of reason. For this, educators can make an
abundant use of stoiglling, fairy tales and legends as tools of value education

together with a wise use of poems and sangs

Playing constitutes the natural way ofrl@ag; playway methods may prevail.

The educational system must allow the child to learn and discover by himself or herself;
teachers must arrange spaces and tools for experientidasling. Instead of blocking
the chil dds pot evakeniaadlunfolddtducati on must a
1 For young children sensory training is equally fundamental.

= =

1 The pedagogic process must be artistic in general terms; specific arts and crafts training
should also be introduced in simple and natural ways.

T The chil dés perodocannat berimprisgned irairigid classroom; the
educational system must allow young children to move and physically express
themselves, for which children of this age group must perform movement games and
practical outdoor activities outside the &amom.

1 Though fundamental throughout the whole educational process, emotional education
must especially be taken into account with young children.

1 At this tender age, it is very important to cultivate the relationship with Nature and the
sense of organignity and harmony.
1 For this, we should celebrate with young children the main seasonal festivals from
different cultureSopeni ng in a natural way the chil o
and the unity of mankindNealless to say, elder students shoaldo participate.
1 Because this is the age of magic, the spiritual dimension can be nurtured very easily
through the adequate todl&hich means that meditation must be of a very simple-kind

1 This is the only stage where coeducation does not offer majbtems; afterwards,
there is sound anthropological evidence to prefer different spaces for boys and girls,
although some spaces of interaction may also be arrdnggether with the interaction
between elder and younger childrenhis is due to the uediable differences in
learning and the general anthropological differences between the two gevitiers
postmodern culture has dogmatically denied through the imposition of artificial and
ultimately political arguments
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Later Childhood: from 8 to 10;
corresponding to the end of Primary School.

In biological terms, this is the period of tbleange of teeth.

This is essentially a period of transition between childhood strictu sensu and the first
period of adolescendguberty.

This fact was cledy understood by archaic and ancient cultures through the first steps
of the initiation procesemuch more crucial for boys than for gilsnanifesting the end
of childhood and the birth of a new fAadul
While being less egocentric than the srghlld, the elder child deeply needs social
relations, friendship, community life and also the positive role model of the adult
outside the householaspecially within the same geneer

That is why modern scouting has offered the children of this age grfigh possibility

of outdoor expansion, subject autonomy and social life through cub scouts.

Modern schooling has incorporated this age group into most of Primary School; both the
academic contents and the pedagogic methods must change in reldi®prievious

stage, preparing the growing mind for a first development of the reasoning and thinking
capacitied in concrete ways

However, this cannot consist of a mere imitation of the higher secondary school
academic patterns; schooling must be adajoi¢lde anthropological characteristics of

the age groups, which mainstream schools often failed to do with the abuse of chalk and
talk/ lecture methods and memorization of information.

The transitional nature of this age group can be exemplified by thepdisitment at
discovering that Father Christmas or the Three Wise Men do not exist; it was dad/ mum.
The world of magic vanishes, but the child still needs a legendary horizon, which
scouting and youth literature have clearly grasped.

Early Adolescencefrom 11 to 14;
corresponding to most of Middle School.

In biological terms, this is the period pdiberty.

It constitutes a crucial stage of mankind, more delicate for boys than for girls, for which
the initiation process was considered as fundaméesalecially for boysby all

cultures of humanity before the advent of modernity and its tabula rasa.

That is why this is the golden age of scouting in the modern world. Lord Bzuleell,

who was a Free Mason, created scouting as a modern form of initraaomorld that

had dramatically lost both the initiation culture and the metaphysical dimension of the
Cosmos.

At this stage, playing is also natural and important, though in different forms compared
to earlier childhood; scouting, again, has providedrssible understanding of the more
mature playing nature of the young adolescent.

In general terms, this period must allow the young adolescent to live his or her subject
autonomyi one of the major reasons for the very existence of scouting in the modern
age- instead of overprotection and infantile treatment.

Furthermore, this is the age of reason, and the academic dimension of education must
nurture the developing thinking capacities of this age graugerms of logical/

abstract thinking A human beingged 11/ 12 has already all the basic capacities of the
adult and can be autonomous.
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Beyond intellectual thinking, the educat:i

creativity and imagination in its own genius and inclinations.
In parallel to the dan of reason and creativity, the young adolescent starts evolving
moral judgement, which valdgased education must cultivate in a double direction:

to develop the moral autonomy of the subject,
and to help the growing human being to know itself andibtglown value system and
personal vision.

Kantian moral autonomy/ subjectivity and Socratic-gejuiry towards setknowledge/
selfrealization should be intimately intertwined in the horizon of a humanistic
philosophy of education.

This double patimust obviously be further developed in the last stage of later
adolescence.

For all these reasons, Social Studies (with History and Geography) must play a
prominent role for this age group, not only to provide basic general knowledge but also
to stimulatethe awakening of reasd@mn a complementary way to mathematical/

scientific thinking. Here, the value dimension of Social Studies must be fully developed
by an integral form of pedagogy.

This period can also lay down the foundations of science by fiiliging experimental

and experiential methodslirect experience observation and activities that are highly
appreciated by young adolescents.

At the same time, artistic education can flourish in this period of human growth; even if
the arts must be psent throughout the whole educational process, they are especially
important for this age group to foster creativity, g¢&ibwledge and sekléxpression in

more mature ways than young childigioung adolescents can sometimes emulate

a d u btandafds in osic or the arts There have always been true geniuses of this age
group.

Moreover, this age group allows more mature paths of meditation and inner work
compared to the more simple tools utilized with younger children.

Although the previous period coubit believe in a certain kind of magic anymore, the
end of childhood and the beginning of adolescémece boys even moreeed a

legendary horizon filled with heroes and adventure, something that both youth literature
and scouting have comprehended aravioled-like all traditional cultures with their

myths and legends

This period of lifel and already the previous one and still the neaéds healthy bonds

of affection, friendship and community lifespecially with peers within the same

gender nurturing emotional intelligence and relational/ social skills; this is the golden
realm of friendship and peers relations.

For similar reasons, this age group requires the positive role model of théiadult
particular within the same gendghence, the furamental role of the mentor in most
cultures before modernity and its pedagogic potential and success in the modern world
among Scouts for instance. All cultures before modernity realized that all this was
especially crucial for boys, but our world has ewdt, which lies at the very roots of

the contemporary crisis of boys education which is unique in history.
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Later Adolescence: from 15 to 18;
corresponding to Higher Secondary School.

From a biological point of view, the youth undergoes throughpiii®d the final steps
of physical maturatioiithat may go on till 21

During these years the subject autonomy will be consolidated, for which scouting
activities may be of a more adult kind.

For the same reason, social activities and service can apbradre mature formis
although it can be started before in ways adequate to the age.group

Already prepared through the previous stage, modglemenimay also be refined and
strengthened novitogether with ethical ideals and social responsibility

Since the conceptual/ abstract thinking capacities are fully developed, academic training
must enhance the use of Social Studies and fully introduce Philosophy as a profound
path of value education and seifjuiry.

The educational process must encouragedom of thought and creative/ critical

thinking; however, a valubased horizon and the awakening of human values must
counterbalance the danger of negative/ destructive criticism, bringing the growing youth
to evolve more positive forms of constructivéicism and creative thinking.

Mathematics and Science can also progress from the more simple contents of previous
years. This is the perfect age to introduce deeper and more conscious interdisciplinary
approaches, linking, for instance, quantum physicsghilosophy, science and ethics,

etc.

In terms of evaluation, essays/ dissertations must be preferedeinto nurture the

finest thinking capacities and sekpression.

Despite the full development of conceptual/ abstract thinking and a widerafinge
cognitive/ intellectual skills through conceptual educatlogher secondary school

must be able to continue to provide a holistic curriculum where the arts and the spiritual
dimension still blossom to awaken the deeper multidimensional naturegrbtumg

human being.

The spiritual path can also become more sophisticated at this stage, involving longer
meditation and more conscious s@lfuiry and reflection upon human conditibn

though all these fundamental aspects of the spiritual path mugtdsuiced in more

simple ways into the previous age groups
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How do we do it?

The educationalpractice.
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The importance of practice. From philosophy to pedagogy.

Any philosophy of education must be acganied by an efficient

pedagogy that works and brings a concrete answer to the crucial question: How
do we do it?

Sai International Schools will offer an integral or holistic philosophy of education,

combining the best academic education from EurogeY\Mést (directed towards free thinking
and creativity) and thost profound spiritual education from India/ the East (directed towards
free selfinquiry, the blossoming of the inner being withirtgrinsic human values, and the
transformation of the humabeing towards higher states of humanity).

This kind of pedagogy will be implemented through a unique pattern, where the

school week from Monday to Friday will be divided into two sections:

T

T

the mornings will be devoted to the compulsory academic ctsiffeom the

International Baccalaureate of Geneva), complying with the required standards and
fulfilling the prescribed syllabus, always with true academic excellence, consisting of
learning how to learn, how to think and express oneself, in creatidtgenuine

freedom, which is already the underlying spirit of Geneva,;

while the afternoons (and Saturdays on an optional basis) will offer a whole system of
complementary workshops that will allow the students to unfold all the dimensions of
the integral ature of Marin harmony and depth.

Moreover, the school will incorporatiree facets of the most profound pedagogic

value which will develop the communitarian and relational dimension of the human
being, emotional intelligence, and positive valugéike the sense of responsibility, tolerance
and solidarity, a spirit of community life, harmony, brotherhood and unity, etc):

il
il

the pedagogic care of younger children by elder students while mixing age groups
(through different ways);

the practice of diffenat forms ofaltruistic service to the fellow beingappropriate for
every group of age

the organization of different kinds ofitdoor activities and community liftarough

special weelends and longer holidaysgether with the creation afunit of By

Scouts and Girl Guidasnder the umbrella of the World Scouts and Guides
Organization; needless to say, the communitarian and relational dimension will be also
cultivated in the hostel life for the residential students, even though we will organize
specal activities with the same philosophy for the day scholars.

Finally, Sai International Schools will try to create and keep alive in the whole campus
life a specific culture and atmosphere whietturally bring out the deepest values.
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In that sensehe schools will try to combinie two inseparable dimensions of
education:

LOVE and DISCIPLINE (primarily seffliscipline).

Love without discipline leads into chaos;
discipline without love leads into authoritarianism.

Sai International Schools willso followthe beautiful and profound influence of the
Gurukula, the community of the master with his pupils maybe the greatest
pedagogic tradition of mankind, that has produced the highest culture in India from
Vedas and Upanishads to Vedanta, andialgacient Greece from the schools of
Orphism and Pythagoreanism to the Academy of Plato, the Lyceum of Aristotle and
Neo-Platonism.

This is the best form of education, especially for boys.

This kind of master/ pupil relationship existed in most ofitidéggenous and Ancient
cultures of mankind. It was still the basis for the cultural grandeur of European
Renaissancethe workshop of Leonardo da Vinci for instandehas also been the
prevailing pedagogy to train the greatest composers and musiciamstHe

professional training in many crafts and guilds has been given in all cultures through
this kind of master/ pupil relationship.

However, the schodhctory of the Industrial Revolution developed an academic system
radically dehumanized that is n@brking anymore and has no more future ahead.

Our Project can be easily adapted to a Gurukula.

The unique combination of genuine love for the pupil together with the necessary self
discipline in the spirit of the Gurukula will allow us to lay down thenfdations ofin
educational system based on the fundamental human valuesvards the real
transformation of the human being here and nowwith the capacity to act in the

modern world through a proper academic training while making a difference through an
ethical/ spiritual vision and a cosmopolitan spirit.

Unfolding human values from within will also prompt in each individual the
transmutation of negative attitudes and tendencies into positive pavtahnsut
coercion, which never works on the long terinstead of negativelseprimanding, we
must lovingly help the child to realize and positively transform.
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In conclusion,

it is not our aim to recreate new systems of beliefs or to put into practice new forms of
catechism, but to implementmggne and real ways of transformation of the human being
through education.

For that, we can make use o$everal instruments, the practical value of which has been
clearly demonstrated, such as:

1 the use of classical music (both European/ Western amahiridastern) stimulating
higher states of consciousness and vibration;

1 the use of the fine arts and humanities, not only to foster emotional intelligence,
creativity and the aesthetic taste, but also those higher states of humanity;

1 the contact with Nataey, the Earth and animals, bringing out positive changes in
character, which has often worked even among difficult youths;

1 the practice of relaxation, different kinds of visualization and meditation (for instance,
meditation in the light), yoga, katsugendan etc, channellingeal and profound
changes from the inner spiritual being.

At the same time, the key lies@oansciousnessand we are in this world here and now, which
means that the process of inner transformation can only ocrelatron anddialogue,

something beautifully expounded by Prof. R. Panikkar and J. Krishnanurti.

Then, the attitude, intention and character become fundamental in the educational process,
transforming negative patterns into positive.

That is why we must closely connectalue education in depth and academic training with
excellence:

by reducing the amount of information which is not digested and becomes excessive;

by directing the academic study towards understanding, the capacity of free thinking,

selfexpression, cré@ity and management with wisdom;

1 by promoting interdisciplinary perspectives and team work (without dismissing the
personal effort);

1 by using academic knowledge as the understanding of the human process that occurs
within each one of us, and also as scfaating exploration into Reality;

1 by using high/ classical culture (both Western and Eastern) as an instrument of value
education;

1 and ultimately, by nurturing the emergence of human values and purer states of

consciousness from the spiritual depth witlthrough contemplation without

judgement, in unity and solidarity.

1
1
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We can take the example of history

There are three kinds of history:

1 First, the traditional and boring approach consisting of long lists of kings, battles, etc.

1 Second, the ore intelligent history put forward by the critical thought of the West,
especially in Europe, trying to find the profound causes for historical processes and
trying to bring a more sociological understanding of the past.

1 Finally, history as value educaf, takingthe basic facts from the first approach,
evolving the intelligent reasoning of the second one, and then, observing without
judgement the historical process as a human process which happens within each one of
us. Then, we perceive history as own history, as the human condition and the human
process, from which we can learn fundamental teachings for ourselves, for our own
process of transformation, knowing that the key lies in consciousness, and that
consciousness affects the vibration of etlang.

*kkk

To summarizewe want to put together in our institutes different disciplines or dimensions
that have been separated until now:

* science and spirituality, and in particular, the traditions of mystical/ spiritual philosophy and
guantum physis/ new science;

* the paths of inner work and moral educatiamstead of the prevailing moralistic catechism
that constitutes a system of beliefs to be imposed at the mental/ emotiona] levels

* higher/ classical culture and value education in an intenal approach Western/ Eastérn
instead of the mediocre culture often reinvented by superficial amateuriskbesiee

strategies

* academic excellence and integral educatishereas some holistic pedagogies have clearly
produced an erosion of acaderstandards together with an immature abuse of progressive
ideas.

By doing so,we intend to go more deeply into integral education in human valueboth at
the level of theheory and thepractice, presenting a true philosophy and an academic
foundation for value education together with a profound and efficient pedagogy that works.

In this horizon, our work will constitute a humble contribution joining with the efforts of many
others in a collective movement which will put forward a new paradigm, aoegept of

humanity and a new civilization, for the welfare and the transformation of all beings, in a world
devoted to peace, fulfilment and unity.
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PHILOSOPHY/ PEDAGOGY
FOR INTEGRAL EDUCATION IN HUMAN VALUES.

GENERAL PRINCIPLES/ EDUCATIONAL PHI LOSOPHY OF A FIVE -FOLD
PEDAGOGY.

1. Academic excellence towards the finest conceptual education: understanding, critical/
creative/ free thinking and sedfpression.

2. The aesthetic dimension: the sense of beauty, sensitiveness, creativity and emotional
intelligence through the humanities and the arts.

3. Human values, the Self, and the spiritual dimension: from outer religions towards inner
spirituality; selfinquiry towards setknowledge and selfealization.

4. Physicaldevelopment, education for Hémmand the relationship with the environment.

5. The relational and communitarian dimension: love and compassion, ethics and positive
values; relation and dialogue towards a new paradigm.

PRACTICAL IMPLEMENTATION OF THE FIVE -FOLD PEDAGOGY.

1. The phystal domain and the environment.

2. The relational domain and community life.

3. The intellectual domain/ academics.

4. The aesthetic domain/ arts and humanities.

5. The spiritual domain; selhquiry, transformation and seléalization.
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A five-fold pedagogy for integral education in human values:
Unfolding the five fundamental dimensions of the human being.

A PLAN FOR PRACTICAL IMPLEMENTATION.

|. The physical domain and the environment.

* Physical exercise through cooperatimather than competition, and harmonious growth.
* Education for holistic health and sustainable living.
* The relationship with the environment and the contact with Nature.

[l. The relational domain and community life.

* Community life through hostel, ogpus routine and outdoor activities.

* Boy Scouts and Girl Guides; altruistic service in the community.

* School Parliament; spheres of participation and responsibility for children.

* The pedagogic role of elder children towards yourigdgnile mixing agegroups.

* T e a witioasrasddutorials; individualized attention and personal guardian.

* Emotional education, love and compassion; positive values, ethics and character.
* Groups of dialogue and education for dialogue (intra and-pe#esonal).

Il . The intellectual domain/ academics.

* Reduction of unnecessary information towards quality; not quantity.

* Conceptual education: understanding, free thinking;esgifession and creativity;
basic facts and concepts; analytical, critical and credtin&ihg; imagination.

* The multiplicity of geniuses, and the uniqueness of every child or human being.
* Academic education as education in human values (no separation or dualism).
* Knowledge with ethics, values and a sense of service (social dimension).

* The comparative perspective: intercultural dialogue in a cosmopolitan spirit.

* The interdisciplinary perspective and the unity of knowledge; holistic paradigm.

IV. The aesthetic domain/ arts and humanities.

* History of art in a comparative/ valuergpective; art as a source of inspiration.

* Practice of different disciplines: humanities, fine/ visual arts, music, dance, drama.
* Fostering the sense of beauty, creativity, sensitiveness, imagination aesgelsion.

* Aesthetic taste and emotioreducation; the pedagogic/ therapeutic potential of art.

* Art as value education: an agent for datbwledge and transformation.

V. The spiritual domain; self-inquiry, transformation and self-realization.

* The spiritual traditions in a comparative ppective, stressing common values.

* Direct teaching of human values through topics; teachings of spiritual masters/ sages.
* Practice of relaxation, meditation, yoga, etc; paths and instruments for inner work.

* Energy and consciousness; setiowledge, tansformation and setkalization.

* Self-inquiry, dialogue and relation; from I to You, and from You to We.
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In order to implement an efficient holistic pedagogy,
we should be aware of several fundamental points:

A. We should not fall into a new kird of dualism.

Which means that there should not be a session of yoga or meditation cut from the academic
classes. There must be a total integration of values and spirituality with academics, so that
academics already incorporate the value/ holistic petigpeavhile value teaching and spiritual
practice are rooted in this world, to serve here and now.

B. We should not fall into a new kind of mechanical catechispa system of beliefs at the
mental/ emotional level, closed within itself, which we imposenugtbers.

C. We should always keep in mind the ultimate goal of education: to accompany the
growing human being in his or her process of seknowledge and spiritual transformation
T a real, ontological transformation towards higher states of consciowsrksgration,
manifesting the inherent divinity of humanity

D. We should be open to relation and dialoguewith the children themselves, teachers,
institutes and organizations, and other schools of thought and cultures.

E. We should never forget thathe educator must also be trainegdlike the student, since the
whole life constitutes a continuous process of education and transformation.

F. We should provide both internal and external spaces of training for teachers, other
professionals, parents, etcespecially from the holistic/ value dimension.

If the teacher or adult in general does not live himself the values, he will not be able to be the
living example that can really inspire the children or other adults.

G. The schools should work in conneatin with families, acknowledging that parents are
the first educators.

H. All educators should take into account the cultural and social context where the child is
growing and where the school is located. Education must be systemic.

When the context is ndavourable, we should try to create new positive perspectives for the
children, instead of negatively fighting against a hostile environment or tendency.

I. The axiological and spiritual dimension of education should be adapted to the

continental/ national/ regional/ local culture of the place.

Only from the roots in our own culture and tradition, can we open ourselves to other cultures
and traditions, and strive for the brotherhood and unity of mankind.

J. Education should be based upon the double praiple of love and (self) discipline

knowing the tremendous potential for transformation of love, but being also conscious of the
need for (self) discipline in the growing procésdwvays within a humanistic frame of mind,
inseparable from love and humaalwes.
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Many schools, especially under the umbrella of Sri Sathya Sai Organization, offer
a valuebased education founded on a fivéold methodology consisting of 5
basic techniques (without truly incorporating the developmental dimension):

direct eaching (of human values);

reading, stontelling and use of quotations (of an inspirational kind);
group activities and group singing;

prayer;

silent sitting/ meditation (in the Light

= =4 =4 -4 -9

The holistic/ valuebased pedagogy of Sai International Schools als
incorporates all these methods.

1 The direct teaching will be an essential part of the afternoon workshop devoted to
human values, even though the whole pedagogy of the school will becesitred,
which means that values will also be incorporated enattedemic subjects and in the
whole campus life.

1 Reading, storyelling and use of quotations: this technique will be used in the afternoon
workshop of human values, together with humanities classes; in both of them, we will
present to the students tleasures of wisdom and mysticism of the main spiritual
traditions of mankind.

1 Group activities and group singing: this will be another main feature of the afternoon
workshops dedicated to fine arts, music, dance and drama, through which we will bring
thestudents to prepare performances that will be played in public.

1 The issue of prayer will have to be handled carefully in our international school,
precisely because it will be totally multicultural and mudiiigious in nature, with
students and teachdrem different religious backgrounds. However, we will do a
certainuseopr ayer s, e s p e oof nausidalkindphoth ia thédinmoming r a o
assembly and in other activities. But then, we will use prayers borrowed from all the
main religious traditios to emphasize the unity and brotherhood of mankind.

9 Needless to say, silent sitting and meditation will be an intparalof our afternoon
workshop centred on the inner pathfisadhana
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U The mind shaped by modern materialism, unawareiehsfic developments such as
sophrol ogy, the mindds new science, transcg
scientific study of meditation or the modern development of techniques of inner work
from the traditions of wisdom, may askow can we imdement in depth this integral
nature of education in the present school system?

The answer is multifaceted, since there are many pedagogic possibilities once we
understand and acknowledge the integral nature of education.

1 For instance, a respected s¢igndiscipline likesophrologyhas designed a manifold
spectrum of tools to operate this fundamental inner work without which human beings
never really change. The results have been astonishing, and they have been
unequivocally recognized by the sciemtiirena and public authorities. Some
techniques can be adequately adapted to the educational field for different age groups.

1 In many countries there have already been experiments to intredaxation and
meditation in the classrooms; the results hdnezn in general so positive that the
demand for it has increased. For example, Susanna Martinez and Luis Lopez have done
field research on this topic for the Ministry of Education of the Government of
Catalonia, and the success in several schi@len Cdtolic schoolshas been
undeniable. There are innumerable experiments like this one all around the world,
proposing different kinds of relaxation and meditation for children and teenagers.

1 Needless to say, India can offer to the world the longest andsiesperience to
introduce the inner dimension into the educational process. In countless schools of the
Indian subcontinengjoga and meditationare practised in different ways, from which
many educators from other countries can certainly learn a lot.

1 More than 15@ri Sathya Sai Schoolé India and in other continents have
successfully implemented value education that has been officially appreciated by
academic institutions and governmental authorities. Other educators can investigate
about their pedagagpractice to see how it is possible to translate it into their own
schools.

1 The philosophical teachings of sages lik&rishnamurti can inspire educators to
design groups of dialogue linking an earnest introspection with genuine relation and
dialogue.There have been many studies and experiments about dialogue in the last
decade$ the famous physicigd. Bohmfor instance, who had a deep interaction with J.
Krsihnamurt.

1 Both artists and educators have also put into prattteeéherapeutic role of arti fine
arts, music, drama, dance,-tbe results through attherapy have often been
astounding, especially with difficult youths.

In conclusion,the spectrum of possibilities is infinite, and a lot of work can still be done to
design concrete ways tmplement the integral nature of education within the school
system.
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THE DIFFERENT STAGES OF INTEGRAL EDUCATION:
THE EDUCATION OF CONSCIOUSNESS AND HUMAN REALIZATION.

If science has put forward the crucial role of consciousness after remawing atils
of modern materialism, could education ignore in the daily life of schools the most fundamental
development of scientific research in coherence with the deepest philosophy and wisdom of
mankind? Welk nown r e p or t sopes thedootowads Dedduraticn of
consciousness as the cornerstone of the pedagogic practice for the future of mankind.

U First, education must fully acknowledtiee power of the mindand direct it in positive
terms towards enhancing our health and becoming bettearm beings, which implies, first
of all, the knowledge of oneself.

U Hence, the education of consciousness must wortheusocratic process of selihquiry
towards selfknowledge.An earnest observation of ourselves, with our values but also our
blocks and prejudice, is the only path towards genuinelsatfwledge. Certainly, many
mental or emotional blocks will vanish through this process ofisglfiry with the
therapeutic effects that will follow.

U However, we must be aware thatrospection is inseparable from relation and dialogue.
Socrat eB8RKRnomwet y-aluresse Infod deny Krishnamurti os
role of relation and dialogue in human life, something that Prof. Raimon Panikkar
developed in philosophicérms. In fact, Socratésmself always taught through dialogue,
as it also happened between master and pupil iDpaaishads. The education of
consciousness is also an education for dialogue.

U At the same time, as the philosophical traditiolKashmir Shaivism clearly undeostd in
Ancient India, and sophrology has searted in the postmodern wortdnsciousness is
inseparable from energy.Therefore, integral education must also accompany the growing
human being inta deeper introspection through paths of meditation or yogeder to put
energy into motion and foster real changes inside. quantum physics has outlined the
dynamic picture of a living cosmos in interdependence; it has realized that matter is but a
form of energy, and the Being is in fact Becoming. Integratation must work at the level
of consciousness and also at the level of energy. The new developments of science in the
last decades have enlarged the fascinating spectrum of meditative paths and techniques of
inner work wisely elaborated by millenary troihs of mankind.

U Finally, as the respected spiritual master of InSethya Sai Babalways remindedhis
kind of education should be valueoriented, since the fundamental human values, like
love and compassion, naturally unfold from that depth@htliman being which we may
dare to call spiritual.

Then,the academic realmreaches its highest dignity, simply on the grounds that we must live

here and now in human society with our fellow beings. But academic learning cannot be
anymore a mechanicpoung down of i nformation upon chil d
excellence will be directed towards creativity and free thinking as one of the fundamental facets

of human realization.
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Unlike some proposals of holistic education that havelfesgerything indetail once
forever,

This Project provides a general frame and a theoretical foundation that may work as a
source of inspiration and a set of guidelines.

In concrete terms, we wish to leave the pedagogic process open to research and
innovation, flexible aough to evolve with the very rhythm of Life.

Instead of establishing a rigid formula for the arts, value education and inner work, we
propose a sample of traditions and technig@esong othersallowing every school

and teacher to explore in free andatnee ways.

Schools and teachers can draw valuable ideas from a diversity of sources, such as: (This is
an open list, never to be closed or fixed.)

= =
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Christian meditatiofi Desert Fathers, Guigo I, St Teresa, St Ignatius, etc

Yoga, Meditation in the Lilgt i Tejo Dhyana, and other paths of meditation and inner
work from Indiai Vedanta, Shaivism, Tantras, Vaishnavism; etc

Meditative techniques and tools of inner work from the major Buddhist traditions:
Theravada, Mahayana, Chinese Mahayana, Tibetan and Ze

Meditative techniques and tools of inner work from other spiritual traditions of mankind
T China, Japan, Cabbala, Sufism, indigenous traditionsaetong which, for instance,

Tai Chi, Chi Kung or Qigong Etc.

Transcendental Meditation (T.M.; by Mal&dri Mahesh Yogi)

Seitai (Katsugen Undo, Yuki; by Takahashi, Noguchi)

Reiki (by Mikao Usui; or similar forms of energetic practice)

Relaxation and visualization (with many schools and techniques in the last years)
Sophrology (A. Caycedo, N. Caycedo, R. Awke G. Pantaleoni, etc)

Modern Mindfulness (J. Kabatinn).

Focusing/ Thinking at the Edge (E. Gendlin)

Past Reality Integration; the Art of Conscious Living (PRI; by I. Bosch)

Emotional Intelligence (Salovey, Mayer, Goleman, etc)

Spiritual Intelligence {ohar, Marshall, Torralba, etc)

Multiple Intelligence and Project Spectrum (H. Gardner)

Groups of dialogue and a culture for dialogue (D. Bohm, etc).

Selfinquiry, observation and transformation in relation and dialogue (from Socrates,
Vedanta or Buddhigeachings to J. Krishnamurti). Etc.

Sri Sathya Sai Education in Human Values

Ramakrishna Mission Schools and modern Vedanta

Shantiniketan, Shriniketan and Vishva Bharati (R. Tagore)

Schools of integral education following Sri Aurobindo and the Mother
ISKCON Schools/ Krishnamurti Schools

Waldorf Schools (R. Steiner)/ Montessori Schools

Schools inspired by Prof. Dewey/ Prof. Kilpatrick

Transpersonal Education (Jung, Wilber, Maslow, Rothberg). Etc.
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SOME PRACTICAL EXAMPLES
OF VALUE -BASED EDUCATION.

Evolving fundamental human values such as:
Truth, love, peace, righteousness, valence, etc.

(Through the adequate adaptation from lower to higher age groups).
(And through the wise adaptation to every social/ cultural context).

U Visualization/ meditation (related to a specific human value).

Children from all classes can enter the inner realm through different paths of inner
work: breathing, relaxation, visualization, meditation, yoga, etc.

These different forms of inner practice can be drawn not ooy the major spiritual
traditions of mankind, but also from modern schools of inner work or humanistic
therapies, such as Mindfulness, Focusing, Sophrology, etc.

We examine this issue below with more detail, but we want to insist here that some
tools of hner work can easily be connected with the teaching of fundamental human
values.

For instance, after a simple relaxation children can be asked about what they have

experienced, which may naturally arise a conversation about the value of pbédde

is notoutside but inside; only then it will be materialized outside

Needless to say, visualizatioao well developed by Mahayana, Tibetan and Chinese

Buddhism can easily bring into the picture any specific human value.

Different forms of relaxation, visuahtion and meditation can be combined with a wise
use of soft beautiful music.

Even corporal expression can be twinned with tools of imeek. Some spiritual
traditions like Buddhism have worked out forms of walking meditation, whereas the
Chinese/ Japeese traditions have refined ways of inner work through moveitikat

Tai Chi, Chi Kung or Katsugen Undo

U Collective elaboration of a mural expressing human values.

With the guidance of the teacher, the group will decide how to make the mural, and
evay child will bring its own contribution to the collective endeavour.
During the process of elaboratiaaft beautiful music can be played.

After the mural is finished, it can be presented to the school, families or community.
Additional activities can ® later envisagedvriting and public reading of a composition
about the topic of the mural, further research about the topic, group dialogue/ debate,
etc.
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The Fine Arts and Values. Crafts.
Always from an intercultural perspective.

First of all, studats can be invited to discover the fundamental human values imbibing
the great works of art in the different artistic traditions of mankind.

Thepaintingsof Leonardo da Vinci, for instance, constitute a whole treatise on the
deepest values and the finesttaphysics.

But the contemplation of beauty and vahgesed art from the greatest artists and the
main artistic traditions should never neglect the direct creativity and expression of the
children, who must be adequately trained and guided to expresselliemand also
convey the fundamental values through the different forms of artistic expression.

The contemporary practice afttherapy can suggest many fruitful activities to help
children know and express themselves.

Crafts can also help children tepressthemselves in connection to values.

The artistic approach to values can be obviously combined with other disciplines and
activities.

As usual, children can be invited to share and show their creativity in public, not only to
the school but even the community.

Cinema and photography. Media.

There are a number of good films, documentaries and photographic works that may
illustrate a topic of human values.

To take a classical e X bandphénee all tBeibeaktiulnfisnd Ch r
adapting it is imbibed with human values.

If we want to speak aboutneni ol ence, we can watch AGandh
AThe Lor d ebththetorgindRbookdpysTolkien and the successful films by
Jacksonoffer stirring human values like &nhdship/ love and a mythical picture of the

victory of Light above darkness.

The list of suitable films could be as long as we wish.

Watching these materials can be linked to groups of dialogue/ debate or to individual/
group forms of expressidrcommendries, essays, etc

Children can even be invited to make their own photography, documentaries or films in
formats adequate to their agemuch easier today than decades-ago

Value education must always combine the inspiration brought by the cultural
environment and the direct creativity and expression of the children.

Children can also do interviews to some personalities of the community or collaborate
with some local mediawith the assistance of the school and staff
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U Role-playing games.

Educates can find many sorts of games, more simple or more sophisticated, always
adequate to the age groups, that can arise a more direct experience of human values.

Some roleplaying games can be designed from the rich traditi@tofiting, but other
kinds ofgames may be inspired by different weditablished therapies or pedagogic
systems. Some simple games can be drawn from daily life.

In any case, the rolplayinggame must always incorporate a clear pedagogic potential
and must be valubased.

U Drama/ puppetry.

Drama is a major tool to work out human values with children from all age groups.
Puppetry or puppet showsan also be highly educational for younger children.

Educators can combirt&o major pedagogic possibilities:

1 to perform with the studds major works from the worliteraturei from all cultural
traditions, selecting literary works that convey human valmea sound reflection on
human condition;

1 to create a totally new story and dialogues out of the imagination of the children with
the wise guidance of their teachers.

Drama can always be combined with other artistic disciplines, especially corporal
expression/ dance and music.

U Corporal expression/ dance.

Throughcorporal expression, children can express gestures and movemeriestimani

the different human valuésnd also their negative counterpart that must be transformed
into positive attitudes and values

Mime can also be a wonderful path for children to express themselves in the process of
transmutation from negative to pidge, from the lowest instincts to the loftiest human
values.

As suggested by Plato and restated by Steiner, dance teachers can invite children to feel
and express a deeper rhythm and harmony from within.

The intercultural perspective catso be introdced here, making children practise
different forms of dance and corporal expression from a variety of cultural traditions.
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U Musical expression/ performance.

Classical music conveys the highest human expression of beauty and harmony. From

the Cantats and Passions of J.S. Bach or the Concerts and Symphonies of W.A. Mozart

to stirring ragas from India, the musical heritage of mankind offers to educators an
inexhaustible treasure to fill the childr.
knowing hat beauty is one of the most profound paths of transformation and elevation

of human consciousnesbrutally overlooked by the last decades of vulgar culture in

the postmodern world.

Needless to say, teachers can wisely combine music education whimgeaf human
values, relating specific values to concrete pieces of music.

This connection between music and values can be further enriched through the contact
with other disciplines and activities, such as corporal expression/ dance, literary
expressionfine arts creativity, etc.

Together with the practice of listening to beautiful inspiring music, value education
must invite children to play instruments by themselves and create their own music.
There is nothing more educational than the direct peactic

U Collective singing: from hymns and songs to a school choir.

Slightly different from the previous section, collective singing can use both spiritual
hymns from different traditions, mantras or strophes, classical $tmogs European
classical musior from other cultural traditionsand even modern pop sorigsovided
that they are melodic and contain positive values

The most elaborated form of collective singing would be the formation of a proper
school choir.

U Group of dialogue/ debate (about topic related to human values).
With related activities before and after the proper debate or dialogue.

1 Before, there can be individual or group research about the topic, individual
compositions, etc.
Elder students can do some research outside tlelszlso, not only in major libraries
or information centres, but also in private or public organisms, meeting experts on the
topic, etc.

1 After, there carbe a public presentation of the results of the debate to the same class,
the rest of the school, amdpecially for higher classes, to external social actors.
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Positive thinking and human values.

In ways suitable for each age group, teachers can encourage children to find out
statements of positive thinking related to any specific value in cotdrasgative
thoughts or attitudes conveying opposite experiences.

This open investigation can be combined vether activitiego further develop and
share the results of the group research.

Attitude tests.

Reallife attitude tests.

Role-play attitud tests, which describe a moral problem without providing the issue or
solution.

Multiple-choice attitude test, offering a range of moral dilemmas with muitipbece
answers.

Story-telling and quotations.

All the cultural traditions of mankind arelfof inspirational stories that can evolve a
conscious reflection on human values. Moreover, listening to a story that contains a
deep message is something as old as maiikiramatically lost for the last generatiens
. Valuebased schools can recoverth pedagogic potential of this perennial practice
of mankind in terms of value education.

Here, the perspective should again be intercultural, knowing that the gold mine is
endless: from passages of thad and theOdysseyor Celtic Ballads to Oscar Wl d e 6 s
marvellous tales, the symbolical tales of the Sufi traditions, from the passages of the
Mahabharata and the Ramayana to the Puranas of India, the parables from the Buddhist
Sutras and Jatakas, the poetical stories from Chinese Taoism or Japanesefdend
narrations from the African peoples or the Native Americans, etc.

Reading meaningful quotations would be a similar practice that also offers an
inexhaustible heritage from all spiritual, philosophical and literary traditions.

This kind ofactiities can easily generate some sort of dialogue/ debate or literary

works by the studenicommentaries, essays, -etc
It can also be linked to other activities, such as-ptdging games, drama, etc.
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U Literary creation.

Teachers can wisely cdime a set ofiterary forms of expression to make children

think by themselves and express themselves about any subject related to human values.
Even smaller kids can write a simple poem, middle school children can present a
commentary from some signifieabook or author, elder students can prepare a short
dissertation, etc.

Children can also be requested to create stories out of their imagination or under the
inspiration of wellknown authors to express some vabhased message.

These literary works ma&dby students can be presented to an audience, and they can
also be exhibited in some literary/ cultural contest or sbiageiding a competition

culture that can be replaced bgrit of sharing and celebratian

U Social Studies and Philosophy.

Beyond their mere academic component, social studies and philosophy can be wisely
turned into profound instruments of value education in an interdisciplinary approach.
We develop this issue in the longer 1000 pages book, in particular through a chapter
centredon the shift from the robotic system to conceptual education, and from academic
to human excellence.

We want to insist here that all the fundamental human values can be apprehended
through social studies and philosophy, providing not only a more intedlemt

scholarly but also a deeper background to students, bringing them to think in depth and
open an earnest reflection on human condition and its transformation, knowing that
there is no separation between inside and outside, and also being awarearathve

world T asKrishnamurti always remindedReal philosophy can put forward the very

core of integral value education: consciousness and transformatreal, ontological
transformation of humanity towards higher states of consciousness antbmtbrat

The philosophical dimensidrunderstood in depths fundamental to go to the very
roots of integral value educatidselfinquiry in relation and dialogue towards self
realization, avoiding the most superficial and dualistic approach to values.

The incorporation of social studies and philosophy into value education can stimulate
the creativity of the elder children through research, commentaries, essays, etc, that can
be done individually or in group, and that can be later shared with a wideés. fith=
participation of students can also be encouraged through groups of dialogue/ debate.

In this field, elder students can be sent outside the school to do reisesooe

ingtitutions and meet social agemsolved in the issue at stake.

This utilization of social studies and philosophy from the point of view of value

education can obviously be intertwined with other disciplines and activities.
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U Intercultural research on topics related to human values.

Always in ways adequate totheagegraupd under teacherdés guid
combine individual and group research on human values from an intercultural/ inter
religious perspective, searching for cultural expressions of love, peace, compassion,
solidarity, etc, through different civilizans and spiritual traditions.

Small children may search for the ways of salutation in different cultures, elder children
can compare symbols and myths from the major traditions, and higher secondary
studentgan study in depth the philosophical supgorthuman values in the main
civilizations of history.

The outputs of this kind of research can lead to supplementary activities.

U Science and human values.

Beyond the proper academic dimension, science should also be incorporated into value
educationknowing that education in human values really works when there is no
dualism or separation.

1 First of all, we can raise with students the ethical and philosophical issues connected
with science.

1 We can even show them how the greatest scientists, sédbexs Einstein, clearly put
forward an ethical and philosophical reflection inseparable from scientific investigation.

1 Furthermore, the development of quantum physics and new science offers a tremendous
potential for value education in an interdisciplinhorizon, nurturing a profound
guestioning about crucial issues such as interdependence, wholeness, harmony, the role
of consciousness, etc.

Quite obviously, the incorporation of science into value education can stimulate the
active participation of studénthrough their own creative works, group activities,
groups of dialogue/ debate, public presentations, interaction with institutes and social
actors, etc.

Value-based science can also be combined with @peactivities: exploringhe natural
environmet, visiting places where some environmental issue is at stake, etc.
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Social service and solidarity in action.

Al ways through ways adequate to the age g
school support, children may be invited toedity experience by themselves the sense

of solidarity and integration into the community through some sort of social service,

from attending the needs of the most humble to ecologataditiesfor the

environment.

In some schools (as we want to do ur aew Sai International Schoolsjcial/
community service can be interwoven with scouts/ guides activities.

Needless to say, these social/ commuadtyvitiescan be easily related to other
activities suggested above, which means that students aducpreome paper or
documentary about the task performed, or can do some public presentation about it.

Field trips, picnics and hiking.

Field trips can be highly educational giving the children an opportunity to approach
human values in a more directexperiential way.

This may include visiting temples (from all spiritual traditions), holy places, museums,
etc.

It can also involve meetings with some personalities or organizations in connection with
some special issue related to values.

In any casehoth the preparation and the return may involve saduktional activities:
before for preparing the trip, after for making some sanynor report and sharing with
the school, parents or community.

The school can also arrange a picnic day to some bdagtifing, where different
valuebased activities may be organized.

Finally, the school can arrange weetkds or holidays for hiking in the hills, National
Parks, etc.

Apart from the physical exercise, contemplation of Nature and community life; value
based activities can again be organized.

Conclusion. From holiday camps and catechism to integral value education.

There is always the danger to reduce all the depth of integral value education to some
sort of holiday camps and catechism, instead of itagkhe very core of it, whiclas

Sathya Sai Babiasisted, is not less than the real, ontological transformation of the
human being towards higher states of consciousness. BuKashnamurtwarned,

few human beings really face the challenge.
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THE FI VE DOMAINS OF INTEGRAL EDUCATION.

Pancha Karma (in Sanskrit): Five Actions.

A FIVE -FOLD PEDAGOGY TOWARDS A NEW HUMANISM AND A
NEW HOLISTIC PARADIGM.
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[.The relationship with the Environment and the Cosmos

Our schols will be preferably located in the countryside or in the city outskirts, and will try
to have their own farm and garden, so that students will grow in contact with animals and plants
-a fundamental dimension of education which is often neglected

Moreover, the school farm and garden will provide fresh milk, vegetables, fruits, etc, to the
community of students and teachers.

The syllabus will arrangeome periods after the evening workshtpsrganize in a more
structured and pedagogic way this fundatakcontact with Naturthrough different activities
in the school garden and farm.

The schools will naturally allow and encourage a more informal contact in the free time,
something that will be facilitated by the existence of common gardens amongltiegs of
the campus.

In parallel to that, theutdoor activitieplanned durindong weekends and holidaywill
nurture a deeper relationship with the environment, apart from their intrinsic communitarian
dimension. Our schools will organize spe@satursions, hiking and trekking natural settings
famous for their beauty and biological value, like the Nilgiris in South India or the Himalaya in
the North.

Finally, the hustle and bustle ofjeoup of Scouts and Guidasthe campushall hearten
thelove for Nature and the practice of outdoor activities with their corresponding skills.
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| b. Physical exercise (sports and games)
and education for integral health.

Sports and games (like playing) are not only importansedaut also in order to enhance
cognitive skills and general functiohas proved by neuroscience in the last decades

Stressing in sports and ganeeE®peratiorand team spirit rather than competition;
Cultivating an integral vision of health and awalkerthe sense of harmony and beauty,

in the awareness that the body is the temple of the soul, that is, the unity of the physical
and the spiritual in a holistic world view.

)l
)l

Our international schools will offer a vast area for sports and games
Includin g, for instance:

Sports grounds:

Cricket

football

basketball

volleyball;

an indoor stadium for gymnastics
an outdoor stadium for athletics
and a swimming pool.

= =4 =4 -8 -8 -9 -9

We will also value and integrate traditional Indian sports sudhiadiskhamb (pole
gymnastics) anushti (wrestling)-especially suitable for boygo release their energy, which
mainstream schooling does not allow too often

Students will be able to make a choice among several options, although some basic gymnastics
and athletics wilbe recommended to all.

Our schools will also include in the curriculum a programmedoication for integral health
and hygiene.

On Saturdays and even Sundayhich will be free from ordinary schooling, an additional
practice of sports, games and fgaying will be offered on an optional basss we shall also
offer scouting and additional workshops of fine/ visaré$, music, dance, drama, yoga, etc, on
an equally optional basis
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The relational realm and dialogue.

The value and deptof human relationship and the sense of community,
brotherhood and unity.

Positive values, character, ethics and the psychic domain (love and
compassion).

The relational and communitarian dimension will be nurtured by hostébtife
residential stuents; day scholars will experience it through the campus routine and special
open air activities in Nature such as summer camps or longevetkincluding hiking and
trekking.

In particular, we will stress in our campusles pedagogic role of elder tdiien
towards younger while mixing age groups

And the personal attention and care given to each student by tettwbergh formal
and informal tuitions or tutorials.

In addition to that, every student shall select a teacher as his personal guattkan in
horizon of the Gurukulathe relation between master and pupil in Ancient India and other
spiritual traditions of mankind

This educational domain will promognotional intelligencea set opositive valuesn
terms ofcharacterethical principlesorganizational and management skills, leadership with
wisdom, andove and compassidor all beings;

this fundamental dimension of education will be strengthened by the combination of
love and (self) discipline in a genuine valmigented culture

A Fom the most impressionable years, the children should be taught to cultivate love for all.
Love |l eads to unity. Unity promotes purity.

Sathya Sai Baba.

The relational and communitarian dimension will be associateg@itogaanme of
service to the community and the most needed.

At the same time, our school will hasggroup of Boy Scouts and Girl Guidesder the
double umbrella of the National/ World Organizations.

The relational and communitarian dimension of educationldhme a direct translation
of the relational nature of the universe and, I[§emething that different branches of new
science, like quantum physics or relational theory, have revealed in convergence with the
teachings of wisdom contained in the tradifi@i spiritual philosophy both in the West and the
East.
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The relational dimension impliesdialoguein all spheres of human life:from the
social, cultural and religious planes to the realm of consciousness.

Relation and dialogyeinderstood in deptloth at the external and internal levels,
constitute the pillars of the new paradigm in emergence, and the very core of those higher states
of consciousness that integral education should foster.

In particular, the Socratic kind of dialogue that we alad fn the Indian Upanishads,
directed towards selearning, seHknowledge and sellealization, should nurture the whole
educational process and campus life.

For this, we shall organize groups of dialogue within the school, teaching students how
to takle both personal and social problems, helping them to become aware of the mental blocks
and obstacles, and finally, accompanying them into a process-obselfvation and self
inquiry.

The whole pedagogy of the school should incorporate an educatidialimgue (at all
levels: internal or intrgoersonal, intepersonal, socipolitical, intercultural, intereligious,
etc). In this horizon, our school will follow the path open by eminent scientists like D. Bohm,
philosophers like R. Panikkar, and saljles J. Krishnamurti.

Our students should become opaimded and compassionate adults, capable of having
an earnest dialogue with others in their professions and private lives, and contributing to find
peaceful and constructive solutions to the probklémat individuals and societies face today.
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Let us see in more detail how the relational domain can be implemented through the
school life:

1 Inthe hostels, residential students will be responsible for some aspects of their
ervironment and routine, cultivatirgglf-reliance and a sense of maturity.

1 In parallel to that, the hostels, classrooms and the whole campus will structure different
forms ofresponsibility andmonitoring, through which tasks shall be given to students,
while elder children will also take care of the younger supervision of the scheduled
activities and duties, and for maintenance of the needed discipline through a feeling of
loving and brotherly care

1 In all outdoor activities stretching over long wéeends or holidayshe pedagogic care
of the elder children towards the youngelt be equally promoted.

1 In general terms, the outdoor activities will strengttienactive role, responsibility and
maturity of all childrenin ways appropriate to theige.

1 Even in the normal routine of the school this double approasélffelianceand
monitoringwill be implemented, especially through tiéernoon workshops where
children will act as assistants to the teachers, conveying to their mates whatlthey wi
have already received from the teachers, while the elder can always take care of the
younger.

1 The students will also participate in an active watheamaintenance of the needed
disciplinein thecampus life inseparable from this atmosphere imbuedhvuove and
human values.

1 The schools will also set ilgpme channelgo listen to the children and get a necessary
feedback from thenin order to take their points of view into account in a balanced
approach.

1 Moreover, every student will choose a teadsehispersonal guardian

9 Finally, our institutes will hold &chool Parliamenton certain occasions, so that the
children can already experience the sense of democratic participation and citizenship.
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Philosophical implications ofthe relational/ communitarian dimension.

Quantum physics and new science have discovered the relational nature of the universe
T something that mystical philosophy already knew maenturies back

If reality is essentially relational, could education avoidhe relational dimension of
life in the pedagogic systemThe educational process must consciously incorporate the
relational nature of Man and the Cosnavsll levels:

in human relationship and community life, of course;

in our interaction with therevironment too, arousing the feeling of harmony with the

Cosmoswhi ch | ies at the root of Greek cul tul

1 and even at the level of the mind, enhancing a quality of thinking that is capable of
establishing relations between concefapics, disciplines and dimensions of reality;

1 ultimately, at the deepest level of our inner life, integrating the different domains of our

multidimensional nature in dialogue with others.

T
)l

The relational dimension of Man and the Cosmos brings intoitheg another
fundamental facet of lifedialogue

1 Certainly, we must teach students about the crucial importaneteofultural and inter
religious dialogue in the social and cultural planes.

1 But we must also help them realize how important dialagunebe in personal
relationships.

1 Then, we must take one step further: from intercultural/ interpersonal dialogue to
internal dialogue, which means the knowledge of oneself; only this awareness can open
ourselves to the experience and the discoursenef@tThe observation of oneself and
the sensitiveness for others are inseparable. Only thislmalityiiadv ai t ao i n
Sanskrit can interweavéhe | and the You. From | to Wéhis is the core of the
transformation of humanity towards higher states oscmusness and vibration.

Eminent figures of the XXth century, like the scientist D. Bohm, the sage J.
Krishnamurti and the philosophers R. Panikkar and M. Buber, have shown the tremendous
significance of dialogue for the future of mankind, in all speereplacing intolerance,
confrontation, domination and imperialism. Furthermore, they have insisted that dialogue does
not apply to the social arena only, but to the very core of human consciousness. Only with the
realization of our inner blocks througélation can we open ourselves to dialogue with others.
Hence, education must be essentially Socratic.
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The relational/ communitarian side of education:

will foster emotional intelligence,

and will promotea set of values and positive attitudieserms of charactexmong

students, for instanceelf-discipline, maturity, tolerance, responsibility, sedfiance,

time management, collective life, cooperation and sharing, brotherhood and unity, etc;
1 atthe same time, it will enable students éwalop organizational capacities,

management skills, team work and leadership with wisdom, which will be very useful in
their future adult life.

= =4

In parallel to that, our campuses will try to keep alive the teachings of Ancient masters
like Buddha and Jeis, or modern sages like J. Krishnamurti.

The message of love and compassiaa been given for generations to come, but it has
been easily forgotten by mankiod the Planet Earth.

Few philosophers in the modern age have cast a clearer light upnattee of
relationship and the mind dsKrishnamurtiwho repeatedly warned that only the genuine
warmth of love, with its unique vibration, can bring a significant change into the human being
and therefore into society. In his own illuminating words: is to be completely lived in the
plenitude of | ove. This is the only revoluti
Rel ationship: Love, Sex and Chastityo).
More astonishing for the common perceptions in this world: Krishnamurti informs that
love does not belong to the mind, and is independent from thought. Love is pure; it is not an
ideal, it is a state of being. Love is something that is always new, fresh, alive. It has no
yesterday and it has no tomorrow. Only the innocent mind knows wioaeis

In the last yearsSathya Sai Babhas stressed this fundamental message of love and
compassion for mankind. Love is not a feeling or an emotion, but a state of consciolikeess
peace. Only when this state of consciousness is real, is thexal &#ansformation of the human
being.

ALove alone can alleviate anxiety and all
l ove is God. Love helps you to see God in ev.

Sathya Sai Baba.
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[1l.What about Academics?

Academic excellence towards the best conceptual education

Through our educational task in our new schostswill try to limit the time for
academic training and the amount of information, aware that in the present syllabi, especially in
Indiaand Asia, there is an excessive amount of information which is neither understood nor
digested by the students, but only memorized for the tests, and immediately forgotten once the
exams are ovefQuantity of information does not mean good education.

We will develop in depth the best conceptual education:

1 bringing students to understand the fundamental concepts, while they really assimilate
the basic facts and some general knowledge;

1 in an intelligent and profound way, so that they are able not ohigve but to search
for information, so thathey are able to learn how to learn, think, do research, be
creative and free, and express themselves.

We will foster the highest academic excellence: not through quantity of information, but
rather through gality -understanding, intelligence, thinking and creatiyisressing in
particular the importance of critical thoughtith values, creative thinking and imagination.
Values can counterbalance the tendency towards hyper or negative criticism.

In thisline, we will teach students how to study, how to learn and how to think by
themselves, equipped with the fundamental empirical knowledge and concepts, but mainly,
equipped with intelligence and capacity for understanding, thinking by themselves, ingpvati
being creative and expressing themselves; the capacity of communication and transmission is
also fundamentalvritten and oral

In Asian countries like India, rote memorization through the robotic system has eroded
conceptual education and thinkjrand tests have discarded proper education.

But in European countries like France, fine conceptual education has overstressed the
rational intellect, neglecting other facets of human intelligémdgch is multidimensional,
like the whole human being drthe cosmos

A balanced integral kind of educatiarust certainly develop the rational mind with
conceptual, abstract, analytical, critical thinking; but it must also foster other fundamental
human capacities like creative thinking and imaginationtheumore, it must integrate the
relational, emotional, ethical, aesthetic and spiritual dimensions of human life.

Through a comprehensive and holistic approach to education, we will aim at
harmonizing the two hemispheres of the human bt and right, and hence, all the
different dimensions of the human being.
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In this humanistic horizon, academic excellencwvill not disregard any child T unless
he or she cannot follow at all the prescribed curricujdan this we offer a campus that
integrateshe various branches of academic schooling, various artistic disciplines and various
areas of vocational training.

We will always try to be aware of tmaultiplicity of geniuse$ which means that each
child or human being has his or her own genius to beldedt.

We will also adapt our curriculum to thoskildren with specific requirements
especially those diagnosed widiislexia apart from the appropriate treatménthich will be
basically good for all childrena more oral kind of educatidéms inthe ancient traditions
focused on the creative facets of human intelligence can be more suitable for the more acute
cases, whose number has increased in the lastiyehile it becomes clear that both the causes
and the degree may vary according to titdviduals.

Dyslexic children have their own genius too, that an intelligent school system should be
able to unfold. In fact, great historical figures from the past were dyslexic, while the robotic and
bureaucratic school system of the modern age hasmalirgd them. For some of these
children-and also for otherghe Arts Syllabus might be more adequaie vocational training

In particular, we will stimulate among our studergistional and dialectical
intelligence that is, the ability to estabhrelations between ideas, topics, subjects and even
dimensions of reality; as we will discuss below, even the universe and life are essentially
relational.

In dialogue with spiritual philosophy, new science has overcome the limits of the
Newtonian modl. The modern age of mechanism has petrified reality, which means that this
has been a culture of things, and therefore, nouns. We must come back to an education and a
culture that flow with the flux of Being, that feel the Rhythm of Becoming, that pertes
relation and not only the thing, that think in terms of verb and not only of noun.

In this perspective, the Socratic kind of dialogdeected towards selearning and
free/ creative thinkingbecomes the very foundation and spirit of the educatiprocess.

In this kind of pedagogy, thaterdisciplinaryapproach becomes indispensable, linking
the traditional academic subjects and unveilinguhiey of knowledge

By doing so, we will deepen into the pedagogic system of the International
Baccahureateto whichwe will apply, and which incorporates thesis, essays and projects in a
very comprehensive way until $2lass, when students must prepare a whole thesis as a
fundamental part of their final exams.
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Sai International Schools wil combine in a balanced and harmonious way the most
valuable contributions of the 5 major schools of educational philosophydealism,
Existentialism, Naturalism, Realism and Pragmatism.

Even though our institutes will be grounded in Philosophical isleahnd the great
traditions of spiritual philosophy and wisdom,
they will be open to an enriching dialogue with the other main schools of pedagogy,

attempting to implement a middle path that avoids the extremes that the history of education

has witnessed

in order to develop a truly integral education that combines academic excellence and human

values/ selinquiry for the sake of the children themselves.

This means that our schools will integrate in a balanced way a series of methods of
teaching and pelagogic tools.

It is also importanto educate children agnultilingual cosmopolitan individuals,
capable of communicating in other languagde being open to otheultures, visions and
experiences.

Neuroscience has proved ttdlingual or multilingual kidsare neurologically gifted in
front of monolingual kids.

Beyond language and its nelagical implications, education must shift framonolithic
cultural imperialism to interculturalialogue and internationahderstanding.

Students will prduce their ownllustrated summary of courseworkin primary and
middle school, and more academic coursework later.

All the students will have school diarywherehomework, special activities and
general information for the paremtdl be described; moxver, this school diary will include a
tutorial section, where the@eachers and especially the tutors/ guardians will inform parents
about the childbés evolution. The use of
personal interaction witthé parents.
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Concrete pedagogic methods:

1 traditional academic lecturéisrough the prescribed subjects with systematic lessons, in
order to bring the basic information and concepts in a clear and coherent way; lectures
should not be a dry @wsition of facts, even though basic facts must be learnt; rather,
lectures must constitute a scholarly exposition that incorporates research, understanding,
guestioning, thinking, intelligence;

1 atthe same time, the millena®pcratic method or informalalectic methodhall be
encouraged, bringing students to be active listeners and to actively participate: to ask,
guestion and think by themselvig®r which, this kind of pedagogy constitutes the basis
for active learnings detailed belowy

1 dialogue andliscussioncentred on special issues and problems, as a complement to the
traditional and necessary lecture method, and as another facet of active learning;

1 active participatiorof the student in the classroom, open to questions and dialogue, and
also through more specific activities towards active learning;

1 instead of giving all the information to students who passively memorize it, we must
encourage them to do research by themselves, create something from their own, and
then present and share their wodelf-expression

1 inductive/ experimental method$irough observation, research, investigation,
exploration and experimentation; direct experieineeperiential knowledge

1 more academic experimental methoeispecially in sciences and in contact \tfith

environment, so that the students discover and experiment by themselves;

projectsin sciences and technology, mainly through groups;

compositions, commentaries, summaries, essays/ dissertations and smat thesis

humanities and languages, maintyan individual basis, so that the students learn to

think and express themselves;

projects and essayis social studies, both on a group and individual basis;

oral presentations by the studefustheir classsoom or the school assembly;

case study anproblem solving for a diversity of disciplines

= =4
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1 educational activitiesappropriate to the child’s nature and needs and to the age group,
encouraging him to investigate, explore, discover and do by himself; however, this
should be used in a moderateywthat does not dismiss the necessary academic training,
and thus avoiding certain abuse committed in the last decades; the Socratic role of the
teacher can never be dismissed.

1 play-way methods/ materialsvithout excess especially in kindergarten andrpary

school, although some more mature or elaborateywéymethods/ materials can also

be used in middle schqol

sensory traininggspecially in kindergarten and early primary school;

the schools will be open taodern educational technologies and the af computers

and audievisual aids in the clag®om but, again, in a moderate and balanced way,

warning against the abuse of these pedagogic tools which turns against the quality of

education in deptlowardsalienation and technocracy.

= =
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General pedagogic methods.

1 Instead of blind rote memorizing for mechanic tests, our schools will fully implement
conceptual educatiadirected towards understanding, research, thinking, creativity and
self-expression, stressing the value of critical/ creatmeking and imagination,
together with conceptual, abstract or analytical skills.

1 In general terms, the schools will udeatcentred methods of teachinghile teaching
any subject, we will bring out the dignity of the human being, the worth of lifethend
fundamental human values.

1 Moreover, the schools will incorporatgaidocentric or childcentred pedagogy
refusing to mould the child in a forceful way without taking into account his or her
nature and tendencies; this chddntred pedagogy impliesprofound respect for the
child, for every child and the uniqueness of every human beinfplded through a
proper and caring guidance

1 The schools will also promote tiself-education of the childselflearning, so that he
can search for informatip do research, experiment and experience, discover, do,
practise, |l earn, think and create by hi ms.
needed loving guidance but never becomes coercive or overwhelming. Here, we can be
inspired by sStiei/nerésatarve ways-teadhinggt eachi n
materials (exercises and activities).

1 Inthe framework of the prescribed syllabus with its specific subjects and required
standards of knowledge at every stage, the schools will allogvtan capacity of
selection to the studerthrough optional subjects and even more through the afternoon
workshops of holistic education.

1 This capacity of selection can also be expressed through creative ways of assessment
with the realization of projectsssays, thesis, problem solving, etc.

1 In general terms, we must allow to a certain extentttigastudent chooses and creates
his or her own curriculuraccording to his or her own nature and tendencies towards
seltknowledge and selfealization.

1 We havesaid that our schools will strongly oppose the so common practice in India and
Asia of rote memorizing without any understanding; however, the schools will not
promote the opposite extreme, which has been sometimes reached in Western countries
in the lastyears and which discards any kind of memorizing. The school will
acknowledge some space fhe use of memoryespecially in thearlier stages but also
later when requiredo nurture it as a human capacity that has its role to play, but always
as an insument of the fundamental capacity to understand and think, that is,
intelligence and creativity with genuine freedom and inquiry.

1 The schools will incorporatgensory trainingespecially at thearlier stageggradually,
the accent will shift towards eativity, imagination and expression, and then intellectual
training’ always in a humanistic perspective aiming at-kebwledge, transformation
and selrealzation.
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About (self) discipline:

1 The schools will givédreedom to the childout in a vise way, avoiding the
misunderstanding that has become so common in Western countries in the last years;
hence, we will promotqualified freedomguided and regulated freedom, directed
towards creativity and activity, and ultimately, sieffowledge and $erealization.

1 At the same time, this qualified freedom will be accompanied by the development of a
sense of ethics amdsponsibility

1 Furthermore, qualified freedom will be tuned with the developmeselétliscipling
promoting the internal moral coots that make external coercive controls less
necessary. From this point of view, our schools will be inspired by Kant.

1 THE SCHOOLS WILL PROHIBIT ANY KIND OF PHYSICAL PUNISHMENT still
massive in India and Asia

1 Instead of negatively reprimanding, wdlyiut forwarda system of (self) discipline that
confronts the child with the consequences of his/ her wrong-deesmphasized by
Rousseautowards a positive transformation.

1 The schools will implemerthe necessary discipline tempered by sympathyttzend
fundamental value of loyéove and disciplinétowards seHdiscipline constitute the
two pillars of education.

1 For eventual problems of discipline of a more serious nathet should not normally
happen or vergxceptionally, the schools may ersagethe banning of the student from
the premise$or one or several days so that he realizes the value of school and hence
educatiori realization instead of mere punishment

1 However, our schools will always try the path of a positive transformatiomaocter
through love/ human values while helping children realize things.

1 The children themselves may be involved through different ways in the campus
disciplinei directed towards setfiscipline. This does not mean that the children
become judges of tirematesi replacing the teachergather, it implies the idea of
relation and dialogue under teachero6s gui
bringing out a positive transformation.

1 Discipline should not be regarded as a coercive policy in theshaf the adults
teachers but as a transformative process that every child or youth will undergo with the
help of his mategstudentsand guide$ teacherswithin the whole school community
through sympathy, love, satbbservation, introspection anéalogue. Then, the human
being is again rooted in its essential communitarian dimension, while education is
understood as the whole process of humari iifstead of negative reprimanding/
punishment

1 Here comes into the picture a culture for dialogue groups of dialogugérather than
school courts and teachgrslicemen. It is the general deterioration of dialogue and
values that has brought the police into the schools in the Western world. It is repression
that creates the need for coercion.
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About evaluation.

1 In the framework of the syllabus to which we shall apply Itbernational
Baccalaureataye will tend toavoidthe pedagogic aberration so common in India and
Asia consisting oblind memorizingwithout understanding just to get marksry tests
devoid of any creativity and scope for thinking.

1 This means that our schools will prefer general termsthe realization oprojects
(both on a group and individual basig)pblem solving, case study, different kinds of
composition, comm#ary, essay and dissertatioso well developed by French schools
, oral presentations, etmvolving direct experience/ experimental methods, research,
inquiry, exploration and seléarning, free thinking, creativity and selkpression, in
ways appropate to the age and scattered on a regular basis throughout the school year
with enough time for preparation under the needed guidar®esr overwhelming

1 The schools may also usmall question exams on a regular bésighe different
subjects so it the teacher can check the assimilation and understanding process
undergone by the students; even these short regular exams should not operate on a blind
memory basis, but should incorporate questions that require for the answer remembering
the basic fais and also understanding and thinking.

1 In general terms, the evaluation must utilize creative ways of assessment that develop
conceptual education in depth in a humanistic horizon, excluding mechanistic tests that
stupefy the minds of the children andluee all the depth and beauty of education to a
robotic system nurturing fear, anxiety, alienation, repression and coéedidghe evils
that humanity must overcome through a humanistic form of edueation

1 Our schools will pursuacademic excellence Wibut pressurizing the childor which
we shall implemena global/ continuous evaluation system that considers the child as a
whole and first of all as a human being.

1 As we will develop below, we will maka sensible use of classical instruments such as
dictation, summary of reading and composition together with an intelligent teaching of
grammar towards understanding and expression

1 The schools will givdhomeworkto the students on a regular basis, always adequate to
the age, and without falling in anyteeme, neither lack nor excestomework should
be creative and complementary to the main work done at school.

1 Another important pedagogic point of our schools will beirlevidual attentiorthat
every child or youth shall receivas stressed by Rowss:+. For this, every student will
haveacademic tutorfor the matters related to the syllab@part from the main class
teacher; moreover, we will request children to chooggeasonal guardiahmore
informal who will take special care of them, morethe line of the ancient Gurukula.
Needless to say, some timings will be arranged for those individualized tutorials/
guardianships, even thouge tutors and guardians will be always open to any demand
from their students; in fact, the school will encage teachers to look after any student
at any time.
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This kind of conceptual education towards true excellence should makedisssafal
instruments in the field of language, such as: grammar, dictation and composition.

T

In this approachgcomposiion should be a classical tool to be fully integrated in the
curriculum. Our students will practise all the traditional kinds of composition:
description (of places, people, events, etc), explanation, summary, commentary of text
(both for the form and theontent), fiction or story, poetry, and essay (on one concrete
topic from any subject, or free dissertation in any area of knowledge, preferably through
an interdisciplinary approach).

The systematic practice of composition after an intelligent leaofiggammar, reading

and spelling (through dictationyill enable students to master the language, speak and
write not only correctly but even with excellence, think by themselves and express
themselves; in fact, this constitutes the most fundamentab§aaly pedagogy at the

level of academic learning which is not satisfied with blind memorizing or
overwhelming technology.

The importance of readir(guality literature). In a world becoming more and more un
cultured with an increasing abuse of technolegy,must come back to the healthy,

even indispensable, practice of reading good literature, virtually lost in many schools of
the Western world today. We are not talking here about the compulsory reading
prescribed by the syllabus; what we suggest iscthi&dren, and especially adolescents,
should read other books out of the syllabus, always appropriate to theagmly the
classics of youth literature, but also the classics of the main literary traditions of
mankind. Any good school should encouragsuths to do so, and should guide them to
get to know the authors and the titles, and select something according to their interest.

The active participation and creativity of the studentthrough homework and

continuous assessment.eachers must encogmchildren to produce or do something

of their owni appropriate to the age and the subjestich as: summaries,

commentaries, essays, drawings, graphics, maps, diagrams, graphs, charts, models,
experiments, problem solving, case study, oral presentapanjscts, etcThe more

direct, active, creative and experiential method is fundamental for the blossoming of the
child from inside.

From reading to writing and speaking: selfexpression.Our students will find an
inexhaustible source of inspirationthre reading ofjood literature in order to express
themselves not only correctly but even with qudlisshich is especially important in
countries like India due to the general academic weakness and the limitations inherent to
the learning of English langge.

The process towards excellence in sedikpression should aim atvriting and

speaking At the level of oral expressiowe must train students dare to speak in
public-in such a way that they can gimenessage in depth and also attract the

audierce-.

Expression of original thinkingd fundamental part of academic excellence consists of
training students to express themselves, certainly; but what students must be able to
express is their own original thinking, capacity of research and creatiahces

academic excellence must also teach the fundamental facets of human thinking in all
spheres of knowledge: research and recollection of data, description and classification,
analysis, abstraction, synthesis, concept formation, critical thoughtyer#atking,
imagination etc.
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In terms of Syllabus:
from the 1.B. to an open/ free curriculum.

Sai International Schools will preferably follaam international syllabus, the
International Baccalaureate (IB), run by an international organization lmaGssheva
(Switzerland) and recognized by national authorities.

They should also be connected with the programneelo¢ation in human values
inspired bySri Sathya Sai Baba (together with other sages and philosophers)

Nevertheless, this educational jgt can be adapted to any school or syllakisat we
present would be an educational model, open and flexible, to be adoptguagitmatisnmand
to be adapted to the context of every school.

Moreover, the Project can be implemented independently frgroféinial affiliation by
creating our own syllabus with the help of sites such as Tata, Vidya Vahini, the Khan Academy,
etc, or similar settings created by the world top universities. In this context, a free school can
also have formal links with Open thersities/ Schools. Needless to say, this kind of free
school will adequately prepare children for public exams at the appropriate age.

In India, these will obviously bEnglish-medium schoolstrue Englishmedium
schools, where students will learnsjeeak and write in correct English of international
standards, breaking with this mass of pselddglishmedium schools in India where even
teachers are unable to speak English correctly. At the same time, we wilbteacindian
languageglike Hindi or Telugu)and some European languages apart from English (like
Spanish).

In other countries, our schools may combine the national/ regional language and English
for the normal teachingapart from other Foreign Languages

Our schools will also offea basic study of the classical languagédsr their cultural
heritage and their educational potent&dnskrit/ Pali, or Greek/ Latin.

It is not our intention to train specialists of ancient languages, and we want to educate
boys and girls of the XXlstentury that make a difference and bring a significant contribution
to their epoch. However, the study of classical languages can still be invaluable today,
especially if it is used as a tool to provide solid grounds of classical culture together with some
rudiments of language helping students to better understand their own European laihnguages
through Greek and Latiror Indian languageisthrough Sanskrt Furthermore, a basic
knowledge of Sanskrit allows children to pronounce Védiantrag andfisloka® and to chant
Vedic/ Upanishadic hymriswvhich constitute a unique spiritual treasure for the whole of
mankind and not only for India or Hindug-inally, all classical languagetmulate
intelligence, thinking tools and aperture of mind; they constitutedendul athletics for the
mind T together with the sound cultural and spiritual inputs which they naturally incorporate
through the study of classical literature
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The International Baccalaureate and Comparative Education.

The International Baccalaeate from Geneva is not only an excellent syllabus tending

towards integral education with international recognition, but also the fruit of several decades of
earnest research in the field of Comparative and International Education.

Comparative Education is today an established academic field of study that examines

education in one countrpver time or across different areas or stratan a group of
countries.

Hence, both singleounty studies and the cresational dimension have been

developed emching each other.

E

= =

= =

Scholarly work has identifieBbur main objectives of Comparative Education:

To describe educational systems around the world.

To study the relationship between education and the social context in different
countries.

To assist inlte implementation of educational policies.

To propose an educational theory that may be valid in more than one country.

Comparative Education:

Has evolved through centuries from the chronicles of travellers in the past to the
scholarly and scientific ntieods of the contemporary academic world.

Has developed as a recognized academic field at the crossroads of several disciplines
such as education studies, sociology, political science, economics, international
relations, statistics, etc.

Therefore, it isan ideal field for interdisciplinary work.

It is supposed to use data and scholarly research methods as an empirical social science
approach.

However, it should combine intuitive insights and speculative reflections with empirical,
systematic testing folleing the methods of social sciences.

In any case, it has been criticized from an intercultural point of view for its deeply
rooted ethnocentric (Westeaentric) bias.

98



V. Aesthetic and emotional education

Fundamental for the human being, tliough:

the humanities (classics, poetry, literature and philosophy),

traditional fine arts (drawing, painting, modelling/ sculpture),

modern visual arts (photography, cinema/ video, graphics and computer design),
music,

dance (not only for girls butiso for boys),

drama/ performing arts.

E

* Always in an intercultural perspective Eastern/ Westiroused on the classical
traditions of both the West and the East.

* From a valuebased philosophyaringing students to discover the fundamental human
values through a comparative history of art, and ultimately, to experience and express
values through their own creativity.

*And through the Socratic kind of dialogue, bringing the child or youth to unfold his own
potential from within towards his sealéalization.

Aesthetic education implies not orilye aesthetic taste, the sense of beauty and
imagination so important for any educated person, but tieareativity and self
expression of the human bejriggether witrsensitivenesandemotional intellgencen
depth.

At the same time, classical music, art and literature prohmgkeer states of
consciousneshirough the higher vibrations that they convey, becoming, for that reason, a
powerful instrument of value education towards the transformatitredfuman being.

Not only Greek but also Indian philosophy have stressed the vaReaatyand its
potential for a positive transformation of the human being. As the Romantics proclaimed so
emphatically, Beauty is the face of the Absolute. A profound kf education must
surround the growing child with beaditin Nature for instanceand must nurture the young
minds with beautythrough the Arts and Humanities

Furthermore, art can also offer a tremendous therapeutic potentidlgiapy), which

has produced astounding results with difficult youths, removing psychological blocks and
helping the growing human being to better know himself and hence transform himself.
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In the field of art, our schools will allow certain space of freedom aswlection for
students, so that they can build their own curriculum according to their interests and
tendencies.

Nonethelesghe schools will also make sure that all the students pass through the
different artistic disciplines for a minimum period of & order to unfold the integral
kind of education that we want to provide.

Only by exploring the various areas and fields can the growing child discover his or her
own vocation and skills. Chitdentred and holistic strategies are inseparable.

For higher secondary schoolwe shall offera twofold programme within the
framework of the International Baccalaureate (IB)to which we will apply:

the more strictly academIB Diploma Programme
and theB Art Programme comprising four sections:

= =4

Visual Arts

Art/ Design,

Music,

Theatre/ Performing Arts.

= =4 -4 -9

Even before 16 years, we will arrange special artistic education in any discipline for
those children who show a special talent and vocation.

Students shall be able to pursue these different artistiplims later on, and get graduate/

postgraduate degrees from tAets Schoolsvhich will be part of thénternational
Colleges
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Aesthetic/ artistic education must be twofold:

1 onthe one hand, we must tedwktory of art (always im comparative perspective)
underlining the human values inherent to artistic creation, and finding in the works of
great artists a source of inspiration;

1 on the other hand, children and youths nuisctly practisehe different artistic
disciplines, sdhat they can experience by themselves, be creative and express
themselves.

As we have stressed aboagt education must also be:

M intercultural
i andvaluebased

Moreover,the artistic practice should combine:

1 The learning of basic techniques akdls, without which creativity is blind;
1 and the creative expression of onesgithout which pure technique is dull.

Our schools will finally emphasizée pedagogic function of the great mastergrom

whom we can all learn a lot, and whom have beamadtically dismissed by the last

evolution of posimodern culture.

In the fine arts as well as in music, students can be deeply inspired by the works of the great
masters; if performing the main composers seems to be ineluctable in classical music,
copying both Nature and the major paintersshould also be seen as pedagogically vital in

the fine arts, although the process of learning must always be directed toveatilsty

and seltexpression.

U Our schools will certainly come backttte grandeur of thelassical tradition$
Western and Eastesrjust overlooked by the postmodern &gethout denying the
value of indigenous cultures, especially for the countries where they are still alive

0 We will also invite students to discover the genius and sogmi€e of modern art in all
the fields and disciplines in a balanced perspective.
In music for instance, we will not neglect the role of pop music, making students realize
that pop music has sometimes conveyed human values while incorporating valuable
credivity.
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The history and general teaching of arimust show the diversity of artistic expression
through civilizations, periods, schools and artists, both in the West and the Easind
set forth through a sensitive and humanistic approach:

1 the hstorical, social and cultural contexftthe artist or work of art, so that the artistic
expression or aesthetic experience can be located in historical/ contextual terms
without which, we can distort their process and meaning, and misunderstand them
the cultural differencebetween artistic traditions, and in particular,

the profound differences between the traditional/ metaphysical visionioftag East
and in Ancient/ Medieval Euromnd the modern/ Western aesthetic notions

= =

1 the pedagogic rolefart, from which we can learn valuable teachings about human
condition, ourselves or metaphysical dimensions, and therefore,

1 the therapeutic function of art order to understand and express ourselves, breaking
many mental/ emotional blocks, unfoldingraleepest nature, and releasing our
capacity of expression;

1 finally, the potential of art for transformatipconveyingoy itself higher states of
consciousness and vibration, and hence, helping us to moderate or cleanse lower
tendencies and ascend towalaftier levels of humanity.

The last developments of neuroscience have evidenced the impact of music and art on
the human brain, stimulating areas of the brain which are responsible for higher
cerebral functions. The transformative potential of musicdaart has today a
neuroscientific basis.

There is an artist within each one of us, this unique genius of each child or human being that
aesthetic and humanistic education will unveil through a caring and loving guidance.

In parallel to neuroscience, amber of experiments have shown that beautiful music has a
positive impact on plants whereas ugly music has a negative impact.

Moreover, recent scientific research has discovered that beauty has a positive impact on
important glands of the human body wles@igliness has a negative impact. Can we deny
the fundamental role of beauty and art in the educational process?

102



Music for transformation:

Classical music has not only aasthetic dimensioiwhich is already valuablebuta more
generaimpact on the human beirigind even animals or plantsvith positive effects at all
levels: physiologicalpsychologicalemotional, intellectual/ academic, and even spiritual.

Ultimately, classicaland sacred music even more directhay help the iman being to
unfold the universal human values from inside, and rise towards higher states of
consciousness and vibration.

Then,music may become a powerful instrument for transformatidmolistic valuebased
pedagogies.

We can remember again all theperiments implemented in the last decades which
manifest the positive influence of classical/ spiritual music on the human being and all
living beings: plants growing better with beautiful music, rats becoming cleverer, students
performing better, etc, em water producing finer crystals.

From this point of view, Romantic music contains already high intrinsic values, but
Baroque and on top of all, W.A. Mozart, seem to produce the most profound impact on the
human being and all living beings.

Needless tsay, the ragas of India have also a tremendous potntisdlue educatioin

and the same would apply to other musical traditions of mankind

OMusic is God. ¢

Sathya Sai Baba.

oMusi c gives a soul to the univ
Wings to the mind,
Flight to the im  agination,
And | i fe to everything. o

Plato.
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V.Education in Human Values: Educare/ Bala Vikas Education from the
Self and the spiritual dimension.

The pedagogic philosophy of our schools will be based thonan Values as the very
foundation of edcation

which is known as Educaién Latin- or Bala Vikasi in Sanskrit:

holistic education from the inner spiritual beifglowing the major traditions of spiritual
philosophy and wisdom of Europe,

India, Buddhist Asia, etc. This is also known as the

development of character education in depth.

AEducati on must | ead to the realization of
that is in everyone. o0

AThe primary purpose of education is to ena
mani fest the divinity within him.o
AEducati on has t o terenmkogiment per son t he concre
of the higher reality that is the basis of

Sathya Sai Baba.

Our aim is to help the growing human being to awaken to himself, to unfold all his potential
and his innermost nature, in profound sympathy to all beingsye and compassion to all.

Is there something more important than knowing who wé iardepth? With the crisis of
education and values in the contemporary world, especially in Western societies, this is a
path that may offer a more meaningful lifeprsons and a better future to mankind. It is a
door opening to a real change from within, the only true revolution, which is the
transformation from inside.

We cannot change the world, but we can change oursalvéghis is the only thing that
really changes the world. We are not separated, everything is linked with everything, as
mystical philosophy and quantum physics have revehlegtdependenckes at the very
core of Reality.

Alf the world has to be changed, there has
amentaltransfonat i on at the individual l evel . 0

Sathya Sai Baba.

Education in its deepest sense means transformation

To educate means to guide the growing human being

in a process of spiritual transformation.

The key lies in consciousneske ascent of conscioussand the whole being towards

higher levels of vibration, which in return affects the physical body and matter itself; hence,
the astounding cases s¥#l--healing that medicine has been studying in the last years, and
the growth of psychosomatic reseaastd epigenetics.
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ATeaching and | earning have both become mec
freshness and joy.

The value of the teaching process lies in raising the level of consciousness of the learner, in

heightening the sense of wonderandawd,an n emphasi zing the unit
AStudents should realize the cosmic power
AThe school is the place where the conscio
strengthened. 0O

Cr—f-

Sathya Sai Baba.

Psychoematic studies have shown how negative emotions and thoughts have a negative
incidence on the body, facilitating therefore the manifestation of sickness. At the same time,
science is acknowledging todthe power of the mintb affect the body in a posigway,
strengthening our health and even making us capable of healing ourselves. Amazing cases
of selfhealing have been medically recorded.

The confluence between psychosomatic studies, the Observer Effect of quantum physics
and the new field of epigenes confirms what mystical philosophy had stated centuries

back: we can be masters of our desiiayleast to a certain extenThis is the highest

dignity of the human being, and his or her genuine freedmyond the mere socio

political levels of freedm:-.

Mechanism and determinism belong to the past, like materidbspast age of separation

and selfishness, division, conflict and destructidie paradigm shift is in motion, and

new perspectives are open for human beings to realize themselvesjitest their inherent
divinity, in a vision of unity in diversity.

The sharp opposition between mind and matter, typical of the mechanistic science of
Industrial Revolution, is not sustainable any more. On the contrary, the new science of our
time is reognizing the profound unity underlying the apparent diversity in parallel with the
insights of wisdom and mystical philosophy.

Can we imaginall the potential unfolded for value education!

Negative reprimanding will only nurture negative tendencies ations, while helping the
child realize by himself what he is doing towards a positive transformation will foster good
tendencies and deeds. The attitude of the atiedicher or parenis fundamental: instead of
negative punishment, a loving guidancertake the child operate a shift within himself in
positive terms.

AThe mind is a remarkable entity.

When it is filled with wisdom, it makes man a saint.

When it is associated with ignorance, it turns him into an agent of death.

The mind is the causeoffmaen bondage or | i beration. o

Sathya Sai Baba.
Education in human values means education in spiritual values
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Nonetheless, we should be awarehaf crucial distinction between the outer/ organized
religions, with their systems of beliefs, dogmas aualks (to believe in and to be imposed)
and true inner spirituality , as shown by the traditions of mystical philosophy and wisdom,
strikingly akin to quantum physics/ new science.

It is this kind oflay spirituality, which is the deepest reality withithat constitutes the very
core of the fundamental and universal human values.

Jesus said it quite clearly: the Kingdom of Heaven lies within you,

Like Socrates and Greek philosophy, giving the same teaching: Know Yourself.

At the same time, Buddha requebthis followers to experience by themselves,

In coherence with the key assertion of Vedanta in India: the AtmanSelf is the
Brahmarni the Absolute. Sufis, too, have shown that the genuine path towards Allah lies
inside us, like the Cabbala in Judais

* |. Thereforegeducation in human valuesnust incorporate the pathsand instruments
of inner work (always withgenuine teacher&jom the major

spiritual traditions of India and Buddhist Asia, Europe and the West, etc,

and also fronthe modern finthgs of new science:

Relaxation/ concentration/ visualization,

Sophrology/ mindfulness/ focusing, etc,

Meditationi among other forms, Meditation in the Light

Different kinds of yoga, katsugen undo, etc;

without forgettingintrospection selfinquiry in relation and Socratic dialogue.

= =4 =4 A8 -9

* |I. In addition, we also requit@e direct teaching of human values in the classroom

both throughopics and a comparative survey of spiritual traditions,

always in a Socratic spirit and through intercultural djawith respect for all religions,
underlining the common values to tiiéferent traditions in a vision of brotherhood and
unity.

*[Il. The arts/ humanities can also be profound instruments of value education.

* V. Human values should also bencorporated in the academic subjectshrough a
value-centred Socratic pedagogywhich sets forth and exemplifies on a normal basis the
fundamental human values, high ideals and positive attitudes.

* V. Finally, human values should be imbibing the wholéfe of the school As Sathya

Sai Babahas pointed out, it is very important to create a certain ethos or atmosphere in the
school based upon the twin pillars of love and discipline together with the silent presence of
values everywhere.

In conclusionyalue education should not recreate a new kind of catechisriodbeit a real

transformation of the human being; here,-g&juiry and dialogue become essential in order to
observe ourselves and transform our own reality.
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l.

The teaching of human valuest the intellectual level is necessary in order to
understand human condition and the process of transformation of the human being
which means, to tackle the crucial issueafisciousness

Here, it is deeply educational to put the growing child ottlyau touch withthe treasures

of wisdom and spirituality from the main traditions of mankibdth Eastern and Western

and from the greatest spiritual masters;

Also, to put him or her in touch with the beauty, the values, and the penetrating insights
into human nature conveyed by the highest literature and philo$&btakespeare,

Cervantes, Goethe or Victor Hugo, to quote only some of theamgsist names of

European civilization, after the grand legacy of Greece and Rome, together with Emerson,
Kalidasa, R. Tagore, Rumi or Lao Tzu

The pedagogic function of spiritual or classical literaturei in an intercultural
perspective is two-fold:

1 Understandingjthe human process and our own process towards realization
1 And feeding the mind and the whole bgwvith the positive influence and high
vibration of this lofty culture.

That is why alirect teaching of human valuisstotally neededin a Socratic way, and
through a sensible presentation of the jewels of the spiatwhtultural traditions of
mankind, always in an intercultural spirit of brotherhood and unity

Il.

Then,we can bring studenfsom the mind towards the inner spiritual being( A at man o
Sanskrit), so that they put into practacgenuine process of inner work and spiritual
transformation in aSocratic spiriof selfinquiry through dialogue, through the

observation of themselves towards their own-szdfization.

In this subtle yet decisive domaspiritual education must combine the two pillars of
humanity and reality:

1 Consciousess (from the common superficial mind to higher states),
1 and energy (the energestructure and dynamism in us).

From this point of viewihe Indian tradition speaks of the Supreme as being both:

M Shiva/ Cit/ Purushathe Consciousness
1 and Shakti/ Gi/ Prakritii the Energy.

The inner path is the only door that opens towards the metaphysical dimension of
Reality (all the levels of our being beyond the body and other worlds in the\Mtsg).In
our Sadhand spiritual or inner path we must worlat the level otonsciousnesis
understanding, realizing, becoming aware of, in relation and dialogue with-ptretshe
level ofenergyi implementingsome concrete practice that helps us to unblock and put in
motion the energy towards our transformation

1 Without consciousness, energy is blind;
1 Without energy, consciousness is inactive.
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To sum upthe spiritual/ inner dimension of education should incorporate three
complementary levels:

1 Socratic selfknowledge which implies the nature @bnsciousnes who we aréd in
depth, with our genuine inclinations, talents and vocation, all our potential, our inherent
divinity, and this unique character of every human béBgadharma in Sanskritfree
selfinquiry Tin relation and dialoguelso unfolds theniversalhuman valueshat lie
within each one of us.

1 Cleansingific a t h aim Greels, that is, the observation of the mental/ emotional
blocks, prejudice and limitation in us, preventing the potential human values and
unconditional love to manifest, dninstead, bringing us towards selfishness, conflict
and suffering. Cleansing is usually not pleasant to thelegahere is no real process of
transformation without it. In fact, the ego often searches for satisfying spiritual
experiences while it evad the more mature and indispensable stage of clednsing
which must be tackled in positive terms

1 The knowledgeand even the experienaaf our energetic reality, this energetic
structure and dynamismthat is now better understood through quantum physicd
even officially and scientifically accepted with the recognition of therapies such as
sophrology, acupuncture, katsugen undo, reikij ate needless to say, yegahis
third level discloses a fascinating scopelfarmonization, selhealing andducation
for healthi in depth, from an integraglerspective that cannot be denied anymore
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Amongthe instruments and paths for inner workthat are available, it is fundamental to
stress the importance ofeditation,
Knowing that there is a crucial distinction between:

1 thepracticeof meditation,
1 and thestateof meditation

Some persons easily reach deep states of meditation without virtually any practice, while
others perform some kind of practice for many years and neaeln eetrue state of

meditation. Of course, this depends on the background of everybody.

In general terms, the practice will ultimately lead to the state; but we should learn the big
lesson of patience and overcome all the cunning tricks of the ego.

Furthemore, we should not forget that the essential thing is not the practice, the technique,
but the goal, the final statthat may sometimes come out naturally

In this process, human beings can live two kinds of experiendagth being vital to the
processf transformation:

1 Peak experience®f higher states of consciousness: pleasant for the ego, and often
enrapturing, overwhelming and more intoxicating than any drug, produced by the
opening of higher Chakras or the awakening of the powerful process Kaithelalini
by the Indian schools of Yoga, prompting the connection with higher planes and other
supraempirical capacities.

1 Secondly, more unpleasant for the ego but totally needed: the phasssnsingor
i c at h avhen bus Wocks and limitatiorsse wiped awaywhich means that we
must pass through them in order to transcend them

The phase of cleansing is linked to what the ego dislikes most and tries totlagoid:
obstacles and challenges in the process of transforniammmetimesinpleasanbut still
fundamental, because there is no other way to get rid of our own blocks; without this
Acat harsiso we would not really move forwar
In this horizon, the observation and understanding of oneself is crucial, together with the
dialogue with otherdDialogue is inseparable from sétiquiry, since the | is inseparable
from the You; only through dialogue the | may become Dialogue with others brings out
our own limitations by confronting ourselves with the limitations of otl@osisciousness

IS pimary.

An earnest process of transformation must be capable of tackling these issues; without
them, the ego escapes from the real path through spiritual divertimentos.

Through the process of transformation, the peak experiences will settle down, willebeco
more stable, and will lead us towards the final constitution of higher states of consciousness,
here and now, while rooted in this world;

which means that the transformation of consciousness, and therefore vibration, will affect
even the physical bodynfolding atotal transformation of Man

This corresponds to the Indian concept of Jivan Mukta, which, in fullness and depth, has
been beautifully explained by the great sage of Pondicherry, Sri Aurobindo.
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Among the techniques of meditationit is worthwhile to make the distinction between
four kinds of practice, all of them implemented and tested by the main spiritual traditions
of mankind:

1 Meditation by focusing the mind on sommencrete mental object, called in the Indian
tradition Saguna Meditatigrthe concrete object can be a special visualization, a
symbol, an Ishtdevatai a deity selected by usetc.

1 Meditation by concentrating the mind on some abstract mental object, called in India
Nirguna Meditationand especially developed by the grardiition of Vedanta; here,
the abstract object can be music, a mantra, an idea, or preferably, thithegfitst
emanation of the primordial Consciousness, present in everyone and everything

1 Besides, the mind can be centredoom own body either theébreathing or a specific part
of the body, in particular a chakian energetic centre, between the eyebrows, at the
side of the heart, on the abdomen;.etc

1 Free meditation without focusing the mind on anything.

1 Here, in the fourth domain, we have fhieeravadagractice ofVipassanajust allowing
the awareness to observe what happens outside and inside, at the physical and mental
levels, without intervening, just watching or contemplating.

1 Finally, we have the most difficult kind of meditation for commeople, when the
mind totally stops thinking and really enters another realm beyond thought. This is the
purpose of the Japands&tsugen ndo, whichprecisely intends to stop thinking,
avoiding any interference from the mind, and allowing the deestcit
consciousness and the deepest movement of the body to naturally emerge.

Sathya Sai Babhas always recommendgteditation in the Light for children, easy
to practise, innocuous, and immediately beneficial for the growing child.

When dealing with the growing child, we must select paths of meditation that are

simple and appropriate to the age.

Furthermore, it is highly educational to utilize poetry, wisdom quotes, beautiful music,
fine arts, etc. All these can be wonderful tools to bring the amside and lift him or

her to higher states. They can also be deeply therapeutic to cleanse inner blocks and get
a better knowledge of oneself. All this has been practised in many places with very
positive results; any school can find lots of materiatsideas from a diversity of

sources all around the world.
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In order to help people understand what happens within and follow the path ahead,
many genuine masters have described:

theobstaclesn meditationi of aphysicalor psychologicahatue-,
theexperiencesirising during the process,
and thepractical and technical aspectfsmeditation.

In the process of transformation, spiritual masters also request the disciple to surrender
to themi not to their ego, but to that more profound itgdhat lies in both and is One

Only through a total surrender to something superior, can the ego bend its rigid head and
purify itself. This isthe essence of surrengdédre modern world has here a lot to learn

from spiritual traditions, and has certlgi to revise some profound misunderstanding.
Spirituality unfolds purity and unity, and this requires the surrender of thivatioits
selfishness and tendency towards contlict

In this spiritual path, the key lies in consciousrigsseparable fromresrgy, which

implies: understanding, acceptation, surrender, discriminatimgnditional love,
compassion, wisdom, etc.
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Integral value education towards the transformationof
humanity and a new paradigm.
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[. Introduction/ terminology.

Thetermdihslti co0 or fAi n tokeg refato theendotdwiraanisticamdo
global type of pedagogyany times, they also imply the spiritual dimension of humadmitt
in terms of outer/ orthodox religions but rather in terms of inner mystical spiritu@ithough
proper holistic education cannot overlook the most profound domain of the human being, some
pedagogies have been defined as integral even if they do not manifest the inner dimension
clearly enough. Hence, holistic education has been confused thlabels likealternative
education

Here, we use the two adjectividategral and holisticas synonymswhich is quite
conventional. At the same time, &underline that integral or holistic education strictu sensu
encompasss all the domains of humiin-all of them, for whichthe spirituali inner realm
becomes intrinsic to any genuine integral pedagogy.

There is another connection that must be clarifiee link between integral/ holistic
education and education in human valuesr value-based eucation. We must be aware that
value education can be understood anplemented imlifferent ways, some corresponding to
the most traditional patterns of schoolinghe modern ageand some directly corected with
proper integral education.

1 If valuesare comprehended in strictly intellectual/ emotional temmtisin the standard
human psyche, it is reasonabiat they are simply taught as any academic suljjad.
notion of values igxternal to the subjetit is a social construgtandcommonly itis
inculcated or eveimposed from outside through a system of beliefs that will usually
correspond to some religioageed oorganization or to somatherideological system
in society.

1 Values as mentiondad India by Swami Vivekananda @ri Sathya SeBaba are
something entirely different, and they are directly connected with integral or holistic
education. From Philosophical Idealism or mystical philogpphlues are not to be
inculcated or imposefiiom outside by any system of beligfsough soméind of
catechisnthat will operate at the intellectual/ emotional level. From the point of view of
integral elucation on spirituagrounds, vales naturally unfold from withirfrom the
depth of human consciousness, and only then, they are real an@dweegrhontological
texture. Therefore, lhey are also universain spite of the relative cultural formulatign
which is clearly exemplified by valuesich as love, peace or compassion, which are
mentioned by sages from all spiritual traditions and cudture

Otherwise, meely intellectual constructs implantém outside do not really work,
and as we all know very well, human beings educated in these traditional patterns show a
striking and structural incoherence, since thgstematicallydo the opposé of what they
preach. We have seen towmch of this kind of hypocristhrough human history. Only true
integral education unfolding the ontological nature of values from inside can bring a real
transformation of humanity and hence the world.

Somescholas have also underlingbe connection between integral education and
systemic theory.According to this kind of soological/ anthropological thinkinghe
properties of ay given system camwt be explained by the mere sum of its component parts.
Insteadthe system as a whole determines how its partavaelSystemic/ holistic theories have
overcome the limitations inherent to the mechanistic ideology predominant in the modern
world, while integrating multiple layers of reality or experience within a dlavarview.
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II. A brief historical mapping.

Scholars have found it difficuto map the history of integral education and identify the
key historical contributors since the core ideas of holistic education are as old as mankind and
may be traced back tartually all cultures of human history. Only moderrtitys mposed
another world viewadically cut from these core idedsneless and universalStill, some
major figures and sch&of thought can be easily identifie@imong which we would stress
VedantaBuddhist philosophy and Platbleoplatonism in the ancient world, akent, Hegel
andRoussau/Romanticism at the dawn of the modern age.

Together with Rousseau, the names of Pestalozzi and Froebel should be added. Among

the Romantics, several authoramfested a keen interest in educatiom holistic grounds
Goethe, Schiller, Novalis, Jedtaul, Emerson, Thoreau, Alcott, etc. In the XXth century, we
should especially mention the heirs of Theosophy, R. Steiner and M. Montessori, together with
the founders of American Pragmatidike J. Dewey and F. Parker, as welltias renowned
father of Jungian psychology, Cadnp. More recently, we could point out some reputed
namedike H. GardnerD. GolemanK. Wilber, A. Maslow, C. Rogers, et lthe last dcades,
transpersonalgychology has brought a substantiahtribution to integral education.

Needless to sayVestern scholarship usually ignores the bestowal from other
civilizations, in particular India, where integral education comes back to thdi¥/geriod,
while modern India has provided the most profound formulations for this kind of pedagogy
with great sages and philosophers like Swami Vivekananda, R. T&yeae)iYogananda, Sri
Aurobindo, Shivananda, J. Krishnamurti, Sri Prabhupada, Sri &&iyBaba, etc. In no other
country in the world are there as many schools of holistic education as inBatias Prof. R.
Panikkar always reminded, the inertia of cultural imperialism still undermines the capacity of
aperture of the West to a reatercultural dialogue.

[ll. Main features of integral education.

1. In spite of historical, cultural or personal differendesegral education presents a
set of core characteristicsTo start with,the main goal of educationwvould not be
academic training buhe formation of character, the education of the human being
as such, and hence, the transformation of humanity towards higher states of
consciousness above the still prevalselfishness, egoism, unlimitddsire
division, conflict, violence, dominatn, etc. Holistic education aims at helping the
growing child or youth to become what he or she is already in potential terms. One
of the major figures of transpersonal psychologyiMaslow, referstoitasi s e | f
act ual iiaorselfreabzation in themore traditional vocabulary of spiritual
traditions.
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2. The holistic perspective is concerned witiman realization at all levels:
physical,relational, ethical, emotional, intellectual, aesthetic and spiri\batever
is the concrete way of strturing and unfolding all the domains of human
personality, integral education always engages students in an active role through
their own learning process, which means that holistic pedagogies pribractelt
education of the child.This kind of educatio also fosters positive values and
attitudes, maturity and responsibility, together with community life and the sense of
brotherhood and unity. Holistic pedagogies help the growing child overcome
obstacles and difficulties and face challenges.

3. Neverthelss,integral education is not confined to positive values and
community life T as inmerescouting for instanceit goes far beyond singe
unveils all the depth of the human being.

At a strictly psychological leveintegral education tries that eadhld strives to

become all that he or she can be. Hence, there would not be deficits or disabilities
acording to preestablishedtandards, but rather differences in psychological
tendencies and multiple intelligences.

Sill, human realization would not tienited to psychological criteria, sindkbe inner
spiritual dimensiomwould constitute the lasindmost profound layer of any genuine
integral pedagogy. As we warned aba¥es is notthe realm of outer organized
religions,but rathetthe very breathfahe Spirit within, the depth dfuman
consciousness. From this spiritual/ mystidgepth, integral education emphasiies
coherence between thought, word and deed, that is, the harmony between the inner
and the outer world. It also tries to developilme chi | déds mind the |
interdependence and interconnectediiessdear to théorerunners of quantum
physicslike Planck, Heisenberg, Bohr or Schroedinger

To sum upintegral education inherits the mystical insights and wisdom of the
ancient taditions of Philosophical Idealism and spiritual philosophy, though it tries

to adapt this millenary timeless heritage to the modern world. In Western
civilization, Socrates would be the most paradigmatic figure while following the
immortal inscription orthe Temple of DelphosMan, know yourselfand you will

know the universe and the gods.

4. A holistic curriculum will be very different from the typical modern schoolingi
which reducegducation to pure academics, amhte, to professional training from
the predomiant mechanistic ideology of Industrial RevolutioHolistic pedagogies
do not neglect academic trainirajthough they will shift from the mechanic ways of
academic teachinigquantity of information to be memorized and poured down in
tests towards tue academic excellence lyingfiee creative thinkingimagination,
inquiry and seHexpression.
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5. Beyond academic excellence, integral education will bring children to know about
themselvesHolistic education is essentially Socratiknow yourself- which is also
at the core of the Indian Upanishalikreover, integral education knows that self
knowledge is essentially relational, since the human being is essentially social.
Therefore, integral education will educate children thrawdgtionship and
Socratic dialogue, something that the modern sadeKrishnamurtiexpounded
with sharp lucid insights.

6. Integral education will attach great importancéh®teaching strategies,
pedagogic tools and educational methodspnvinced thathe mainsteam school
system hasmpoverished pedagogy by overstressing the academic lecture method
and bringing it from top dowrfrom college down to primary schodlolistic
education will certainly favous more Socratic/ dialecticalethod of teaching,
while it will promote a more active role of the student. Furthermore, integral
education is by definition chitdentred and valubased: it seeks to unveil the
uniqueness of every child or human being, instead of moulding the growing human
being into fixed and rig social patterns; it also seeks to unfold the fundamental
human valuessuch as love, peace and compassiam within. This means that
there should not be any dualism in educati@hjyes and academics are inseparable.
The whole educational process aanpus must be imbibed with values and a
certain ethos.

7. Ultimately, integral education is essentially transformative rather than
informative. As Albert Einsteinwarned, modern science and technologyliesan
axe in the hands of a pathological criadinthe ordinary mind, valueless, selfish and
destructive. For holistic pedagogies, the most fundamental goal of the educational
process would be the transformation of the human being towards higher states of
consciousness and vibration.

8. On the other had, integral education emphasizes relations and dialogue,
interdependence and interconnectednes&hereas mainstreaschooling has
operated a brutdfagmentation of knowledge and reality. This means that holistic
pedagogies will favour interdisciplinarpproaches and aen worki without
dismissingpersonal effort Just like systemic thinking in social studies and quantum
physics in science, holistic education recognizes the various facets of reality as
connected and integrated. Together with this trangdisary spirit of inquiry,
integral elucation recognizes the dialecticature of the cosmos, life and humanity.
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9. As per the evaluation methods, holistic pedagogies will avoid the mechanical
tests sowvell developed in mainstream schoolingtill the most aberrant
formulations in Asian countries like India, where students are forced to memorize
without understanding in order to pour down this blind quantity of information in
disciplinary tests Integial education prefers another kindamfademic exdkence
based orronceptual exams, essays and commentaries, problem solving/ case study,
experiential methods, etc, while it fully elaborates all the possible tools to
encourage the spirit of inquiry and creativity of the student. The concept of the
projed becomes a major evaluation method in holistic schools.

10.Th e t e sl fases adher major mutation from mainstream schooling to
integral pedagogie$n the typically modern school, the teacher areled as a
figure of authoritywho controls andymnished just like the state Integral education
comes back tthe profound spirit of the master/ disciple relationshipi the
Gurukula of India or the Greek Paidei@his means that the teacher is seen as a
friend or mentor who accompanies the growing aaorbeing from love and resgec
for the unique nature of tlehild. Consequently, integral education will prefer
dialogue to monologue, cooperation to competition.

In conclusion,integral edcation in the modern age culminatie historical drift
towardshuman realization evolving through all cultures of mankind with new developments
and achievements. Contemporary holistic education constitutes theibomwdrour time, the
actualizatiorof millenary traditions of philosophy and wisdom at the dawn of adigm shift.

IV. Integral education and the paradigm shift.
To bring back that Glory to the Earth.

At the deepest level of the integral and multdimensional nature of humanity lies
an inner reality that is inseparable frothe very breath of Life, a s@mof Peace dyond any
mental discourse on pea@ infinite Joy beyond the duality of happiness and sadness of
common emotions, an unconditional and stirring Love beyond any possessive or egoistic
feeling in the ordinary emotional mind, the Light of lighhat is One with all fellow beings and
the Cosmos entirdn that depth insidehe most profound and univer$aiman values are a
living reality, andfrom that depth insidéhe human being becomes truly hunaaual divine

Although unfathomablehesehigher states of consciousnesmve been beautifully
depictedby the greatest poets, both from the East and the WesbdernEurope,
Romanticism has revealed the most profound nature of Man and Cosmos in front of a rising
mechanistiavorld that was undb to understand @nd unwilling to listen to it.
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After the horrors of the French Revolution, that, insteaguofuringa new mankind
repeated the tgnny of the pasthe Romantic poetould chant a truly new vision that was the
real awakening ta higher level of reality:

Al was only then

Contended, when with bliss ineffable

| felt the sentiment of Being spread

Ob6ber all t hat moves and al l t hat seemeth
For in all things

| saw one | ife, and felt that it was joy.

William Wordsworth,ii T hre e IP (jvdrgian of 18051806).

To accompany the child and youth along this ladder towards higher states of
consciousness would btine true meaning of educatiorand the only path of future for
mankind. Anything else can be training or instruction, bot educatiofifie d u ¢ nLatim
that is,fie-d u ¢ e to andold from wthin the innermost nature of humanifip a | a ini kas o
Sanskrit literally meaning the blossoming of the boy/ child from within

AA school should not maplacecarrangechentrdesgned for b e
teaching and learning. It is the place where the consciousness is aroused and illumined, purified
and strengthened. 0

Sathya Sai Baba.

The atrocities, horrors and crimes against mankind during the Ilird Reich, and in
paticular in the extermination camps, were perpetrated by-arhwomen toowith college/
university degrees and even Ph.D. After more than 60 years, Euftdfesaterneducation has
still not changed in general termsiit is still merely academic.

But dl that academic knowledge would be for what? For exploiting our fellow human
beings and devastating the whole plaréd® many managers with MBAs are doing from the
big corporations that ravage the Amazeni a,
doing from the smallest workshops where young children work as slaves

Mankind has still not learnt the lesson of 1945, and history continues to repeat itself,
with an acceleration that is characteristic of our time. The Europeans who illusiveljithoug
that 1945 was finished, had to witness the horrors of Stalinism, Maoism, the Red Khmers, the
dictatorships of Latilimerica, Vietnam, etd,until the horrors happened again even on the soil
of Europe in Yugoslavia

1945 will only be closed through &hift in the state of consciousness, and this
should constitute the main goal of education
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Meanwhilemany among the fAbesto private school

expensive, still advertise their pedagogy without mentioning not only theugspglimensioni

of course but even human values; it is only a matter of training skilled professionals capable of

taking afterwards the best paid jabshich compensates the investment done by their parents

In parallel with that, the Authorities of tli®iropean Union want to cancel philosophy of

education as a subject in the career of education, beitageelpby pedagogic technologies.
Many people are still blind with the technological mirage of our time. Faced with acute

problems, human authorities the Earth think that they will find the solutions with more

technology; while it is the technologyr science, or knowledgvithout values, without a

holistic sensitivenesshat has produced the present catastrophe, evident enough at the

ecological leel. We will not arrange anything with more technology; the system by itself is

unsustainableOnly with values,only with a holistic outlookonly with a shift of paradigm,

may we have some future ahead. As Albert Einstein s&dan never solve a preoh with

the same state of mind that has created it.

The emergence of a new scienath fields like quantunphysics, relational theory,
epigenetics, deep ecologlyngian psychiatry, transpersonayphology, sophrology, etc,
impliesa lucid acceptancend even understanding tithe human being is mutimensional,
like the universenot only are there different states of consciousness but even different levels of
vibration and reality, and a multiplicity of parallel universes.

In this quantunhorizon,the time has come to dare to speakdnot to feel any shame
or to hide oneself behind subterfuges. The time has come to dare to speak oittiady spir
mystical dimension of humanitandi of course of God.But notthat distant and terrifying
God thatlies there in Heaven very far from us, and judges and condemns; since, as Lord Jesus
uttered, the Kingdom of Heaven lies within tere we speak of the Brahman that is the Atman
-the very essence of ourselved/e speak of the God of love and compassianted by the
greatest saints and sages of the West and the East, like Saint Francis of Assissi, Kabir, or
Swami Yogananda.

What we defends finally a matter of common sende:integrate all the dimensions of
humanityfor the sake of children and aliiman beingsto come back to the true, origirial
etymological meaning of educatiom @ ucer e 0, -ibal a vi kaso

Which means, to raise the fundamental issub®transformation of the human being
from within-: thereal, otological transformation of huamity towards higher states of
consciousness and vibratiglROUGH EDUCATION.

Only thatcan assure us that the llird Reich will never happen again. Only that can open
a path of future for mankinicat the historical point where salgstruction is not onlgossible
but more than probableTo deny it throughihe XXIst century would be to deny reality, and
finally, a suicide.
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This transformation can only occur in total freedom, through a genuine pursuit, research
and inquiry Transformatiorcannotbe imposed only outer systems of beliefs and catechism
can be imposed from outsid&Ve can only transform ourselves;course with the caring and
affectionate guidance of a true teacher, who will never impose but only suggest, who will at th
maximum $ow the path thawill have tobe trodden byurselves, since the true master is the
onewho wantghe pupilto becomeénis own master. Asord Buddhawould say:- Do not
believe me; just listen to me.

Truth cannot be imposed from outside as a conceganlonly be experienced from
insideas a realityThere is no other reality than Life itself, and we can only live our lives
ourselveslin this shining horizon of love and realizati@aucation becomes a caring guidance
when the teacher istar guwuwifiriend, philosopher and guide

*kkk

The tragedy of Romanticisarose from a lucid awareness of the sinister destiny of the
modern world, begetting all the horrors that humanity has witnessed from the Terror of the
French Revolution until the crimesaigst mankind in the recent civil war in the former
Yugoslavia. The Romantics understood in depth the process of modernization, since their
comprehension dawned from deeper layers of human consciousness. In this thegedy,
Romantic heroealized withgrief and nostalgia that the Light of a higher reality was vanishing
in a joyless dismal world increasingly dominated by the lowest tendencies of the most
superficial ego.

AOQur birth is but a sleep and a fo [

The Soul that ris@es with us, our L
Hath had elsewhere its setting,

And cometh from afar. o

rg ti n
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o

e
e

ATurn wheresoeber | may,

By night or day,

The things which | have seen | now can see no more.

Yet | know, wheredber | go,

That there hath past away a glory from t h

William Wordsworth,fi Oad Intimations of Immortality from Recollections of Early
Chil dhoodbo.

The Romantic hero feels that there hath past away a glory from the earth.

We do believe thantegral education in human values can bring back
that glory to the earth.
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Integral education in brief.
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The flaws of mainstream schooling:

Nurturing a valueless society

The robotic pedagogy still prevailing in Asia

Scientism/ technocracy prevailing in the West

Most graduates unprepared for ref |

School failure inherent to the system

Behavioural/ psychological troubles (especially boys)

Crisis of boysdé education: boys |l eft behi
The different pedagogic needs of boys and girls not acknowledged

Individual needs also neglected

QUALITY versus QUANTITY.
U Mainstream drift:

1 quantity of information

1 rote learning

i obsession for tests

1 evaluation becomes an end not a means
1 proper education discarded by exams

U True education:

guality not quantity
free/ creative thinking
learn how to learn
selflearning
selfknowledge
creative assessment
holistic evaluation

= =42 =4 -8 -8 -9 _-9

The modern school factoryhas consisted of imposing, reprimanding, punishing,
standardizing and controlliig hr ough t eacher s monol ogue and

Integral educationis humanistic since it is based upon empathy and lov&ithout love
and empathy towards the student discipline becomes repression.
From love and empathy discipline becomes education.

Instead of reprimanding and punishing, a genuine teacher tries to understanid fmetbnly

his achievements but also his problems. Only through love and dialogue, empathy and
understanding, can the adult help the growing child to positively transform himself or herself,
and ultimately know himself and realize his/ her own poter{&dcratic dialogue.)

Then the school is not mere intellectual/ professional training but the education of the human
being as suchkin its innermost humanity and conscience
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ACTIVE versus PASSIVE.

U Active learning:

research

creative
exploration
(qualified) freedom
responsibility
relation/ dialogue
selfrealization

U Passive learning:

memorizing
mechanical
imposition

(rigid) discipline
selfishness

teacher monologue
alienation

The modern school factory:children must fit into an external, rigid franthat constitutes
in fact an imposition upon their own evolving nature and inner inclinations. This external
pattern is inherently technocratic; it is ultimately professional training of both white and blue
collar workers in a materialistic civilizatiorf workers/ consumers that standardizes and
controls.

Modern schools mould the child. In holistic education children mould the school.

Integral education respects the uniqueness of every child/ youth and unfolds his/ her own
talents and deeper vocatighgenuine teacher is a friend,

philosopher and guide who accompanies the growing human being

and helps him to manifest his deeper potential, know himself and realize

his or her own nature at two levels:

1 Experiencebased seHiearning at the cognitive
level: inquiry, reseah, learning how to learn wittritical free thinkng while
awakeni ng ovnhakntscahdivocations (Cf Dewey.)

1 Socratic seltknowledgeof the deeper self in
spiritual terms; notto fit into external rituals odogmadbut raher unveiling the
innerdimension and deeper layers of consciousness.
(From Plato to Ramana Maharshi.)
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U What is integral education?

The five domains of human development.
Transformation rather than information.

relational

academic

U The three pillars of education.
Education as seHrealization.

i E
Vo e ]
~ freedom

i



Integral education should be:

Experienti

(dialogue transformat
ive

nal
ry centred
value-

The new holistic paradigm.

Integral value- The new

based

guantum world

education view
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Academic excellence.
Conceptual education directed towards:

understanding

research

learning how to learn
free thinking
problem solving/ case study
creativity
imagination

self-expression

School uniform .
_ Personal guardian
Active role of students -
. _ Master/ disciple ethos
in campus life

School
Parliament

Students as monitors Scout oath

Elder taking care of younger Modern initiation

Community life.
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AFTERNOON WORKSHOPS for integral education.

Arts/Crafts

* Fine Arts
 Visual Arts
* Pottery

e Carpentry
* Handicrafts

Performing

Inner work

* Humanities

* Spiritual traditions
* Human values

* Groups dialogue

* Yoga

* Meditation

Value-based education.

Aesthetics

Fine Arts

Crafts

Puppetry

Corporal expression
Dance

Musical expression

Collective singing

Relation/

community

Role playing
Attitude tests
Groups dialogue
Positive thinking

Story telling

Community life

Consciousness

Meditation
Visualization
Relaxation
Yoga
Philosophy
Intercultural
Social/ literary

Service




Pedagogic process through age groups.
From Rousseau to Piaget and Steiner.
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Some historical and philosophical reflections.
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The 2013 PISA Report from the OECD

evaluates a number of educational systems around the world. Apart from reading, the
survey is focused on mathematics and science on quantitative/ mechanistic methods. In
the first ranks we can only find Asian cities ouatries. The PISA Report standsaa

symbol of modern mainstream schooling, a pedagogic system that has fed all the evils
of our world, and has no more future ahead if mankind must have any future of Earth.

For the renowned philosopher R. Panikkar, the PISA Report would be a clear

example of the blintechnocracyrevailing in the modern age at the antipodes of

human realizationlTo start with, whyare the first ranks taken by Asian countries or
cities? Probably by forcing children to study from 4:06@0 AM till 10:00 or 11:00

PM i something that should be legally banned as standing against fundamental human
rights-.

The Italian philosopher, N. Ordine, could add that the PISA Report legitimates and
perpetuates thetilitarianism, scientism and econaism that have discarded any form

of humanities and humanism in the last decades, producing a dehumanized humanity
that will not be sustainable on the long term.

The sage of French Renaissance, Michel de Montaigraedready warned several
centuriesbacktat : fASci enceesangueamecidefd&Sch@&nce
without conscience is but the ruin of the

One of the greatest scientists of the XXth centAtlgert Einstein, stated after 400

years of modern development that the present scartéechnology (the only things

that the PISA Report takes into account) are like an axe in the hands of a pathological
criminal.

Ch. Boukaram, a contemporary scientist heir of quantum physics and epigenetics,

reminds us that new science and spiritualiogglophy are converging in depth at this

point of human history.

Einstein understood that the physical world is but the manifestation of an immaterial

world, which the French poed,. de SaintExupery, beauti fully expres:
essential isinvisible o t he eyeso.

All the major figures of quantum physicshave concluded that the basis of the cosmos
is not matter, even not energy, but conscioushesactly whatvedanta anticipated in
India thousands of years back

Therefore, the foundation of eduicat cannot be the subjects that the PISA Report
overstressesmaths and scienebut the formation of consciousness, which means
human values and ethics.
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1 Recent research published by the University of Pennsylvania in the US$hows that
the patterrof neurological connections differs between the male and the female brain:
the first has more connections within each brain hemispivbiks the second has more
connections between the two hemispheres. In any case, it is undeniable that the brain
connetions are not finalized at birth but can be built through education.

The technocratic pedagogy of the PISA Report will never stimulate a balanced growth
of neurological connections, especially between the two hemispheres, which requires
special attentioto be given to boys. Only a holistic valbased pedagogy can foster a
balanced growth of neurological connections and a deeper integration between the two
brain henspheres, nurturing more harmious, ethical and setkealized human beings.

U For how lorg the prevailing culture represented by the OECD will continue to deny the
major contributions of both science and philosophy, and carry on a blind technocracy
that can only bring humanity to a collapse sooner or lafes¥. Havel, President of
Czechoslwakia, clearly warned before a joint session of the Congress of the USA in
199%.

1 One night the author of this Project had a dream, in which akweln sjritual master
asked him: Which is the core of all the spiritual and philosophical teachings of
mankind? The author thought: God; but the Master reptieelhuman person.

The school system should incorporatsound proposal for the education of the human
persontbeyond the misery of modern mainstream schooling that has dramatically
reduced all the geh of the pedagogic process to professional training of both white and
blue-collar workers.

1 The two major teachings 6esus Christwould probably be:
Love one another.
And: The Kingdom of Heaven lies within us.

Human beings will only love each otherill only engage themselves in true
cooperation and solidarity, when they awaken the Kingdom of Heaven within, which
constitutes the very core of integral education in human values, the education of the
human persoinbeyond the technocratic professiotraining that has no other future
ahead except an unstoppable collapse of civilization probably sooner than later
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U UNESCO. The Four Pillars of Learning.

1 Learning to know: to provide the cognitive tools to comprehend the world and its
compleities, and to provide a foundation for future learning {ldieg education).

1 Learning to do: to provide the skills enabling individuals to effectively participate in
the global economy and society.

1 Learning to be: to provide self analytical and socialli&kenabling individuals to
develop to their fullest potential psyckocially, affectively as well as physically,
towards an alfound complete personality.

1 Learning to live together: to expose individuals to the values implicit within human
rights, demaoratic principles and intercultural understanding, enabling individuals and
societies to live in peace and harmony.

Do these Four Pillars reflect the integral nature of humanity and hence education?
Obviously a Fifth Pillar is missing, which traverseswiele history of human thought
from thePalaeolithidill today. How is it possible that UNESCO does not include the
spiritual domain, which is present in ALL cultures of mankind, ALL without exception?
We are not talking here of any specific traditiorccedo, but that profound dimension of
human consciousness that is apprehended by all cultures of human history.

U UNESCO. The Report of the Faure Commission.
Report by the International Commission on the Development of Education, presided
over by Edgar &ure; UNESCO, 1971/72 (second edition 2013).

Although criticized for its visible limitations, the Report stresses in its own title the

importance ofi L e a r n i n, which incorpoeates thethical andemotional aspects,
but NOT the spiritual domain yet.

The FaureCommissiorand Report perpetuate the limitations inherent to most of the
documents produced by UNESCO till the 1990s.

U Peter Russell: from science to spirituality.
Consciousness is the key.

Peter Russethained a degree in physics and experitalgpsychology at the University

of Cambridge, and a postgraduate degree in computer science. Afterwards, he practised
meditation and studied Eastern philosophy in India; from this deeper experience, he
could conduct research into the neurophysiology afitagon at the University of

Bristol.

Over the years, he has also been a consultant to American Express, Apple, Barclays
Bank, BP, IBM, Nike, Shell, and other corporations.

Through his fascinating per somaghiftffromoyage,
materialism while studying mathematics and physics at Cambridge University to the
awakening of the spiritual dimension in India. His work propaspsrsonal synthesis
science and spirituality, integrating physics, psychology and philosophy lotizen

of a new paradigm in which consciousness is fundamental and represents the very core
of spirituality.
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In his weltkknown bookfi Fr om S c i e Russll ekptoresxiwe dhaiure of reality
and the crucial issue of consciousness. His discoveheddpiritual domain from his
previous scientific work as a physicist exemplifies the historical dialogue between
guantum physics/ new science and the traditions of spiritual philosophy and wisdom
present in all cultures of human history.

Could UNESCO catinue to ignore these fundamental trends of our time and stick to the
bias of a materialistic ideology that ignores the perceptions of all cultures of human
history before the advent of the mechanistic worldview? May UNESCO realize that the
Four Pillars ofLearning do not constitute an integral pedagogy since they overlook the
Fifth Pillar, the spiritual domain?

UNESCO. The Delors Commission and Report.
International Commission on Education for the XXIst century, presided over by Jacques

Delors; Report ttJNESCO (1993/ 96).

Beyond the prevailing technocratic and utilitarian tendenthesReport clearly

defends a humanistic and idealistic kind of education as a truly holistic process, which
comprises the aesthetic and very especially the spiritual damegiected by previous
international reports.

The title is meaningful enough:Lear ni ng. The TTheRepartr e WI THI
explicitly uses theterfi mu | t i di me n s i dmitadwn wordsjtqpposes: n O .

A s andérstanding through an inner voyageosdn milestones are knowledge,

meditation and the practice of selfr i t iitheiveryredsence of the Socratic/ myatic

path expounded by holistic pedagogies

This pioneering Report, acclaimed by a number of scholars all around the world, finally
opengnternational fora such as UNESCO to the spiritual dimension and hence to
genuine holistic education.

The work of scientists such as Peter Russell has certainly helped many to open their
eyes and bring this new holistic paradigm merging science andiafiiyiinto

governmental or international instances such as UNESCO.
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FROM MODERN SCHOOLING TOWARDS INTEGRAL EDUCATION:
A NEW PARADIGM AND A NEW CONCEPT OF HUMANITY.

Modern education has been focused on pure academics from a stridittinad/

rationalistic approach; nothing about consciousness, nor about the human dimension of
the student. In this context, the academic lecture method has been implemented from top
(university) downwards till primary school, with battalions of childgelmmetrically

ranged with elbows on desks and eyes fixed on the blackboard for the whole day, with
bells mechanically disciplining time like in a factory. We must dare to say that the
modern school dismissed genuine education and was reduced to proféssiong i

for both white and blue collar workerst had nothing to do with the education of the
human person as such. The modern school was the pedagogy of Industrial Revolution in
a materialistic society: an utilitarian pedagogy for a technocraticzeivon. The

Romantic reaction can help us to grasp the cultural ambience of the modern age and its
educational system.

This typically modern school system was aberrant from a pedagogic and an

ant hropol ogical ©point o fsnawieandevolltion,ahditd n ot
overlooked the very roots of education and the most important things oféifeely

human consciousness and deibwledge. Hence, it would be radically questioned by

the most eminent educationists from Romanticism onw&dssseau, Pestalozzi,

Froebel, Steiner, Montessori, Piaget, Dewey, etc, who would open new avenues for a
deeper, richer and more humanistic kind of pedagogy. Our educational project has been
inspired by these eminent educationists of the Western wotlbuwtiforgetting the
foundation of European educational philosop®reece and Platin dialogue with

Indian spirituality and pedagogwfter Vedanta and the classical Gurukula,

Vivekananda, Tagore, Aurobindo, Krishnamurti, Sathya Sai Baba, etc

This intercultural dialogue East/ West applied to education opens the door to another
dialogue between science and spirituality, between quantum physics/ new science and
the traditions of spiritual philosophy and wisdom.

This double dialogue unfolds a new hunsamand a new holistic paradigm for the

future of mankind, and provides an epistemological foundation for integral education in
human values. Holistic education is the pedagogy of this new emerging paradigm, just
as the typically modern school was the xtgy of Industrial Revolution, capitalistic
expansion and colonization.

Dewey already proposed tBecratic dialoguei n fr ont of the teache
inherent to mainstream schoolihgouring down information

Sri Aurobindo or Tagore would go muchrtiver: from the merely pedagogic level of

Socratic dialoguéDewey to its full metaphysical depthPlato.
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U0 From this new paradigm, our educational project would poinsexgral crucial points
for the future of education:

1 The modern school systewas not taking into account the specific characteristics of
the different age groups, treating children like small adults, considering even the
primary school as a junior collegjbased on lecture methodnd ultimately
teaching all children in the sam&y regardless of the unique nature of every child
and the multiplicity of geniuses and forms of intelligence in human life. As Foucault
stressed, the modern school was devised to standardize and to control, while our
educational project inherits the ligfst humanism from the Weand the East, and
aspires to academic and human excellence through the blossoming of the child from
insidei Bala Vikas in Sanskrit/ #uceren Latin-.

1 The modern school system reduced the holistic multidimensional natuee of th
human being to a rational mind with a bedynd the cosmos to mattefoday, there
is sound scientific evidence to overcome this modern fallacy and reductionism. The
universe is not a machifi@s mechanistic physics postulateQuantum physics and
newscience have shattered the mechanism dominating modern culture, and have
finally reached conclusions deeply coherent with those of spiritual philosophy and
wisdom. From this historical convergence we can assert that both Man and the
Cosmos are multidimerwial in interdependence. This constitutes the basis for an
integral kind of education.

T As we said above, modern schooling was
down information on students to be later poured down in mechanistic tests.
Mainstream dgooling taught what to think, not how to think. Integral education
teaches how to think in freedom through the Socratic dialogue: from Dewey to
Aurobindo or Tagore towards sédhowledge and selfealization. Modern
schooling was authoritarian and techradicr; integral education is democratic and
humanistic.

1 The modern school system was valueless since it was utilitarian and technocratic.
This has produced a horde of immoral economic and political agents that have
brought the Western world and the wholenkiad to the present economic crisis
which is in fact a crisis of civilization Any serious reflection today acknowledges
that the present model is unsustainable.

Integral education is valdgased. But this does not mean a new kind of catedhism

we havehad enough in the passince it goes far beyond the mere intellectual/
emotional levels. It goes to the inner dimension that was already present in the
traditions of spiritual philosophy and wisdom, and cannot be denied anymore after
new scientificdisc pl i nes such as sophrology, the
epigenetics, ettincluding the scientific study of meditation, and new methods like
mindfulness or focusing

1 Integral valuebased education brings out the key for the future of maniied:

transformation of the human being towards higher states of consciousness and
vibration in solidarity with all.
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U From the previous remarks, we can detime main characteristics of integral
education, that should be:

1 Multidimensional or integral/ holistic (like humanity and the cosmos), integrating
all the dimensions of the human being within a vision of interdependence and
underlying unity.
Interdisciplinary, crossing the rigid limits between subjects and disciplines.
Intercultural and international -towards the unity of mankind
Child -centred, recognizingthe uniqueness of every child, his or her own talents and
vocation, and hence multiple intelligences or the multiplicity of geniesesrds
selfknowledge and knowledge of the deeper self.
Socratic: based upoi®ocratic dialogue/ tutorials, and empathy/ love.
Value-centred, beyond materialistic patterns (intellectual/ emotional) unfoldiieg
inner/ spiritual dimension.
1 Experiencebased: not only at the cognitive level but also in ontological/
spiritual terms. Modern schooling and even the whole modern civilization have
been excessively abstract and dehumanized, producing a unique hypertrophy of the
intellect and the egd@eyond mere intellectual knowledgee must bring the
growing child towards direct and inner experience. Education cannot be
dissociated from life, whereas modernity has been inseparable from aligriedion
ourselves, from our deepest self
1 Transformative: directed towards the transformation of the human being.

= =4 =

= =

1 This is not anew catechism but a real, ontological transformation of the human
being, and hence the world (there is no separation).

1 Itis not a matter of religion, it is a new humaniswhile we respect all spiritual
traditions and religious backgrounds, or any persbelzef-.

1 Itis not a matter of subjectivism or relativism. It has a scientific foundation; it deals
with reality.

U In the process of daily implementationtegral education must also be systemic,
which means that it must take into account all the sysiateracting in the educational
process: certainly the child and the pedagogy, but also the family background, the
community and the social/ cultural contéxthich includes the public policies directly
affecting education

U Integral education musfuesion the structural inputs in the educational process,
like the physical setting and the time framework.

U In the horizon of integral valdeased educatiothe training of teacherswill be
decisive. The child will experience what is directly brought bytélaeher, not by any
theoretical design. If we want to implement holistic education, we must be aware that
the human quality of the teacher will be as important as the academic qualification. We
cannot inspire what we do not experience ourselves. Thesteaclst be a living
example. Genuine education can only be a loving guidance, accompanying the growing
human being in his or her own process. The educator should avoid an excess of
direction or interference, but he should never dismiss the pedagogiofuatther.
Education implies a middle path as anywhere else in human life.
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U After the pedagogic innovation by eminent educationists such as Rousseau, Pestalozzi,
Froebel, Steiner, Montessori, Dewey, in the West, or Vivekananda, Tagore, Aurobindo,
Krishnanurti, Sathya Sai Baba, in India,

Recent developments in the academic arena have provided new scholarly
foundations for integral education;for instance:

T H. Gardner 6s Theor y which réguilesanultidenensiontlle | | i g
holistic kind of pedgogy as expounded in this project. This theory was already
prepared by other scholars like L.L. Thurstone and J.P. Guilford, and it has been
supported by disparate scientific disciplines like neurology, developmental
psychology and artificial intelligence
Gardner has identifieseven forms of intelligencelogical/ mathematical
(scientist), spatial (architect), linguistic (writer), musical (composer), bodily
kinaestheti¢dancer/ athlete), interpersonal (politician, manager, educator) and
intrapersonal @wards inner life/ spirituality).

We can obviously design different typologies. In any case, this influential and
universally accepted Theory of Multiple Intelligence is deeply coherentartbus
proposals of integral educatioeveloping all thelomairs of human personality.

T D. Gol emandés Theory odrecéntbehavioaral mbdell nt el | i
rising to prominence after 1995 from previous contributions like H. Gardner
himself, P. Salovey and J.J. Mayer. This theory has also produced further academi
evidence for integral education, while it has become very popular in organizational/
management development, human resources, etc. It is directly connected with
holistic educatiorand Philosophical Idealism through its emphasis on love,
compassion, humaralues and the inner dimension. Basically, the Theory of
Emotional Intelligence argues that conventional intelligence is too najusiviike
traditional modern schoolingthere are within the human being wider areas of
emotional intelligence. This isivatintegral educatioiias defended by this paper
tries to unfold through a multidimensional pedagogy.

1 J. Kabat-Zinn and modern forms of Mindfulness,which integrate methods of
inner work from Yoga and Buddhism/ Zen with Western science. This Profdssor o
the University of Massachusetts has proved through empirical/ scientific methods
that the inner dimension exists and can positively transform the human being for
betteri which constitutes a major featureinfegral educatioas proposed by this
paper.

1 E. Gendlinbs Focusing, Thinking at the E
This American Psychotherapist and Philosopher, scholar at the University of
Chicago, has opened new avenues for thinking beyond the mere intellectual level,
unveiling therefore ther dimensions of humanity as developedrivggral
educationTherapeutic evidence brings further confirmation for this
multidimensional nature of humanity, and hence, education.
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Gardner and Golemands theor i esshipandpblid e c o me
policies.

However, we must remember that both multiple intelligence and emotional intelligence

were clearly formulated long time back by major philosophers of education such as

Rousseau and the Romantics.

U In any case, integral educatiorust always keep in mind thtte multiple intelligence
approach and child-centred pedagogies are inseparable.

1 Integral education must offer the growing chaldast spectrum of disciplines,
subjects and methods encompassing the multidimensional naturmahity and
knowledge.
In this Project, we have organized the multidimensional nature of education through
a five-fold pedagogic path.
All the children must be invited to explore all the different areathaahey receive
an integral education that weils and nurtures their holistic personality.

1 Only this integral/ multidimensional curriculum can be clué&htred and oriented
towards the seléducation of the child.

If a child cannot explore all the main areas of human life and knowledge, how can
heor she discover which are his/ her deeper inclinations and talents?

Only by offering the child a holistic curriculum can we help him to better know
himself and unfold his unique individuality and skills.

A child-centred pedagogy and sédfarning strateigs can only work if the

curriculum is integral enough to allow the growing child to manifest his holistic and
multidimensional identity, and from here, to allow him to better understand himself
and disclose his vocation and uniqueness.

U This means that a integral form of education must wisely combine:

1 The compulsory character of a basic curriculum foratich must be holistic and
multidimensional in depth

1 With child-centred and selearning strategiethat allow the growing child to
partially de@de and design to a certain extent his own curriculum in order to
stimulate and train his own inclinations and skills.

This requireoptional subjects and evaluation methods that foster creativity
together with sensible individualized tutorials and nmniig-.
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A humanistic pedagogy must also take into account the lucid insights of Prof. Peter Gray

a renowned developmental psychologist from the USA. His BoBkr e et has cértaimly n 0
been anticipated by J.J. Rousseau and Dr. MontessorirdfutIPay restates these fundamental
points for the present context with the needed academic/ psychological support. His basic
claims can also be traced back to literary history; Peter Pan and the Little Prince stand as
symbols of this humanistic pedagogyhich was clearly defended by the whole Romantic
movement.

From Rousseau, Romanticism and Montessori to Dr. P. Gray.
A humanistic pedagogy must consider the following fundamental points.

T

Modern schooling was established by the State not to promot®ifreef thought or
selfrealization but rather to indoctrinate, control and standardize. It is essentially
reductionistic, coercive and repressive. The French philosopher, M. Foucault, has
brilliantly analyzed this historical process together with the neajtnors of

European critical thought.

The last decades in the Western world have dramatically eroded free playing and
selflearning through an obsession for tests, marks, -€xtmécular, etc, boosting an
overscheduled childhood or youth more and maesgurized under an excess of
adult control. This has produced increasing anxiety, depression, behavioural
problems and suicide. This gloomy scenario has affected boys much more than girls
T statistics are startlingsince boys need very especially somacsg for free

playing, selflearning and exploration.

Proper education must provide enough time for free playegween children,

without adults. Free playing goes far beyond plaay methods controlled by the
adult educator. It will easily bring chilen from different age groups to mix
spontaneously, which is highly pedagogmodern education has sharply divided
and demarcated the age grou@couting may encourage suitable opportunities for
free-playing, although the adult world must allow childterfreely play among
themselves in a variety of circumstances also decided by the children themselves.
Proper education must promote paths ofk&fning or seHeducation, when adults
facilitate the context and the tools, freeing the children to e@lod discover by
themselves, being active rather than passive.

Integral humanistic education must ultimately find out the middle path between the
two extremes that the history of education has encouriténedypically modern
coercive form of educationithh an overwhelming adult control, and the opposite
extreme, as a reaction, of dismissal of the pedagogic responsibility of the adult
through a misunderstood concept of freedom of the cHilte middle path has to

do with qualified freedom, and also withe deepest spirit of the Gurukula, when the
adult educatorthe genuine Gurus a friend, philosopher and guide, who
accompanies the youth through pure love towards higesdization so that he
becomes his own Guru

U Nonetheless, the scientific bagor integral education should not discard the most
important thing, which is the philosophical depth unveiled by any earnest holistic

pedagogy.

144



U Needless to sagll these recent scholarly developments culminate in the paradigm shift
already outlined wih the advent of quantum physics and other branches of new science,
such as: new physics, relational theory, epigenetics, new biology, the Gaia Hypothesis,
neurology, the mindds new science, sophro
etc.

From theforerunners of quantum physics onwards, the different branches of new
science have evolved a historical dialogue with the millenary traditions of spiritual
philosophy and wisdornin particular Vedanta and Buddhisnm the horizon of a

holistic paradigm ashthe unity of science and spirituality. The most famous scientist of
the XXth century, Albert EBstein, also trod this dialecticphth from a broad aperture

of mind.

U The development of this new paradigm will certainly consolidaten fundamental
areas of human life deeply coherent and complementary:

Spirituality : the inner dimensionthe third eye of knowledge

Education: integral/ holistic/ multidimensional pedagogy.

Health: integral/ holistic health or medicine.

Science:quantum physics/ quantuseience with values.

Economy: ethical market economy/ common good economy with social policies
and circular economy.

Politics: not only indirect but also direct democracy and (integral) federalism.
International Relations: cooperation and solidarity towardhe unity of mankind
and a world governmeitiwvorld federalism

= =4 -4 -8 A

E

Just as the traditional school system of the modern age was the pedagogy of Industrial
Revolution, capitalistic expansion and colonization,

Holistic/ integral education will be the pedayoof this emerging paradigm,
which implies, in fact, a new humanism and a new concept of humanity:
a multidimensional human being in interdependence with a multidimensional cosmos.

Only this new paradigm and this new humanism can overcome the presisrfcr
civilization and quicken a new step forward in human history on Earth.
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From science to philosophy: the capital issue of human consciousness.

The greatesRomantic thinkers, like Herder, pointed out a fundamental reflection for the
future of mankind: whereas the modern age has certainly witnessed an extraordinary and

rapid material development, human consciousness has not developed to the same extent.

Einstein stated thahodern science/ technology is like an axe in the hands of a
pathological criminal.

If we examine the history of humanity since the dawn of the ancient civilizations till
today, we can easily realize that the evolution of consciousness has been very limited.
There has been some advance, there is no doubt abbetlggal frame for human

rights for instance. Still, Herder or Einstein outline an undeniable fact:

the evolution of consciousness has been much more limited than the material
developmentfor which modern science/ technology is more dangerous thanneh,

is quite obvious if we just look around us today.

This psychological and philosophical perspective brings out all the depth of integral
education. Few sages or edtionists have given us a clearer picture than
Krishnamurti, though ancient mastdike Buddha already showed the patmiddle

path of wisdom that should be at the core of the educational process, that is, the
transformation of the human being towards higher states of consciousness.

If we observe human history, we can conclude ttiaimain evils, limitations or

structural flaws are still here amongst us; there has not been any major change in the
human mind or psyche. Nevending desire, discontent, suffering, selfishness, division,
prejudice, conflict, domination, violence, ali¢ioa, are still massively present in the
contemporary world, and the prevailing educational systems through history have
systematically overlooked the issue of consciousness and denied the need for an
education of consciousness.

As Buddha taught, sufferg is universal, it ultimately comes from illimitable desire,
selfishness and division of the ego; still, there is a way out of this universal human
tragedy: a middle path of wisdom, the transformation of consciousness.

J. Krishnamurti has providesdlucd pr esent ati on of Buddhaos
world, while he has brilliantly outlined all the implications for education.

146

r



Pedagogic issues of special significance.
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U In thenaturalistic/ hdistic reaction against the sheer realism of pure academics, typical
of the mainstream of modern schooliegucators have become aware dfie
profound repression and coercion exerted upon the child.

It is today weltknown in medicine and psychology tleayoung child cannot be quiet

like college student, just because his or her body has a biological tendency and need to
move and express itself. Modern schooling has brutally ignored this scientific fact by
forcing young children to sit on desks for hoarsl hours like college students

sensible pedagogic system must allow young children to move and play, which means to
respect the nature of the child and the growing process of the human being. Hence, play
way methods have been advocated by Waldorf Sshbhlaturalism and Pragmatism,
especially in primary school, though scouting can also remind us of the different role of
playing for young adolescents. Other educationists such as P. Gray have stressed the
importance of free playing avoiding the excessioetrol and intrusion of the adult.

U In the historical reaction of naturalistic/ holistic pedagogies against the excesses
produced by academic realisgreat educationists such @einer have also proposed
artistic or creative ways of teaching(even forthe academic subjects) towatte
chil dés expl-leamning.i on and self

We must underline thaelflearning lies at the very roots of Ancient pedagogies such as
the Vedantic Gurukula or Buddhaodos teachin
philosohy have always encouraged slelérning in its deepest meanintis is

St ei ner 0 s-. Irbfrant & the borungrachd dry chalk and talk bookish methods, it
is possiblenot only for younger student® teach the same contents in more interesting
ways more appropriate to the age group, and more creative, arising the interest of the
child and making him participate more actively and discover and learn by himself. In all
the academic subjects, some artistic/ creative way of teaching towartEaseilfy can

be introduced, which, being more suitable for the nature of the growing child, will
undoubtedly produce better academic redwd{sart from a deeper and more integrated
development

For younger children, we can use the movement of the body, simyusgc, colours

and forms, stories, a little bit of dramatization, small games;\ptymaterials, etc. For
elder students, wean use the Socratic dialecticaéthod towards the active and

creative participation of the youth in a process ofkeelfnirg, with research, essays,
problem solving, case study, projects, etc. We can obviously make use of

Mo nt e s s eteaching matemalsdroviding for all disciplines exercises and
activities through which the child experiences and learns by himselfselhe

U Finally, educators and adults in general naystid the common tendency in our culture
to overwhelm the child with an excess of instruction and warning telling him or her
everything. We must allow children to explore, discover, experience, deamdy
themselveswhich does not deny at all the educational responsibility of the-aBudm
this perspective, free playing without adult intrusiotoisilly needed in the process of
growing up.
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Pedagogic tools underlined by Anthroposophy (Steimg Naturalism

(Rousseau/ Montessori) and Pragmatism (Deweyjji front of the overemphasis on
pure academics and exclusive chalk and talk/ lecture methods as encouraged by Realism and
exalted by the mainstream education in modern schooling.

1 Play-way methods/ materials and games with free playing;ertainly for the primary
section, but also for middle school (in the spirit of scouting for instance), corresponding
to the very nature of the child and his or her most natural way of learning.

Games have beapenly neglectetly the mainstream of modern schooling as a proper
pedagogic tool, just allowing sports for one or two periods per Wweek competitive

way-. We must also recover the spirit of cooperation instead of so much
competitiveness, and, in comhtion with sports, games must unfold their own

pedagogic potential. In our school design, we reserve one hour for sports, games and
free playing together with gardening after the evening workshops. Howevewaay
methods/ materials and small gamesaao be introduced in the morning academic
session or in the evening workshops, especially for younger children, not only in the
breaks but also as pedagogic tools. The campus itself should incorporate some playing
areas with chil dcoastrictonspar k and scouting

1 Story-telling with poems and songssomething as old as mankind, through which all
ancient cultures were transmitted, but largely forgotten by the modern agetefliingy
will be a normal tool in human values periods, though it cankssteeply pedagogic in
English, Foreign Language and Humanities. Again, it should welcome the participation
and creativity of the children.
The general role of quality culture; much more than general knowledge: aperture of
mind, tolerance, and human/ spial values to heal the soul.

1 Gardening and the contact with Nature,which impliesa direct observation of
Nature with direct experience/ experimental methods and activitiedt has been
empirically proved that children who have a direct contact witlhudaand are educated
through experimental methods develop faster and bettep academicalty Children
imprisoned in a classoom during all their process of growing up with exclusive chalk
and talk and bookish learning will develop duller personaléiesmore limited minds.

1 Scouting and social service to the communityincorporated by the prestigious
International Baccalaureatieday. In variousschool desigs, these activities auld
mainly happeron Saturdayi that is whytheyleave Saturdays frdeom academic
teaching or normal schooling, breaking with the predominant tendency in India to
include Saturday as a normal school day, which has been dropped in many Western
countries.
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1 From music to musictherapy; from art to art -therapy.
Beyondtheir properaesthetic dimension with creativity and emotional intelligence, all
the arts offer a therapeutic/ Socratic potential in terms ofrsgliry, healing, positive
transformation and setealization. The results, especially with youths at, iekve been
astonishingly positive everywhere. For this, the arts antharapy constitute a
fundamental pillar of education.

1 The model/ inspirational role of the mentor or guardiani in the spirit of the Socratic
dialogue or the Indian Gurukula, theatbnship between master and disciple, which
has existed in all indigenous/ ancient cultures
The mentor/ guardiacan bring a closer guidantterough love/ parental care while
being a living example. This should be the ideal of any teacher in a hpésiagogy:
friend, philosopher and guide; true fAauct
for boys, who crucially need the figure of the male mentor and positive male role
models to grow up.

The teacher as a genuine Gurunfolds the deepest pedsgc role of the adultyhich
is relational and dialecticébwards seHearning and selfealization. This positive and
more profound vision of the adult might counterbalance the negative image of the
educator created by mainstream schooling throughvéswvhelming and coercive rule
upon the child. It can also unveil the most needed middle path:

U avoiding the repressive imposition of the educator,
U and on the other extreme, the dismissal of the pedagogic role of the adult through a
misunderstandingohte chi | dés fr eedom.

c:

Modern mainstream schooling has produced the first extreme,
U while many progressive pedagogies, as a reaction, have brought the pendulum to the
other extreme.

A humanistic and integral kind of education must wisely follow the migdth,
beautifully expounded by the Upanishads of Irfdianstance.

9 Continuous holistic assessmenthat includes qualitative/ human assets and a close
interaction with parents/ families.
In front of mere quantitative marks, a holistic and humanistid &f assessment must
consider all the facets and regard the student as a whole and as a human being.
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In general terms, the forerunners of holistic education, Naturalism or
Pragmatism have not encouraged the excesses that many progressive
pedagogies have produced in the last decades in the West

The excess of bookish scholarly knowledge given by traditional pedagogies has
produced a reaction that has often gone into the other extreme, with an abuse of playing
methods, activities, self discemy, group projects, issues and problems, etc, leading to the
dismissal of the role of the teachand the decay of cultural and intellectual standards.

The major figures of integral educatitry to avoid all sorts of extremes, striving for a
middle pah and a balanced, harmonious pedagogy, where the different contributions of the
major schools of educational philosophy are integrated in a wise way for the benefit of the
child, for the sake of his or her education and realization as a human beiregloniteand also
under the necessary loving guidance of the adult or educator.

In the horizon of this middle path, holistic pedagogies should always keep in mind the
illuminating example of the Indian Gurukula, the master with his disciples, whepeatess of
selfeducation was inseparable from the loving guidance of the master, who was a guide,
philosopher and friend, like a second father and a true Guru.

We find thispedagogic middle pathin the works of one of the pioneers of integral/
progressive magogies in the USAlohn Dewey.

1 Dewey proposed a radical reform of the traditional school system in the line of a
Socratic childcentred holistic pedagogy.

1T But he always warned against the erosion
pushing todar the concept of selearning.
And he also warned against the risk of weakening academic standards through an abuse
of play-way methods, activities, projects, issues, etc.

Dewey defended a middle path in education that lies at thecoezyof genuinéolistic
pedagogies as defesd here.

The educational process should striveanrequilibrium between:

1 imparting knowledge in a Socratic way,
1 Hence allowing the child to experience and learn by himself or herself.

We believe thathe InternationaBaccalaureate from Geneva strives for this kind of
equilibrium.
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Techniques of inner workfrom the spiritual traditions of mankind and also from the last

devel opments of new science (the mindds new
breathing, relaxation, @lervation (of what happens within), concentration, visualization,
meditation, yoga, katsugen undo, etc.

Our schools will emphasize breathing and meditation in theilibéjio Dhyanain the line of

Vedanta, reminding the metaphysical significance of Ligltbherence with the last findings

of quantum/ new science.

This fundamental and most profound facet of education, blindly overlooked by modern

schooling, is now rediscovered by postmodern societies even in the scientific arena. The door
wasopenedbylgant um physics, and new scientific fie
sophrology have consolidated the aperture towards the deepest domain of humanity, and hence,
education, with an undeniable potential at different complementary levels: therapeutgirae

or healing, and knowledge of oneself towards-sslizationi manifesting the inherent divinity

of the human being

Some basic techniquelike breathing, relaxation, etc, canfody developed in the afternoon
workshopsdevoted to the holisticature of humanity and education; but they can also be used
for some minutes in the morning assembly or in the morning academic sessiamot only in

the breaks but also to start any period

In fact, we should avoid the dualism that often reappears whdno evolve towards

integral education, which does not consist of adding one hour of yoga to the academic subjects,
but rather, in totally, deeply integrating all the domains of humanity for the blossoming of the
child from within. Hence, inner work shld bring us to act here and now in our community.

Even the academic subjects and the whole school life should be imbued with the profound spirit
of the inner being.

Integral education invites the growing human being to discover himself or herself

WITH IN; only then, can we unfold our most profound reality or being, our true spiritual self,
from which the universal human values like peace, love and compassion naturally arise. Only
from this inner depth can there be a real transformation.

The positive efects have been widely recorded all around the worldnore concentration,

better academic results, more peaceful school life with less conflict and tension, emotional
balance, enhancement of health, and last but not least, human realization, which means the
realization of everyone in his or her unique vocation in solidarity with all. Only this inner
transformation will transform the world around.

Education does not consist of lists of marks from mechanic tests. Educating the human being

should be the mostindamental goal of education.

Because the most important has been totally neglected by the advent of modernity through a

blindly technocratic and materialistic civilization, we must now face all the evils around. As the
philosopher Raimon Panikkar wathehe future of mankind depends upon the crucial shift

from technocracy to humanism. Here lies the educational message of J. Krishnamurti, and the
proposal for education in human values of Sathya Sai Baba.
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Education in Human Values-as taught by SathyaSai Baba.

The value perspective is integted through different pedagogic strategies:

a direct teaching of human values (in school periods);

incorporating a valueentred pedagogy in all academic subjects;

infusing the values through a kfyle, primarily in the hostel;

unfolding the depth of human values from inside through proper spiritual tools:
meditation, yoga, prayer and fAbhajanso
T the direct conimasteti nwitthhe ifémgenidg urou o

T
T
)l
)l

* The leitmotiv of the schools suld be:Simple life, high thinking.

* Another pedagogic principle would bgouth led by youth, which implies a system
of monitors through which the elder children take care of the younger.

* Self-relianceis also highly appreciated, that is, the diresponsibility of the students
in hostel for a series of activities, like: cleaning their room, serving the food,
maintenance of the hostel stores, etc.

* Finally, the whole pedagogy would follow the inspiratiortlodé Gurukula, the
community of the mastevith a small group of discipletn the boarding schools,
teachers live with the students, take care of them, and supervise not only their formal
instruction but also all the other activities and their general welfare.

* In this special atmosphere, the taldife is imbued with values likerotherhood,
community life and sharing.

With r egard to the spiritual practice

1 The meditatiorwould be inscribed in the Vedantic tradition, as restated by Sathya Sai
Baba: meditation in the light, especially suitafdr children and adolescents.

1 The longer periods of collective prayien hostel and schoolWwould include a diversity
of activities, among which: a speech delivered by a stddemg the audience,
guotations, Vedic chantirign Sanskrit, and a colletive prayer.

All Sri Sathya Sai Institutese based upaa pedagogic triangle:

1 the school or collegdor academic knowledgewith ethics and values
1 the hostelwith community life and brotherhood,;
T t he i nmempleias &symbol of the spiritudundation of everything.

However, the key of this holistic system of education would be imthgrationof the

three peaks of the triangle, which implies the fundameotatrence between thought,
word and deed.
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We have warned above that intdgrducation cannot be reduced to the last
developments of new science or academic psychology/ peddfjagydo not tackle the
crucial issue of the human mind or psyche with all its philosophical depth, that ishe
transformation of consciousnesswe will just overlook the very foundation of holistic
pedagogiesand we will cut down all the depth of integral education to a superficial pseudo
progressive pedagogy based upon play methods, etc.

There is an intelligence in Nature, in our own organismrfstance, and there is also a
movement towards harmony that the oldest human societies were still able to perceive. This
feeling of being part of the Cosmos has been gradually lost, and totally destroyed by modern
civilization, which has overemphasizdtwtexternal senses to nurture consumerism, while it has
seen the Cosmos as a dead machine to be exploited till devastation by an unsustainable
economic system. What does human intelligence consist of?

The only way out of this vicious circle ending up itf sestruction lies in a real,
ontological transformation of the human being towards higher states of consciousness and
vibration, where the fundamental human values emerge from within, and the recognition of
diversity unfolds the most profound awarenessnity and interdependence.

Socrates showed the path 25 centuries back by following the inscription on the Temple
of Delphos:-Oh Man, know yourself and you will know the universe and the gods.

The heir of Theosophy, J. Krishnamuti, has taken up tlcé mrhumanism for the
modern world. While renewing the ancient teachings of wisdom given by classical sages like
Buddha, hénas spoken a modern language and has appealed to the modern mind. His general
philosophy proves to be particularly suitable fore¢decational arena.

This lucid sage of our age has invited every human being to observe himself or herself:
the Socratic path afelf-inquiry towards seHrealization, knowing that unfolding all the depth
of humanity, the most profound human values wigirtontological texture, and the real
consciousness of unity, requires tiagharsisiin Greek or cleansing of our own prejudice,
blocks and evils. Moreover, setfquiry is inseparable fromialogue and relation since we
are not separated and we amoaial being as Greek philosophy underlined

The educational process must find ways appropriate to the age groups to undertake in

simple yet efficient terms this fundamental process ofisqliiry, cleansing and self
realization, without which humawiwill remain stuck in the old patterns of the past:
selfishness, division, conflict, alienation and violence, with an increasingly powerful
technology that will mirror the axe in the hands of a pathological criminal described by the
greatest scientist afie XXth century, Einstein.

In the educational project presented here, we try to design a pedagogic process capable of
addressing the Socratic path in an open way suitable for our time.
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Modern materialism drags along an irrational prejudice agaieditation/ inner work and the
inner spiritual dimension.

Today, this prejudice cannot be sustained anymorewandust dare to defend the inner
spiritual dimension and meditation/ inner work in the educational arena.

Public authorities cannot deny fter the amount of evidence put forward in the last decades
throughout the whole Western world.

1 Inthe 1970s and 1980s, the expansiosophrologyandyogain the Western world
opens the door to the inner dimension.

1 Theneuroscientific experiments on mditation, especially on Transcendental
Meditation (TM), prove on scientific grounds that meditation does have a positive
impact on the brain, psyche and body.

1 Around 20 universitiesstudy the meditation practitetween 2000 and 2012he
utilization of sophisticated devices shows that meditation modifies the volume of brain
regions in terms of number of neurons and number of neurological connections; grey
matter ado increases, and the immuwstem improves.

1 Richard J. Davidson professor of psychiatiy Madison (Wisconsin), realizes that
meditation produces positive epigenetic changes. In order to be activated, a gene must
express itself through a specific protein; otherwise, it may stay silent. Both the
environment and mental states can modify thession of genes through a kind of
process called e p i g e.nt & provedstatlay that meditation has a positive epigenetic
impact on our genes.

1 Inthe 1970s, the renowned US researdoerKabat-Zinn creates the Mindfulness
Based Stress Reduction (MR) while his scientific research and clinical work at the
University of Massachusetts manifests with undeniable empirical evidence the
noticeable benefits of meditation.

1 Mark Williams , reputed professor of psychiatry at Oxford University, implements a
medtative model especially designed for persons suffering from depression: the
MindfulnessBased Cognitive Therapy (MBCT).

1 In Paris, the psychiatri€hristophe Andre utilizes this kind of meditative therapy at
the SainteAnne Hospital.
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1 Three Eastern menhave an impact in the Western world while spreading the teaching
of meditation: the Japanese Zen mdmksen Deshimary the Tibetan Lam&hogyam
Trungpa, and the Burmese Theravada ma&eenka

Later,Chade-Meng Tan teaches mindfulness taoghly stressed employees of Google.

All around the Western world, meditation teachers help employees of commercial
companies enhance their mental and physical health and find a more meaningful life.

E

1 In 2012, the world famous US media professigdpiah Winfrey brings meditation
into her first rank television show.
1 In 2012 alsothe US Senator Tim Ryanpresents a book centred on the inner
dimension with political outlooki A Mi ndf ul Nati ono.
1 Inthe USA and the UK, the benefits of meditation are officialyognized by the
Ministries of Health, hence acknowledging all the scientific evidence accumulated in the
last decades.

1 In parallel to that, basic handbooks about meditation become worlddlkest with
more than one million sales.

Can we continue tostick to a XIXth century outdated prejudice, and deny the scope of
inner work, meditation and spirituality for the educational field?

The development of these branches of new science and their social impact can decisively bring
the modern world to rediseer all the depth of the traditions of spiritual philosophy and

wisdom and apply it to a new kind of education that will really educate human beings,

instead of merely training them at the intellectual level to later throw them hopeless, soulless
and valeless in the professional, economic or political life, forced to cope with stress and
depression by swallowing tablets.

Do we need more evidence to finally integrate the spiritual dimension and meditation into the
educational process?
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Within the general framework of the new holistic paradigm, integral education should develop
two fundamental aspects of human consciousness, parallel to the very nature of the cosmos

itself: relation and dialogue.

Quantum physics and relational theoayvl discovered what mystical philosophy had

already revealed centuries back: that reality is essentgdiffonal and that within an
underlyingunity everything isnterconnectedh interdependenceA new kind of integral and
humanistic education mule relational like reality itself.

The relational dimension includes several facets, from the most obvious to the most

profound:

i

T

At the external/ social level:

Education should develop community life and the sense of brotherhood and unity
through tostel life when possible, through the whole campus life in general, and also
through operair activities in weelends or holidays

Moreover, integral education should foster interpersonal relationships based upon love
and compassion.

For academic work ahthe whole school life, we must arrange personalized tutorials and
guardianshipsin the Socratic spirit or the Gurukuja

Together with the pedagogic responsibility of elder children towards yourngesugh a
sensible system of monitors imbued witlothverly care.

Furthermore, it is highly educational to organize programmes of social service
appropriate to the age groups
And also units of Boy Scouts and Girl Guides.

At the internal level; the realm of mind and consciousness:

The school must ainge interdisciplinary spaces within the academic curriculum in
order to soften the traditional subject boundaries and nurture relations between
disciplines, topics and concepts.

In our school design in particular, we will set up different kinds of lirkksvben the
morning curriculum teaching and the afternoon workshops devoted to the other
dimensions of the human being, establishing connections that will manifest our holistic
nature.

In general terms, we must develop a relational mind that sees notbjedysobut also
relationsi and hence, interdependendhe transition from noun to verb.

Finally, seltinquiry: from the knowledge of the outer world to the knowledge of the
inner world, or knowledge of oneself, observing what happens within ourselves in
dialogue with others: from I to You, and from You to We (unity).
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School failure and special needs.
From sociology to psychology: pedagogy is the key.

School failure and behavioural trouble have become a massive problemmaquesn
societies, and has massively affected boys more than gistsmething that is still
largely ignored precisely because it affects the male gender and not the fdinale
undeniable thaschool failurei affecting boys more than girlsonstitutes a social
phenomenonthat requires a sociological perspectivestill, an individual dimension
cannot be overlooked, and from a more psychological approach we can ultimately
realize that pedagogy is the key.

An educational problem like school failure may have some roots ipetisenal context
of the studentincluding family, which again may arise sociological implications
However, recent research has shown sbatetimesthere are psychological factors
that cannot be deniedSome children manifesieurological disordersthathave a
direct translation into the educational process and school life. The sociological
reasoning cannot cover up the neurological probleothar psychological factors A
sensible approach to educatsimuldcombine the different factors that can be
identified.

Still, the solution is not merely psychological, because the child with some neurological/
psychological trouble will not be taken out from school and just put in the hands of a
psychologist for life. Whatever are the psychological/ neurolbgisaesthe child

must stay in school and must be adequately treated according to his or her condition
not according to an objective pattern that does not fit him er Hence pedagogy will

be the key,which means tha humanistic educational systean only bechild-

centred: taking into account the reality and vocation of every stud&mtd-centred
pedagogy is a synonym of education. For this, teachers deserve the necessary training,
and must be given the necessary tools and conditeymst fromspecialized teachets

if a teacher must take care of 40/ 50 or even 80 chilidaerit occurs in government

schools in India a child-centred pedagogy will be just a dream.

In order to prevent school failure it is important ttegtchers identify as gg as

possible any special neurological/ psychological problem. Then, the school must be able
to adequately treat that child. Instead of forcing him into a rigid pattern that may be
suitable for other children, a chittbntred pedagogy will find the wagy adapt the
educational process to the nature of the dhitiereaghe mainstream system is doing

the opposite: forcing the child to adapt him into an external scheme that may be very far
from his or her own reality

Here,dyslexic children must find their placein the school,making it clear that they

are not abnormal but totally normal in their own genius. In fact, a number of great men
in cultural history were dyslexic. Apart from the adequate treatment, this child may
require a moral oral kind of edationi as it happened in the ancient Gurukula, with the
master/ disciple relationshipmany respond even more than any child to love, and they
can be very creative in the artistic fields.
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When we face the common problems of modern educational systs, experts in
education brandish two sorts of argument:

At a social level,we can point ousociological factorsthat will describe structural
problems.

At an individual level, we can findpersonal/ psychological problemselated to a
particular studeritincluding the family background, which can immediately appeal to
the cultural/ social context, and hence, to a sociological perspective

We can easily see thtite two points of view cannot be dissociatdite big lesson of
interdependenceediscoveredby quantum physics and systemic theohy order to
tackle educational problems in a sensible and efficient way, both dimensmrial and
individual should be combined.

Governmental authorities cannot ignore the sociological implications; thereftiney

must facehe structural problems and try to solve them.

But pure sociology or just public policies will not help any at@tdin their daily lifef in

the classroom or at homé&he microcosmof the classrooni or the schoot

constitutes the daily adity of the child,and here, at that level, a chiteéntred or

humanistic pedagogy must work with the specific conditions of every child. As we said
above, the material context and the training of teachers will make it easier or more
difficult -or just inpossible, in thelassroom of an Indian government school, for
instance, with 80 children and a teacher who has never been properly-trirnbis

regard, governmental authorities can play a crucial role.

We must also be aware of historyo be conscios of the historical inertia that the
modern school system drags along. The modern s¢ébkodlifferent from indigenous or
Ancient pedagogiesvas created as a social/ political tool to standardize and to control.
The research of the French philosopherhidid-oucault, brilliant and profound, is
eloquent enough, though there is a lot of scholarly literature analyzing in detail this
historical process. Moreover, the predominant school of educational philosophy in the
mainstream system, Realism, has exclugif@used on academics from highly
rationalistic/ scientific patterns. Because of this origin and orientation, new schools of
educational philosophy have opened the door to other possibilities while enlarging the
educational scenario in more holistic dndnanistic ways. Here come into the picture
Anthroposophy (Steiner), Naturalism (Montessori, after Rousseau and Pestalozzi), and
Pragmatism (Dewey). Western scholars often ignore the contributions of other
civilizations like India, with great educationidiee Vivekananda, Tagore, Aurobindo,
Krishnamurti, Sathya Sai Baba, etc.
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THE TRAINING OF TEACHERS AND THE COLLABORATION WITH
PARENTS/ FAMILIES: GURU -VIKAS together with BALA -VIKAS.

The first pedagogic method is to be a living example onesejf.educational institute
or authority must face the fundamental issut @& a c thaaingsi Dot only in academic terms,
but also and primarily in terms of values and integral pedagogy.

Education does not imply the children only, but the adult$ bath teachers and
parents, and sometimes, it seems that the adults need more education than the children
themselves. The human process of transformation and spiritual awakening affects everybody,
all human beings, irrespective of age.

Thereforethe trainirg of teacherand the association witharentéfamiliesbecomes a
crucial policy in the agenda of integral valoased education. Teacheasnd parents, and adults
in general must undergo themselves some kind of inner wordnsciousnesand energyin
order to transform themselves and then be able to help children transform themselves too; you
cannot transmit it if you do not experience it.

For this purpose, some pioneering educational movementSriil&athya Sai
Organization prepare stages for thagrting of teachers from the inner value dimension. Sri
Sathya Sai Organization implements this kind of programmes through its Institutes.

Schools of integral education must offer formative activities for adtétchers, other
professionals of educatioparents and the general publkiegether with academic workshops,
symposia, etc, on holistic value education. In this field of action, teachers colleges and
education faculties should acquire a prominent role.

The school policy towards teachers and pares must include:

Compulsory training for the teachers of our school.

Regular teachers/ staff meetings.

Open courses/ activities for teachers or professionals of education from outside.
Collaboration with other educational institutes, governmental omiatienal

organizations for the sake of education.

Information/ activities for the parents of our students.

Feedback and suggestions from the parents.

Regul ar interaction with the parents with
follow up.

1 Regular aendance of parents to school special evenings, events, programmes, etc.

= =4 =4 -4
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Section V.

The practical tools for
integral education

From the pedagogic practice to the philosophical visian

From technocracy to humanism
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THE PEDAGOGIC PRIN CIPLES
FOR THE PRACTICE OF
INTEGRAL EDUCATION.
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Theories of learning. AL64.

The holistic mindset. PL68

Experiencebased education. B71

Selflearning strategies. R74.

A child-centred pedagogy. R76.

Value-based education and ethics1/8

The Socratic Method or Dialogue. F80.

The Indian Gurukula and meditation for modern school$8R.
From neuroscience to wisdom; technocracy and humanish83P.
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. Theories of learning.

The indigenous tribes in the past knew vegllwow to educate their childrémnvithout
neuroscience, educational psychology or scholarly learning thedffescan assert
through anthropology and the contacts established in the early period of coloriization
before these cultures were distorted aremassacredhat they did not face the typical
youth problems that have become massive tdeapecially among boysMoreover,

there is something truly astonishing for modern scholarship: these archaic peoples
designed a model of human growth througl gopups that is deeply coherent with
Piaget and developmental psychology. Why? Because they were human like us and had
the same intelligence than iusrobably more because they did not devastate the
environment as we have den&hey also practised thedia method of science through
empirical observation and experience.

The arrogance of modern civilization and scientism must be lowered down. The deepest
pedagogic methotignored or misunderstood todag thousands of years old: the

Socratic Dialogue tht lies at the core of the Upanishadic Gurukula in India, and

needless to say, that was utilized by Socrates and other Greek educationists.

As Kant emphasizededucation is a historical process. Only the blindness of modern
technocracy could ovestresghe role of educational neuroscience and raise mediocre
scholarly presentations while dramatically erasing the wisdom of thousands of years of
human experience.

As Prof. R. Panikkar stressedthe cultural imperialism of modernity has fed all the

evils d modern societies, which will never be able to solve their problems in depth
through the same arrogance, cultural imperialism and technocracy. The modern world
must rediscover humility and the wisdom that has been buried below false scientism and
technocatic mirage. Modern education could overlook many mediocre theories that

have become so trendy nowadays, whereas it should learn important lessons from this
accumulated experience of thousands of years and these treasures of wisdom present in
all cultures.
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The major Learning Theories in the modern world.(Not necessarily incompatible).

1 Cognitivism and Developmental Psychologyl. Piaget, J. Anderson, etc.

Learning is based updhstage processingsensory memory/ shetérm memory and

long-term memory. We can still differentiabéher kinds of memory. semantic/

episodic/ and declarative/ procedural.

Students learn throughental processing:how information is processed.

Hencethe teachermust design strategies for students to processwmafoon; he/ she

must also model thinking tools to challenge students. It is very important to @et up

positive rich environmentfor learning.

From the teacherds point of vlieanndantdd s c
attention, and produce positv e changes i n thethreughudent 6s
various ways, such asrepetition, rehearsal, review, summary, visual, creative

assessment, etc. Thetive role of the students fundamental.

Piagetdesigned a wholtheory of cognitive development tihough four

developmental stagesexamined abovesensory/ motor(from birth to 2)/

preoperational (from 2 to 7),concrete operational(from 8 to 10) andormal

operational (from 11 to 21 with a turning point around 14/15 in terms of consolidation

rather han substantial new development).

Piagetds developmental theory is fundamen:
successive school stages: kindergarten, primary, middle school and higher secondary. It

i s also coherent wi t klopfeneanddcongpargiiNe/acglteral of s
anthropology.

R. Steinerproposed a mature frame for integral education that does not contradict
developmental psychology, but rather utilizes it in innovative terms in order to unfold
all the potential of education inhmlistic vision.

91 Behaviourism.E.L. Thorndike, I. Pavlov, J.B. Watson, B.F. Skinner, etc.

Behaviourism lays stress on thieservable behaviour Behaviourists insist on the
scientific nature of their discipline, which has been denouncédsas i e nathers mo r
than scienceby more prescriptive theories and critical thinking.

In the educational field, it explains thearning processthrough observable changes in
behaviour while registering the connections betwstenuli and responsesinputs and
outputs.Learning occurs through expected responses to definite stimuli.

More concretelystudents learnthrough practice and experience, repetition and
reinforcement while rshaping what they learRracticeis the key to learning.

The t eacistoprgpare arlearhing process through successive steps with clear
goals and tools. The t ewenhserrHé/shemassfdsteri s b a:
desired behaviour Learning is observed keychange in behaviour Feedback

becomes crucial for the teache

This theory emphasizes theward systemthat operates behavioural change, though

skills, drills and practice are also welcome.
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1 Social constructivisn. Learner-centred. L. Vygotsky, J. Bruner, etc.

Students learnthrough construction of knowledge,csalizing and seHead.

This learning theory is closely connected wathdent-centred learning. The teaching
process must be centred upon the child rather than the teacher and his/ her pre
conceptions.

Learning &so means building knowledge by doifiands on learning

The teachermust give questions rather than answers, and encourage team work through
relation and cooperation. He/ she is basicalbuide and facilitator.

This theory encouraggsojects, group discussion and other tasks wieretudent is
active rather than passive. Educators should guide studeptslitem solvingand
supervise individual and grouygojects.

The goal of educatioris to stimulate lifdong learning beyond the shdadgrm memory
poured down into mechanic tests.

M Connectivism.

This theory regardse learning processas a creative path through which students

connect information and wish to know moleterconnectednessds the key to learning.
Today,students may learn a lot through informal, networked, technologylesh

environment.

The theory stresses thecisiorrmaking from astudent-centred perspective which

means that students decide what to learn. Primarily, they must be able to produce

something by their owrlearning through actuation.

In parallel to SocieConstructivismt h e t e a cisiseen assa facilitatoe he/ she

can stimulate connections and encourage t

U All these are descriptive theories answering to two questions:
What is learning? How does it work?
Which involves bdt the role of the teacher and the student.

These are proper Learning Theories.

U There are other theories which are prescriptive, answering to another kind of more
philosophical questions:
What should we teach? Which values should we convey?
What is thepurpose of education? Which again immdgcher and student.

These are more exactly philosophies of education.

Integral value-based education corresponds to this category, though it must also
utilize learning theories and the third kind of theoryT instructional-.
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In between both descriptive and prescriptive theoriesve still haveinstructional
theories designing methods for educatioto foster learning from one perspective or
another. For instanc&ardner, Bloom, Krathwol, Kolb, etc.

Instructional thenes depend on both prescriptibWhat kind of education do we
want? and descriptiofi How does education work?

Gar dner 0 sf Miltiple imtelligences:

Bodily/ kinaesthetic
Intrapersonal
Interpersonal

Verbal/ linguistic
Visual

Musical

Logical/ mahematical

Bl oomés Taxonomy
Remember

Understand

Apply

Analyze

Evaluate

Create

Krat hwol 6s
Characterizing
Conceptualizing
Valuing

Responding
Receiving

on

Taxonomy
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2. The holistic mindset.

We should not indulge inthe technocratic mir age of mainstream cultur e

1 TedniquesTt ortechnolagies are not primary but merely instrumental.

1 First andforemostintegral edwcaion is acertain vision; it is related in depth to a
world view: whereas modem mainstream schaling consttutes the pdagogy of the
Industral Revolution, Steinerd s déraSchoolsrefl ect anotler world view that is
meitphysical/ spiritualand is diedly linked to European Philosophcd Idedism at
theantipodes of modern materialism.

If we apply mere techniques withoutthe adequate mindsetwe will justreped the
typically moden mainstream schooling with neveolours ony.

Thetechniques musbeinstruments of &uly holistic mind. Integral value educaion
is basi@ly an attitude, astateof consciousmess.J. Krishnamurti unwveiled all the
depth of theissue, but very few have redly listered to hm.

Unfortunagly, integral education has been impoverished and reduced to aset of
techniques hilliantly expounded in power pointsand eloquenty presentedat Tedx
Talks. Socrates rever became popudr and he was even prosecuted lecausehewas
disturbing. We havetotally erased himtoday becausewe have deeply misunderstood
his messagé which is oth cagnitive and metaphysica, andalso anthropadgical
through thepedagogic love-. TheSocratic Methodis not a ¢chnique; itis anattitude,
avision, aworld view, aphilosogy, astateof consciousess. To@dy everything is
about edeaional technologies; philosopy of education has been replaced by
technocracy and scientism.Integral education is not agchnology nor atechnique; itis
amatterof pure philosophy, it deds with corsciousress. Most of the fgsentations in
You Tubeaboutintegral edwcaion, lf-leaning, experientia leaning and child-
centred pedagogy dramatically overlook the cruial issue ofconsciousessthat
guantumphysicigs have predsdy emphasized. Mostof theproposals ofintegral
educaion have lostthe ethos, the philosdpy, and have just reproduced thetypically
moden sdool with amore cheerful face; butin depth itis still the sme old
paradigm.
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Justgo toIndia, which thecultural imperialism of the Western world never does i in
general- and you will be astorishedat redizing that India understands inegral
education intotally different termsas compred tothe USA for ingance. In Indiai as
it was for Socrates- integral edwcation hes a spiitual/ metphysical foundation, that
guantum physicigs conprehend butmost of pogressve schoolsignore. As we said
before, the moden world will never beable to face the poblems 1 gererates throwgh
theestablishectultural impeialism and technocracy. As A. Eingein warned, you
cannot solve graoblem within the samestateof mind that fas aeded it. Most of
progressve schools stay within the boundries ofthe sme old séte of mind; thereis
no paradigm shft at all 1 thereis orly illusion at thesuiface-. Thereis a @radigm
shift when youreally trespass théoundaries and go beyond.

In India, spiritual masts, sags andpoets whowere also phlosoplers of educaion
have promotedintegral or holistic educaion on spirituabrounds: Viv ekananda,
Tagae, Aurohindo, Prabhupada, Krishnamurti, Maharishi Mahesh YogiSathya Sai
Baba, etc, al of them haveseen education as:

Multidimensional in coherence with the multidimensioral natue of reality.
Hence integral or holistic.

Also value-basedwith anethica concern.

Ultimagly spiritually-basedunfoldingthe domant Divine nature of humanity.
Transformative rather than informative.

Therefore blending academics andvalues, sience and spiritualty.

To educae is to umold theinnerpotential:fieducered in Latin/ fibala vka sird
Sanskrit; not only in cognitive terms but alsorbm amysticd point of view.

Which means thet edication can orly be child-centred, experence-basedwith self-
learning. Know yourself: from your talents to theuniverseand theGods.

Integral education unaerstoodin depth constittes aneducation for consciousness
fostering higher states otonsciousess and vibetion.

Thisis the oty path for a shift of paradigm: we cannot clangetheworld; we can
only change ourselves,and ony this will change theworld.

This edeaional philosophy is dd and rew; it can betraced bad to the Ancient times
i Vedas, UpanishadsBuddha, Plato, etc- though it can also bereformulated for the
moden warld. These Indian philosoplers of education are convinced i like the author
of this Projed- that ths edicaional philosophy consitutes the ohy profound
response to therpblemsthat humarty faces today. But human beings aefreeto
realize it and maketheirown dedsion. A genuineguru and sage never imposes
anything 1 unlike the common ego-; he only suggests. As R.Panikkar sad: wisdom is
aninvitation.
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Theeducational philosophy of these spiritual mastrs and sages isdiredly conreded

with the schools that Westen sdolarshipcallsii Filbsophical Idealismo presentin all
culturesi bothin theEast and thaVest-. In European thaught its major figures would
be Socrates and Plata Steiner is a dilect heirof Greek Philosophcd Idedism throgh
Goetheand theRomantics.

Quantum physicistshave turned theirattention tothis kind of Philosophcal Idealism
T espeially in India through Vedanta-. They have redized that the mtaphysics of
thesesclools of spiritualphilosophy reached the sameconclusions than quantum
physicsand contempaoary astroghysics.

For this, wedare to say that genuine inegral value-based education consttutes the
pedagogy of quantum physics; this historical convergence between new science and
millenary wisdom unblds a rew paradigm i with its natual pedagogic translation:
holistic value education, justas modern mainstream schoolinghas been thepedagogy
of the Industrel Revolution and its caollary, magriaism and nachanism-.

R. Steiner made a proposalfor integral education i Waldorf Schools- that is
deeply consistent witHndian holistc educdion, though Steiner drew hisinspiration
from Eurogan soucesonly.

Themain features of Waldorf Schodls:

Integral or holistc education.

A humanistic and spiritualapproah T even metaphysical -.
Child-centred pedagogy with self-learning.

Value-based educdtion.

An interdisciplinay spirit.

Stress onthe pedagogic potential ofthearts.

Emphesison creativity and imagination.

The Socratic role of theteader Tin theline of thelndianGurukula-;
Theteacher as mentor.

Steiner aimed at theformation ofafree moral integrated hunan being.

This hdistic pedagogy works through a model ofchild-development in three stages:
birth to 7, 7 to 14, 140 21. SteinerGs proposl isnotincompatibbe with Piaget 6 s
model ofcognitive development.lt is apedagogic adaptation of stanad

developmental psychology in order to implenent integral education in depth.

This kind of educaion requies speial teachers who stare the urderlying vision; for
this, teachers trainingi in holistic ratherthan nerely academic terms- becomes a
fundamendl policy of any Waldorf School i and any sctool of integral educaion-.
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U M. Montessoridesigned the famous M ontessori Method, laying stress onself-

direded learning through =if-directed activitieswith pedagogicmaterials offive
sorts: pradicd life, sensorial, matrematics language and cultural suljeds.

It hasoften been owerlooked i or even denied that Montessa was a nember of the
Theosophcd Society, but shewas indeed, which means thet the MontessoriMethod
is related to Philosophcd Idealism.

Many Montesri Schools shrethe neterialistic patterns ofmainstrem schooling
and civilization, but Matessai regarded the Chid as a Soul, the Child &Sod.

From this point of viev, the Montesso Method is not oty a strategy for sdf-learning
but awhole poposl of integral education withits proger spritual foundation.

Quite obviouby, Dr Montessai was avare of the weight of the nreterialistic
pregjudice so shavas piudent in deding withthespiritual domain.

Many Montesori Schools havgust misunderstood he nessage of their founder T as
usual in thhumancondition-. We mustgo badk to the lifeof theltalian educaionist
to rediscovwer all the degpth of her educaional philosophy, linked to bdah Naturalism
and Philosophcd Idedism.

In genera terms, may advocaes ofintegral eduwcation have totally overlooked the
innerspiritual dimension kecaise hey shaed 1 unconsciousy- the neterialistic
prejudice of mainstream culture. This knd of mutilated integyral eduwcation 1 through
ignorance or prejudice- stays within theboundiries of theold paadigm; thereis no
paradigm shft at all.

3. Experience-based education/ experiential learning.

Insead of themainsteam frontloading studentsand teacher demos ony:

Acquiring knowledge/ skills/ expertise by doing i not mere listenirg/ memorizing-.

Human beings learn best from their own experiences i ratherthan passvely following a
theaeticd discourse coming from outsde, teadher or parent-.
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To lean through experience on doing.

And then reflecting ondoing: feedback.
Finally to enhance or modify thought/ adion.
Together with abstract conceptualization.
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Which means that welearn:

1 Through achievements.
1 By redizing the consequences of actions.
1 And also by failing i and thenrefl ecting/ redifying-.

This requir es:
1 Sdf-initiative: studentsnustadively do sonething by themseles-.
1 And sdf-assesment: reflecting/ redifying through theirown feed-back.
1 Under thecaring guidance of the eacher/ adult i who is thereto hep-.

Therole oftheeducator: (he/ she @es not smply disapgear).

1 To preparethe kearner for the experience.
1 To supervisehow thelearner selects the experience and goes thraugh it.

1 To monitor the feed-back/ selfassessment @pated by the learner himsef.

Benefits from experiential learning:

Acquiring knowledgeand skills in moreefficient terms on thdong term.
Stimulating motivation to lean i beyond thecommon boedom-.
Providing a serse of reality T beyond mee bookish knowledge/ learning-.
Enhancing inquiry and crestivity.

Fostaing self-esteem and responsibility.
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Developing leadeship capabilities

However, the educator must be prudent:

Not toindulge in anexcess ofentertainment thatlismisses red edwcaion.
Not to allow stuéntsto losefocus on karning.
Not to rely on predictable results.

Not to deny negative emotions or outputs that ag occur.

Through this wiseapproah, experiential learning can beapplied to all subjets and
disciplines, to alldcds of life for al human leings, not oty children butadults too.
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Experiential learning can be implemented:

)l
)l

At theindividual level,
And also at thecolledive level: team work.
Both ae obvioudy complementary.

Experientia leaningdoes nd disard theteacher Spresentation/lecture method.

Experience-based education sugyeststhat theeducational process should nobe
reduced tolectures othy.

Theteadher can and mustcertainly teach 1 provide students wth basic concepts and
facts, whch is not neessarily amondogue sinceit canalsobe Socratic-.

In any case, the tadher should allow the stuehtsto do,experience and create by
themslves tooi which again does not discad the teacherd mole, sincehe or she
will not vanish but wi guide thelearning experience-.

With the eaderés guidance through the Earning experience the educaional process
will bemorerelationaland diakdicd, moreSocratic and cooperative T even the dred
teaching can bemore Socratic-.

Methods for Hands-On Learning i varying according to sibjects or areas-:
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Insiead of pasgve listeningto theteader, students do esearch by themslves and
afterwards apresertation i written orora, individual or colledive-.

Experimental methods idabaratory.

Direct obsevation of Nature and retural phenonena.

Interaction with the community/ participation in saial life.

Making sonething, essays, propds, @se study, problem-solving, etc.

4. Sdf-learning strategied self-directedlearning.

Education ischildés responsiblity.

Then thechild musttake his/ her responsbility.

Which means thet theadult/ edwcator must
offer self-learning oppatunities.
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According to M. Montessori,children internally knowwhat is important to themand
what they need to do, sahey can choose their own adivities. Then children will fed that
they have to learn and what, andwill work and educate themseles.

Pog-moden saieties lave createda false dichotany between:
Teader-direded karning
1 And sif-directed learning.

As J. Dewey emphasted, genuine sef-learning consitutes a middle pathin front of
this falsedualism:

1 Theeducational processmustbe sef-direded to somesxtenti notin absdute erms
either-,

1 Whilethe eaderés role does not \anish but findgts fulfilment.

Then, what is therole ofthe adult/ educator?

1 Theteadher is not a nere lecturer nor ajudge,

But a lovingcaring guide, helper, fadlitator, mentor and friend: providing the child
with theseself-learning possbilitiesand wif-teaching materials -sometimes
incorporating play-way methods to-.

Theteadher follows, olserves andaccompanes the child; abovedll, theeducaor must
believe in thechild.

Therole ofthe child himself.

1 Every child becomes moreadivein his/ herown educaional processi in ways
suitable to theage-group- following his/ her own natural inner guidance.

1 Mixing children from different age-groups is highly educationa for boththeelder
and theyounger 1 it was normally pradised by the IndianGurukula, theBuddhist
Sanghaor indigerous tribes-.

1 Elderor mae experienced children can ad asassstantsto teachers and monitors to
their mates.

The stages ofa sef-learning experience:

1 Forethought: goals andstrategies are defined while designing alearning plani not the
teater done but incollaboration withthelearner-.

1 Performance: engaging throwgh self-learning ectivities; the lkeaner acts by himself
under theasgstarce of the adult i who daes not smply vanish butguides and
mativates-.

1 Reflection: slf-evaluation under the teacherd supervision; boththelearner and the
educaor assess theef-learning experience, evaluatingtheresults andexamining
thewhole pocessin order to continuethe learning process.
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Self-learning and play-way methods.

Sinceplaying correspondgo the \ery nature of the child 1 in different ways acerding
to theage-groups-,

Self-learning strategies mustincorporate ply-way methods adequate tothe age-
groups-.

Self-learning can alsoinvolveTin ways siitableto the age-groups-:

Direct experience
Lifetasks

Problem sdving/ casestudy
Projeds, et.

. Montessoriarr anged sef-teaching materials into five groups:

Practicd life./ Sensorial./ Mathematic#/ Language./ Cultural subjeds.

Thefeatures ofa sef-learning experience:

To motivatethe studat.

To enhance his/ her autonomy and matuity.

To steengthen his/her talents and skis.

To urfold internal incentives/ msgon for leaning/ cuiosity/ imagination/ aedivity.

To adapt the sef-learning experience to the nature and vacation ofeach student.

Self-learning is insepaable from experienced-based and child-centred education,
which constiute but diferent facds of the sameintegral or holistc philosophy of
education, which will also bevalue-based sirce it cannotget rid of valuesas an
essential prt of the whole educational process.

First of al, seltleaning will be experience-based by definition, since thelearnerwill
makehis/ her own experierce through theself-learning process.

Neallessto say, sme learners will require more supervision and same less, ad not
alwaysin the sane way;

Which means tret sef-learning will always bechild-centred from the point of view
of theadultd guidarce, watchful of the stuéntd sharacteristics, inclinations and
talents.

175



5. A child-centred
pedagogy.

Teacher-centr ed.

Stardardized teaching
Adults dedde everything
Rationalism/scientismimechanism

Monologuefrom teacher to sudent
Lowest communietion
Passve students
Mechanical/ robotc leaning
Bookish learning

Learning = abstract/ artificial
Teading = giving answers
Separate subgcts
learningonly
Information-based
Curmriculum-based

Teacher as lecturer/ judge

Only student vewed as leaner
Assessment = acalemic/ externa
Mechanical scaed assesment
Evauationmonitors learning
External/ coercive discipline

Valuelessutilitarianism
Individualism/ competitiveness
Strictly academic instruction
Teaching a stulent

Informative instruction

Child-centred.

Persanalized attention/ care
Students &ke ownership
Multiple intelligenes

Student self-learning

Relation/ (Socatic) dialogue

Active students

Creative learning

Experiential leaning

Learning = concrete/ red life

Teading = raising questions py students)
Transdisciplinary/ interdisciplinary Class
Learning anytime/anywhere
Competency-based: skis
Student-based: pantial/ talents/ vocaon

Teacher as guide/fadlitator/ mentor
Learning as alife process(adults too)
Global assesment with student himself
Creative assessment

Evauation stimulates/guides lerning
Internal/ self-discipline

Value-basededucation
Relation/ dialogue/ community
Holistic/ integral education
Educating ahumanbeing
Transformative education
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A child-centred pedagogy mplies set-learning and experiential learning; these
arethethreeinseparable features ofintegral education.

Mainstream schooling.

Theteadher knows everythingin front of studentsvho do ot knowanything.
Theteadher does all of hework in front of passve T bored- students.

Theteadher imposes itdf upon studnts: even if students prticipate, he/ she will
interrupt, cared, finish.

Theteader is utimately ajudgegiving marks and judging behaviour.

Child-centred education with self-learning/ experiential learning.

Motivates gudents and Blps them to know tlemseles: their own skills, tabnts and
vocdion.

Engages gudentsin constructing their own knowvledgeand the very knowledgeof
themslvesi till thedeepestinner Being-.

Regards studats asactive participantsin theirown learning process.

Encourages gudentsto reseach and create by themsehes whilealso expressng
themslves:learn how to lean + creative/ critical thinking.

Helps them to reach informed opinionsand stare/ communicate them.

Is drongly projed-based with all sotts oftasks perfumed by students themselves:
case-study, prdblem-solving, decision-making, commentaries, dissrtations, ora
presentations, ariousforms of pojects, etc.

Gives different rotating rolesto students: information ®lector, reseacher, illustrator,
sunmariser, culture connedor, dialogue coordirator, value-stimulatar, etc.

With peerteaching: studens asasgstantsto teachers/ montors totheir mates.
And collaborative/ team work T without dismissng persanal efort-.

Ultimatly promotesesped, trust andaffedion anong students 1 instead of bullying-
and between students andteachers togetherwith a snseof cooperation and
community.

The teacher helps students to accessinformation, interpret, undestand, aganize and
useknowledge to solveproblems orcrede sonething by theirown.

He/ sheconsicers theviews of studats, takes their neads into @count, and males
themfed included.

This kind ofintegral educaion also involvesthe parents andthe community:
sysemic approach; theways @an vary according tothe context and sitation.
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6. Value-based education and ethics.

Integral education is not oty child-centred with self-learning and experiential
leaming. It is also @ue-based, sirce valuesare inherent to the holisitc nature of the
child orhuman @ing.

However, thismatter requires aclarification thatis esgdally important for educators
trained in mainsiam scholarship.

1 The predominant scholarly discour sein the modern world regardsvalues from a
matriaistic pointof view in intellecual, ethicd, aestheticand emational tems. Even
when spiritualty is acknowledged, itis understood withn theframework of
conventional faith and orthodoxreligion. In theprevailing liberal ideology valuesare
see as subjective, although it can be accepted hat there are somecommon
assumptions in saial life. In the malern mindsetsubgedivismis the corollary of
relativi sm: values would berelative in geographical and histeical terms. Basicaly,
valuesare human orcultural constricts dhanging throwgh timeand gace therefore,
they are subgctive and relative 1 in spte ofsocl contrad with its gandard values-.

1 In theeducational philosgphy of spirit ual masters of I ndia such as Swami
Vivekananda, Sri Aurobindo or Sri Sathya Sai Baba, human aues liewithin all
human leings; hence they are universal, transcending distinctions ofrace, culture,
religion, histary, etc. That is why values sich as love or peace are presentin the
teachings of spiritual nastas andhaoy books fom all spiritual traditions: Hinduism,
Buddhism Christianity, Islam, Judaism, Taoism, etc. This kind of Philosghical
Idedismexperiences a cosnic consciousess andan uncderlying oneness.From this
world view, thefundamental human gluesare not subjective nor relative but
objective and univer sal; they areinherent to humanity and toredity. Human values
have a cosnic and divinedimension.

Of course, Philosophcd Idedism wouldacknowledgethat some &@uesmay be
subpdive and relative, being the product of thehuman mind andulture. But the
spiritual masta's of Indiaunveil deeper dimensionsof redity nottaken into acount
by the naterialism and utittarianismtypical of the moden age. There are
fundamental human valuesi suchas love ompeace- thatare universal andcosmic i
ultimately divine- sincetheir origin is not the most segficial mind butthe degoest
strata of consciousressi which are notindividual but uriversal or cosmic-. These
fundamentl values have an ontological texture; they are inherent to thevery divine
nature of humanty. What can certainly be relative is the cultural expr esson of the
values.

From thisldedistic/ mysticd perspective, ethicsincorporates a netaphysical
dimension,and orly this desper ontological nature of ethics an really form themora
emarcipated subgct that was the deam of Kant and Enlightennent.
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Thesefundamental human values can mly be unfolded through some kind of
inner work, meditation, etc. They do not belog tothe mostsuperficia mind; we
mustgo within and unwall them from that depth inside us.

Thisis clled it @ucered in Latin/ fbala vika siroSanskrit: to elicit fromwithin; to
bring out thetrue nature of humanty fromwithin. Thefundamertal human values
suchas love orcompassion natally arisethrough thisfi sllsana eprocess of self-
realization-, which means nothingelse than coming back home, nanifestingthe
dormant potential of thehuman leing that was alealy there.

Acoording to SathyaSai Baba, educaion must be intagl or holisic and child-
centred, with sif-learning and experientia leaning; at the ame time, itmust be
value-based. Edwcation means alucation in human values; itis aneducaion for
congiousressthat unvels the éeoest pdential of thechild : e-dutered bald vikaso.

From this kind ofperennial Philosophcd Idealism, Sathya Sai Baba makes a smple
yet profound pedagogic proposal.

Thefundamerta human valuescan be putinto padice
through a pedagogic process that is:

Integral
Experiential

And transfamative.

This valwe-based pedagogy can beimplemented
through compementry teaching techniques:

Prayers/ quotations

Story-telling

Group sirging

Groupadivities (fromdrama to saial service)
And silent-sitting/ meditation.

There mustbeadired teaching of human aues in theclass-room.

However, thevalue-based perspedive mustalso be incorporated intothe academic
subjects and theartistic disciplinesi that may become paverful tools of \elue-based
educdion-.

Finally, human values $iould pemeste the whole life and ethos of the school.
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. The Saratic Dialogue or Method. (Seethe Upanishads too.)

Al cannotteach anybody anything. | can oy make him thin k .Sacrates.

This basic Saetic stakment tas been tataly misunderstood inthe moden warld.
Socratesi and Plato- had in mind two lewels of reality or consciousness, but
mainsteam cultureand even sdolarship have stayed at thefirst level only dueto the
matriaistic biasof moden civilization.

There aretwo stages inthe Socratic inquiry and dialogue:

The cognitive stageof inquiry: to think by oneself i critically- at theintelledual level
and to know omesdlf at thecommon i supeficial- levels of the grsordlity.

But many today forget that Socratesi and Plato- were not hers of modern
materialism;for them there was a seconddeeper stage of inquiry at a meta-physical
level: self-realization and awarenessin acosmic/ mysticd plane.

fikKnow yourself and you will know theuniverseand theGo d s . 0

In both séges, how does Socratic Dialogue work? (After the Socratic legacy, some
moden phiosoplers, sich as Buber, Panikkar or Krishnamurti, haveast light upon
thefundamentl matter of dialogue.)

Instead of giving answversi as mostteachers - you ask questions. At the ame tme
you allow theotherperson i student- to redly ask questions too.

You are active but your interlocutor mustbe active too, notpassve.

You engage others incritical questioningof their own bias andsocil bias, but you
mustberealy to do soyourslf too; you must bethe first example.

You do notgive to othesi and stuants- aset offinalized truths;they mustsearch by
themselves and truth will comeout throughthe dialogue

You do not mposeyour pointof view to othes, even if you are convinced that itis
rightieven if it is redly so-; they mustrealize by themselves.

When theeis truedialogue, bothreally listen to each othe, to what the otherperson
has tosay -what is his vision, wht is his bakground- with respect andempathy;
othewisethere is discussionand confrontation, but notdialogue.

Then, you must beedly open to modify your previous vievs because you lean
somethingrom theother person; othewise you are afanatic or just narow-minded.
Diaogueis at theantipodes of dogmatism.

Theopen empathic mirset of dialogue is imbibed with love andcompasson; itisa
stee of consciousness.

This unconditonal lovefor al will forgive even stupidty, even fanaticism.
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1 Red Socratic Dialogue might be urtomfortable and subersive, because it will
guestion everything, all prgudice and assumption togo tothevery roots ofthe issue
and to unfold thedegoesttruth. It is critical thinkingin earnest.

1 Truedialoguedoes not sek power, morey, fame, but truth/ undrstanding. It is not
meant for the glorificaion oftheego, but forthe glory of the soul. Socratic dialogue
does not look forverbal victory butthevictory of truth.

Eristic is a sophist utilization of apparent i false- logical contradictions.Thisis not
an horestseach for truth. Socratic dialogue has nothingto do wth this.

Protr eptic is anexhortation that tresto pesuac.

The Socratic teacher does notmpose nor does hepersuade; he only suggests.
Wisdomis an irvitationonly; the otlers are freeto takeit 7 or not-.

Sophistry in general lies at theantipodes of Socatic Diaogue.

Sophisty can use many fallacies Socrates ®eksthetruth only.

Sophistry may becme a business; Socrates eades out oflove for humanity.
Sophisty is atthe f1vice of the ego; Socratic dialogue serves the saul.

Ourworld is full of Sophistsjust as Atlens. Togy Socratic Dialogueis asrare as it
was in Athens. As ve said abo\e, Buber, Panikkar or Krishraurti have given deegp
insightsinto the issue oflialogue; butthey have been widely ignored justas Socrates
or Plato have been culturally forgotten.

Genuine integral, child-centred education lies upon Socratic Dialogue.

Many educaors have just missed the nain paint. Thefoundition of integral child-
centred education is notabout cbss-roomarrangement orpedagogic materials/
techniques; théoundition lies intheintention, inthe stateof mind: the Soxatic
mindset that dves intothe mystery of thesoul.

1 Even inthemosthomrible mainsteam class-room aSocratic teacher will be able to
pradiseintegral child-centred education to somesxtent.

1 Withoutthe Socratic spirit, all theseF-learning materials, experientia strategies and
new classrooms will be totally void andwill recreate theold paadigm with a more
cheeful facei as itis donetoo often-.

Thinking by oneself has become acliché; everybody will pretend it.
But if you examinethings in apth, you will realize how people are
conditionedi morethanever-.

Socratic Dialogueis areal challenge.
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